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Abstract 

The article focuses on defining the most important communication strategies for professionally oriented com-

munication of IT specialists. The theoretical analysis carried out within our research allowed us to outline informa-

tive, stimulating, emotional, evaluation activity, cooperative strategies and strategies of self-presentation as essen-

tial communication strategies for IT specialists’ professionally oriented communication. The conducted experi-

ment revealed role-play being the most effective method of developing communication strategies in IT students.  
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Introduction  
In their professionally oriented communication IT 

specialists communicate with colleagues and customers 

from all over the world. Hence, they should be able to 

communicate globally using English as the global lan-

guage and the medium of their professional interaction. 

Thus, their English for professional purposes commu-

nicative competence should be built and developed at a 

relevant level. In case their language level does not al-

low them to communicate efficiently, strategic compe-

tence is considered to be the one that can help special-

ists achieve communicative goals and thereby fulfill 

their professional roles and functions.  

The aim of the article is to define the most im-

portant communication strategies for professionally 

oriented communication of IT specialists and reveal ef-

fective methods of building strategic competence in 

professionally oriented speech of prospective IT spe-

cialists. 

With this in mind let us define what the strategic 

competence is and what is its structure. 

The history of the research on strategic compe-

tence and communication strategies traces back to 

Selinker's work on interlanguage [17, p. 209-231]. The 

scientist considers communication strategies as by-

products of students’ attempts to express meanings in 

their spontaneous speech on the background of their 

limited target language system.  

Different aspects of knowledge (target language 

knowledge, contextual, world, paralingusitic) contrib-

ute to the speaker’s performance. The low-proficiency 

learners with scarce linguistic knowledge or cultural 

knowledge at their disposal seem to compensate for this 

by drawing on their world and paralinguistic 

knowledge. Speech production in the mother tongue is 

carried out automatically, in foreign language commu-

nication can become sometimes unsuccessful. The 

stages of speech production become more conscious 

process. S. Thornbury defines four main stages of 

speech production: conceptualization, formulation, ar-

ticulation and self-monitoring [20, p. 3-6].  

Consideration of a strategic competence as a cog-

nitive capacity implies a set of metacognitive processes 

(strategies) which can be thought of as higher order ex-

ecutive processes that provide a cognitive management 

function in language use and language learning [2, 

p.70]. 

The above considerations confirm the relevance of 

the study of interactive instruction methods like a role 

play for effective building in prospective IT specialists 

English for professional purposes communicative com-

petence and one of its key components – strategic com-

petence. 

 

Literature review  
M. Canale views strategic competence as an es-

sential component of communicative competence 

along with grammatical, sociolinguistic, discourse 

competences [6]. M. Canale and M. Swain refer strate-

gic competence to the learners’ use of strategies (verbal 

and non-verbal communication strategies) [7, p. 1-47]. 

The scientists define strategic competence as one that 

is called into action to compensate for breakdowns in 

communication due to performance variables or insuf-

ficient competence. M. Canale and M. Swain empha-

size the role of compensatory strategies in the structure 

of strategic competence [7, p. 1-47]. Following M. 

Canale and M. Swain, G. Rababah claims that strategic 

competence deals with use of strategies in the commu-

nicative course of foreign language with the aim to 

bridge the gap of linguistic knowledge [16, p. 145-165]. 

L. Bachman defines strategic competence as the 

capacity that relates language competence or 

knowledge of language to the language user’s 

knowledge of structure and the features of the context 

in which communication takes place [1, p. 107]. L. 

Bachman widens the circle of strategies composing the 

structure of strategic competence and defines metacog-

nitive strategies, cognitive strategies, execution strate-

gies and assessment strategies. In scientists’ view, stra-

tegic competence should embrace all aspects of per-

forming communicative tasks [1]. 
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L. Mariani views strategic competence as one of 

the areas of communicative competence that lies in the 

ability to solve communication problems and cope with 

unexpected problems in communication by means of 

limited amount of language knowledge and skills that 

communicators possess [13, p. 11-14]. Following M. 

Canale and M. Swain [7, p. 1-47], L. Mariani claims 

that strategic competence is developed through com-

munication strategies [13, p. 11-14].  

T. Paribakht defines strategic competence as the 

learner’s ability to try out different means for solving 

any language-related problems, whether in learning or 

in communication [15, p. 132-146]. The scientist sug-

gested that the notion of strategic competence should 

be broadened to include all language-related strategies: 

learning strategies used to expand the speaker’s com-

petence and communicative strategies used to exploit it 

[15, p. 132-146].  

As it has already been mentioned, by resorting to 

communicative strategies language learners attempt to 

solve their communication problems when they lack 

adequate resources in the target language by using cer-

tain strategies. Both native and non-native speakers em-

ploy communicative strategies in their attempt to 

achieve the communicative goals. G. Rababah claims 

that non-native speakers use communicative strategies 

more frequently [16, p. 145-165].  

C. Faerch and G. Kasper define communicative 

strategies as potentially conscious plans for solving a 

certain problem in reaching a particular communicative 

goal [9, p. 36]. The communicative strategies focus on 

the psycholinguistic processes that underlie communi-

cation. Within their taxonomy they define three strat-

egy types: formal reduction strategies, functional re-

duction strategies and achievement strategies.  

T. Paribakht defines communication strategies as 

the means speakers use to solve communicative prob-

lems [15, p. 132-146].  

E. Tarone emphasizes the social and interactive 

nature of communication. His taxonomy identifies five 

main categories of communicative strategies, namely 

avoidance, paraphrase, conscious transfer (literal trans-

lation or a switch to another language), appeal for as-

sistance and mime [18, p. 417-431].  

M. Bygate identifies two main groups of commu-

nicative strategies [5]: 

1) achievement strategies: guessing strategies, 

e.g. borrowing a mother-tongue word, literal translation 

and coining or inventing a word; paraphrase strategies, 

e.g. circumlocuting around a word; cooperative strate-

gies, e.g. when the speaker signals to the interlocutor 

for help; 
2) reduction strategies: avoidance strategies, e.g. 

changing one’s message to avoid using certain lan-
guage or to make it more manageable; compensatory 
strategies, e.g. organizing one’s message in order to 
buy thinking time. 

The achievement strategies help learners become 
better communicators. Fluency is put before accuracy, 
the learners are prepared to take risks with the lan-
guage, become more autonomous with language and 
deal more confidently with the unpredictable nature of 
speech. There is certainly time and place for reduction 

strategies, but over-reliance on these strategies, partic-
ularly avoidance strategies could lead to learner’s inter-
language becoming fossilized [11, p. 46-54 (48-49)].  

Based on the analysis of works [6; 8, p. 17; 14], a 
communication strategy of English professionally ori-
ented speech is defined as an ability to implement the 
integrity of stage-by-stage thinking and speech activi-
ties aimed at the modelling communicative behaviour 
in the context of professionally applied communication 
in English in order to achieve the communicative goal. 

L. Mariani stresses that developing strategic com-
petence in speaking facilitate students’ autonomy in 
oral interaction [13, p. 11-14]. In our research we view 
communication strategies as a means to develop stu-
dents’ speaking skills in English for professional pur-
poses, in our case – for IT sphere. According to J. 
Harmer, role-play is a method used to encourage stu-
dents’ proficiency in speaking [10]. Thus, role-play is 
considered just the activity that helps integrate building 
and developing speaking skills through applying com-
munication strategies. 

Results 
That it is of utmost importance to take into account 

students’ needs while making a decision which strate-
gies are appropriate for the students and what is the best 
way to present them [11, p. 46-54].  

The analysis of IT specialists’ professional dis-
course show that there exists correlation of IT special-
ists’ professional roles with the major communication 
functions (cognitive, evaluative, fatigue, social, psy-
chological) in English. Thereby it is worth concentrat-
ing on the verbal addresser-oriented strategies in the 
process of IT students’ English for professional pur-
poses learning, namely [14, p. 49-54]:  

 informative strategies (informing or receiving 
information, agreeing or disagreeing; influence the ver-
bal or non-verbal behaviour of the interlocutor);  

 stimulating strategies (help to direct the be-
haviour of the interlocutor, prompting him or her to the 
implementation of action such as argumentation, ad-
vice, request, claim etc.);  

 emotional activity strategies (help avoid stress 
and express an emotional state such as joy, approaval 
etc);  

 evaluation activity strategies (aim at monitor-
ing and evaluating interlocutors’ speech);  

 cooperative strategies (involve positive inter-
dependence in the team of interlocutors for achieving a 
common aim through equal participation of the inter-
locutors, interaction and reflection);  

 strategies of self-presentation (help interlocu-
tors express their opinions, share experiences in the IT-
field).  

Observations for the process of English for profes-
sional purposes teaching and learning allow to assert 
that IT students benefit from learning strategies which 
enable them to listen, speak, read and write more effec-
tively in English for professional purposes classroom 
aimed at teaching communication strategies.  

There are many examples of formulaic expres-
sions that can be introduced to students. A few exam-
ples of phrases to realize informative, stimulating, emo-
tional, evaluation cooperative strategies and strategies 
of self-presentation could include (table 1): 
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Table 1. 

Examples of phrases to realize informative, stimulating, emotional, evaluation cooperative strategies and 

strategies of self-presentation  

Communication strategies Phrases to realize the communication strategies 

informative strategies 
The reason we are here is to …; We are meeting today to …; Speaking of 

…, 

stimulating strategies 
Keep in mind; Take each problem as it comes; Things happen; I say; How 

about …? May I have your attention? 

emotional activity strategies That’s the way! Good for you. That’s what I call… 

evaluation activity strategies 
I thought as much; That would be marvelous; You said; Nothing of the 

kind! That won’t do; How dare you?  

cooperative strategies 
Can’t we just…..? It might be worth looking into …? See the point? I’d 

appreciate it if …; Am I right in thinking that you ….? 

strategies  

of self-presentation 

As far as I’m concerned …; Take it from me; The way I see things is that 

….; From my standpoint.  

  

To raise students’ awareness of the phrases that 

fulfil a certain communicative function and teach them 

to select and implement the most appropriate commu-

nication strategies for the situation of professionally 

oriented speech we as teachers are to immerse students 

into these situations of professionally oriented speech. 

As the observations for the learning process prove, one 

of the effective methods to immerse students into cer-

tain situations is a role-play that presupposes live inter-

action.  

The main problem tackled by our study is the anal-

ysis of the relationship between students’ command of 

English for professional purposes, the repertoire of 

communication strategies they use in order to achieve 

their communicative goals in situations of profession-

ally oriented speech and use of interactive instruction 

methods, e.g. role-plays for the efficiency of the learn-

ing process.  

In order to prove the efficiency of role plays in us-

ing previously learnt phrases to develop informative, 

stimulating, emotional, evaluation activity, cooperative 

strategies and strategies of self-presentation of IT stu-

dents, an experiment was conducted within which the 

results of the study were analyzed. The experiment in-

volved 1st and 2nd year students of the Faculty of Ap-

plied Mathematics and IT Technologies of Ivan Franko 

National University of Lviv and lasted for one autumn-

winter semester.  

To examine the aim of the experiment two hypoth-

eses have been formulated:  

 hypothesis 1 lied in the statement that stu-

dents’ repertoire of communication strategies and lan-

guage proficiency level depend on interactive instruc-

tion methods and role-plays are effective in this pro-

cess.  

 hypothesis 2 lied in the statement that stu-

dents’ repertoire of communication strategies and lan-

guage proficiency level do not depend on the choice of 

interactive instruction methods and role-plays are not 

more effective than other interactive methods of in-

struction. 

The students were divided into two experimental 

and two control groups. In control groups we were 

teaching IT students phrases for informative, stimulat-

ing, emotional, evaluation activity, cooperative strate-

gies and strategies of self-presentation strategies via the 

whole range of different learning methods and speech 

activities, e.g.: matching and filling in gaps exercises, 

translating phrases, discussions, dialoguing, projects, 

presentations, etc. In experimental groups we stressed 

at learning the phrases and developing the skills of im-

plementing informative, stimulating, emotional, evalu-

ation activity, cooperative strategies and strategies of 

self-presentation strategies in the process of communi-

cative interaction through role-plays modelling typical 

situations of real professionally oriented speech of IT 

specialists. 

The results of the survey conducted among stu-

dents of experimental and control groups indicate that 

most students (88%) are highly motivated to learn the 

phrases for informative, stimulating, emotional, evalu-

ation activity, cooperative strategies and strategies of 

self-presentation strategies in the context of role plays 

reflecting professional realities of IT specialists.  

Assessment of IT students’ command of using 

phrases for informative, stimulating, emotional, evalu-

ation activity, cooperative strategies and strategies of 

self-presentation strategies in professionally oriented 

speech has proved that the results are significantly 

higher in experimental groups (figure 1, figure 2). 
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Figure 1. Command of using communication strategies in experimental groups 

 

 
Figure 2. Command of using communication strategies in control groups 

 

The received results of the experiment enable us 

to affirm that role plays are effective in the process of 

developing communicative strategies of IT students 

and, thus, justify hypothesis 2 of the experiment. 

 

Discussion 

Many scientists in applied linguistics advocate 

communication strategies instruction as it helps provide 

successful communication [4, p. 1-47; 12, p. 41-57; 9, 

p. 36; 16, p. 145-165]. Among advantages of strategy 

training L. Mariani defines the following [12, p. 41-57; 

16, p. 152-153]: 

 being a part of language learning strategies, 

communication strategies have positive impact on 

learning process through immersing students in conver-

sation and thereby result in more successful perfor-

mance; 

 communication strategies help learners remain 

in conversation on both productive and receptive sides, 

control the conversation making the interlocutor mod-

ify utterances; 

 communication strategies train learners’ flexi-

bility and ability to cope with unexpected situations, 

adjusting students to so called inexact communication, 

reflecting the real nature of communication; 

 communication strategies facilitate students’ 

linguistic and cognitive autonomy through risk-taking 

and individual initiative. 
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The scientists claim that there exists interdepend-

ence between speakers’ choice and use of communica-

tion strategies as well as their sensitivity to the variety 

of communication strategies on the one hand and their 

level of target language knowledge and proficiency on 

the other hand [19; 3, p. 3-30]. The concentration on 

language use may encourage the assumption that there 

is a psychological disjunction at the strategic level be-

tween language use and language learning. With the 

aim to build and develop students’ skills of adequate 

use of communication strategies, teaching approaches 

will have to concentrate on typical and problem-ori-

ented authentic communicative situations where the 

strategies play a significant role and ensure that stu-

dents consider these situations and are immersed into 

them. Students should perform open-ended interactive 

tasks and, along the way, facing and solving the set 

problems, become aware of communicative strategies 

through observation and try to adequately use these 

strategies while role playing, discussions, dialoguing, 

presenting [12, p. 41-57].  

 

Limitations and Conclusion 

There are certain limitations to our research since 

we focus on particular communication strategies of IT 

students’ professionally oriented communication, 

namely: informative, stimulating, emotional, evalua-

tion activity, cooperative strategies and strategies of 

self-presentation because these strategies have been de-

fined as the most important communication strategies 

for professionally oriented communication of IT spe-

cialists. The experiment has been conducted to reveal 

the most effective method of developing communica-

tion strategies in IT students. The experiment findings 

have manifested the role-play being the most effective 

method of developing informative, stimulating, emo-

tional, evaluation activity, cooperative strategies and 

strategies of self-presentation in prospective IT special-

ists. 

 

REFERENCES: 

1. Bachman, L. (1990). Fundamental considera-

tions in language testing. Oxford, Oxford university 

press. 107. 

2. Bachman, L. and Palmer, A. (1996). Language 

Testing in Practice. Oxford: Oxford University Press. 

70. 

3. Bialystok, E. and Frohlich, M. (1980). Oral 

communication strategies for lexical difficulties. Inter-

language Studies Bulletin 5/1: 3-30. 

4. Brooks, F. (1992). Can we talk? Foreign Lan-

guage Annals, 1(1): 1-47. 

5. Bygate, M. (2001). The Cambridge guide to 

teaching English to speakers of other language. Cam-

bridge University Press. 

6. Canale, M. (1983). From communicative com-

petence to communicative language pedagogy. English 

for cross-cultural communication. Richards, Schmidt 

(eds.). New York, Longman. 

7. Canale, M., Swain, M. (1980). Theoretical ba-

ses of communicative approaches to second language 

teaching and testing. Applied linguistics, 1/1: 1-47. 

8. Chernysh, V. V. (2015). Teoretyko-

metodychni zasady formuvannia u maibutnich uchy-

teliv profesiino orientovanoi anglomovnoi kompetent-

nosti v hovorinni [Theoretical and methodological 

foundations of future teachers’ professionally oriented 

competence in English speaking formation]. Disser-

taion abstract, Kyiv National Linguistic University, 

Kyiv, Ukraine. 

9. Faerch, C. and Kasper, G. (1983). Plans and 

strategies in foreign language communication. Strate-

gies in Interlanguage Communication. C. Faerch and G. 

Kasper (eds.). London, Longman. 36. 

10. Harmer, J. (2001). The practice of English lan-

guage teaching. 3d ed. Longman ELT. 

http://doi.org/10.1093/elt/57.4.401  

11. Lewis, S. (2011). Are communication strate-

gies teachable? Encuentro 20, ISSN 1989-0796: 46-54 

(48-49). 

12. Mariani, L. (1994). Developing strategic 

competence: Towards autonomy in oral interaction. 

Perspectives, a Journal of TESOL-Italy, Vol. XX, No. 

1: 41-57. 

13. Mariani, L. (1993). Teaching communication 

strategies for oral interaction. Learning paths. 11-14. 

http://www.learningpaths.org/papers/papercommuni-

cation.htm 

14. Mykytenko, N., Rozhak, N., Semeriak, I. 

(2019). Teaching communication strategies to 

the computer programming students. Advanced 

Education. Issue 12: 49-54. 

15. Paribakht, T. (2016). Strategic competence 

and language proficiency. Applied Linguistics, Vol. 6, 

No. 2: 132-146. 

16. Rababah, G. (2004). Strategic competence in 

an ELT syllabus. I.T.L. Review of Applied Linguistics. 

145-165. 

17. Selinker, L. (1972). Interlanguage. IRAL 

XX/3: 209-231. 

18. Tarone, E. (1980). Communication strategies, 

foreigner talk and repair in interlanguage. Language 

Learning, 30 (2): 417-431.  

19. Tarone, E. (1977). Conscious communication 

strategies in interlanguage: a progress report. On 

TESOL’77. D. Brown, C. Yorio, and R. H. Crymes 

(eds.). Washington, D.C. TESOL. 

20. Thornbury, S. (2005). How to Teach Speak-

ing. Pearson, Longman. 3-6.  

 

  


