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Abstract 
In this paper, we studied the effect of the epiphysis and olfactory sensory system on organs and tissues of 30-

day-old baby rats in conditions of physical activity. The thrombin time in the blood, liver and heart muscle was 

determined. The results obtained show that in 30-day-old rats, the thrombin time in the blood, liver, and heart 

muscle is prolonged, i.e. hypocoagulation is observed. In animals with simultaneous epiphysectomy + dereception 

of the olfactory bulb, the thrombin time is sharply shortened, which indicates hypercoagulation in 30-day-old 

animals. 

Аннотация 
В данной работе изучали влияние эпифиза и обонятельной сенсорной системы на органы и ткани 30-

дневных крысят в услоыиях физической нагрузки. Определяли тромбиновое время в крови, печени и сер-

дечной мышце. Полученные результаты показывают, что у 30 дневных крысят в крови, печени, сердечной 

мышце, тромбиновое время удлиняется, т.е. наблюдается гипокоагуляция. У животных с одновременной 

эпифизэктомией+ дерецептацией обонятельной луковицы тромбиновое время резко укорачивается, что 

указавает на гиперкоагуляцию у 30 дневных животных. 

 

Keywords: epiphysis, dereception, hemocoagulation, blood, liver, heart muscle. 

Ключевые слова: эпифиз, дерецептация, гемокоагуляция, кровь, печень, сердечная мышца. 

 

Будучи многофакторным трехфазным процес-

сом, свертывание осуществляется в целях препят-

ствия потери крови организмом при повреждениях 

макро- и микрососудов кровеносной системы (Ма-

датова В.М, 1988; Алиев, 2005). Интересно понять, 

как подчиняются тканевые и системные защитные 

механизмы организма строго установившимся фи-

зиологическим или метаболическим ритмам, какие 

существенные изменения претерпевают при вме-

шательстве в сенсорные и нейроэндокринные 

функции, при воздействии специфических и неспе-

цифических факторов внешней среды.Физические 

нагрузки усиливают свободнорадикальные про-

цессы в мышцах и других органах, уровень которых 

в норме поддерживается антиоксидантной систе-

мой, развитой у человека и животных в течении 

длительной эволюции (Ji, 1999). Свободные ради-

калы и их предшественники обнаруживаются в мы-

шечных тканях при нормальных физиологических 

условиях и при физической нагрузке. Скелетные 

мышцы являются уникальными в связи с тем, что в 

них потребление кислорода при функциональной 

активности возрастает. В связи с этим в экспери-

менте были использованы 30- дневные белые 

крысы, массой 50 г, в количестве 100. Тромбиновое 

время определяли по методике Сирмаи (2005) в 

крови, печени, сердечной мышце. Физическую 

нагрузку определяли плаванием крысят в бассейне 

в течение 5 (кратковременная) минут. Дерецепта-

цию периферического конца обонятельной луко-

вицы производили по методу А.Д.Погребковой 

(1965). 

В результате исследования было выявлено, что 

у интактных крысят тромбиновое время в крови со-

ставило 29,5+1,2 сек, в печени 41,0+1,6 сек, сердеч-

ной мышце 20,0+0,4 сек, селезенке составило 

21,1+0,9 сек. 

Через 10 дней после эпифизэктомии тромбино-

вое время в крови укоротилось и составило 23,5+1,7 

сек (P<0,05), печени 18,1+2,1 сек (P<0,0001), сер-

дечной мышце 16,5+0,8 сек (Р<0,05) 

У животных с дерецептацией обонятельной 

луковицы тромбиновое время в крови удлиняется 

26,5+1,2сек (P<0,05), печени-20,6+0,1сек 

(Р<0,0001), сердечной мышце 20,0+0,0сек (Р<0,05). 

Следующим этапом эксперимента явилось 

определение тромбинового времени у животных с 

одновременно эпифизэктомированных+дерецепта-

ция обонятельной луковицы. Тромбиновое время в 

крови 88,5+1,4 сек. (Р< 0,0001), печени - 86,9+1,4 

сек, (Р< 0,0001) сердечной мышце - 38,8+1,0 сек. 

(Р<0,0001). 
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Кратковременная физическая нагрузка укора-

чивает тромбиновое время в крови контрольных 

(21,3+0,9 сек, Р<0,01 ), эпифизэктомированных 

(23,5+0,12сек, Р<0,05 ), у животных с дерецепта-

цией обонятельной луковмцы (26,5+1,8сек, 

Р<0,05), а у животных одновремнно эпифизэктоми-

рованных + дерецептация время свертыванмя 

крови резко удлиняется (88,5+1,4сек, Р< 0,0001). 

В ткани печени контрольных животных тром-

биновое время составляет 16,2+0,5 сек (Р<0,001,), у 

эпифизэктомированных животных в ткани печени 

наблюдаем укорочение тромбинового времени 

(20,7+0,2сек, Р<0,01), у животных с дерецептацией 

обонятельной луковицы (10,0+0,3сек, Р 0,001), у 

животных эпифизэктомия+дерецептация 15,4+0,8 

сек, (Р< 0,0001). 

В ткани сердечной мышцы наблюдаем иную 

картину. Тромбиновое время контрольных живот-

ных несколько укорачивается (17,0+0,01 сек. 

Р<0,01), после удаления эпифиза тромбиновое 

время несколько удлиняется (20,1+0,06 сек, 

Р<0,001), дерецептация обонятельной луковицы 

укорачивает тромбиновое время (10,1+0,12 сек, 

Р<0,001),такую же картину мы наблюдаем у живот-

ных с одновременно удалеными эпифиз+дере-

цептпция обонятельной луковицы по отношению к 

контрольным животным (12,8+1,9сек, Р<0,001). 

При анализе полученных данных выявлено, что де-

рецептация периферического отдела обонятельной 

луковицы на гемостаз имеет физиологическое зна-

чение. Двигательная активность организма нахо-

дится под влиянием центральных нервных регуля-

торов. Между двигательной активностью, гемоди-

намикой и гемостатическими показателями 

имеется связь, регулирующая и гемостаз. 

Физические нагрузки, вызывающие мышечное 

напряжение, действуют на показатели гемокоагуля-

ции на органно-тканевом уровне организма. В 

связи с этим изучали влияние физической нагрузки 

на тромбиновое время плаванием в бассейне. 

Кратковременная физическая нагрузка укора-

чивает тромбиновое время у интактных и у живот-

ных с дерецептацией периферического отдела обо-

нятельной луковицы. 

Анализ полученных данных показал, что влия-

ние физической нагрузки на тромбиновое время за-

висит от интенсивности, двигательной активности 

и условий эксперимента. 

Выводы: 

1.Эпифиз участвует в гестатичесом потенци-

але крови большую роль играет эпифиз. Эпифиз 

ускоряет процесс свертывания крови. 

2. Дерецептация периферической части обоня-

тельного анализатора приводит к неоднозначным 

изменениям в гемокоагуляции. 

3. Физиологическая стабильность механизма 

гемокоагуляции зависит от пусковых и корригиру-

ющих влияний сенсорных и нейроэндокринных 

звеньев ЦНС. 
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Abstract 

The article examines the grounds and signs of bankruptcy of an individual entrepreneur or an individual who 

has lost the status of an individual entrepreneur, analyzes the distinction between the concepts of "insolvency" and 

"bankruptcy". It is concluded that from part 5 of Article 26 of the Civil Code of the Republic of Uzbekistan, the 

words "or declaring him about his bankruptcy" should be excluded, so in the current legislation the bankruptcy of 

an individual entrepreneur or an individual who has lost the status of an individual entrepreneur is recognized only 

by the court. 

 

Keywords: bankruptcy, individual entrepreneur, insolvency, signs of bankruptcy, creditors' claims. 

 

According to article 26 of the Civil Code of the 

Republic of Uzbekistan, an individual entrepreneur 

who is unable to satisfy the claims of creditors related 

to his entrepreneurial activities may be declared bank-

rupt. If the unsatisfied claims arise from a previous en-

trepreneurial activity, an individual who has lost the 

status of an individual entrepreneur, who is unable to 

satisfy the claims of creditors, may also be declared 

bankrupt1. 

The signs of the bankruptcy of a debtor - an indi-

vidual entrepreneur are the inability of creditors' claims 

for monetary obligations and to fulfill obligations for 

obligatory payments if the corresponding obligations or 

obligations are not fulfilled by the debtor within three 

months, and if the claims in aggregate amount to at least 

twenty times the size of the base calculated value2. 

Discussion is the question of the signs of bank-

ruptcy of an individual entrepreneur or an individual 

who has lost the status of an individual entrepreneur3. 

So, according to V.A. Khimichev and S.M. Karneev, 

for an individual entrepreneur or an individual who has 

lost the status of an individual entrepreneur, the sign of 

insufficient property should be used4. V.S. Belykh, 

                                                           
1 Ибратова, Ф. Б. (2015). Гражданско-правовые 

проблемы признания банкротами индивидуальных 

предпринимателей в Республике Узбекистан. Вопросы 

современной юриспруденции, (5-6 (47)). 
2 Ibratova F. Problems of a settlement in bankruptcy cases in 

economic courts //Norwegian Journal of Development of the 

International Science. – 2019. – №. 28-3. 
3 Ибратова Ф. Б. Банкротство ликвидируемого субъекта 

предпринимательства: проблемы и решения //Norwegian 

Journal of Development of the International Science. – 

2021. – №. 58-2. 
4 Химичев, В. А. (2006). Осуществление и защита 

гражданских прав при несостоятельности (банктротстве). 

Wolters Kluwer Russia.  

A.A. Dubinchin, M.L. Skuratovsky, V.V. Vitryansky, 

M.V. Telyukina believe that the insolvency feature 

should be applied to an individual entrepreneur5. 

O.V.Petrova argues that insolvency is considered 

a sign of bankruptcy of an individual entrepreneur or an 

individual who has lost the status of an individual en-

trepreneur and leads to a distinction between the con-

cepts of "insolvency" and "bankruptcy": "if an individ-

ual entrepreneur is unable to pay off creditors, then he 

becomes insolvent"6. An individual entrepreneur in Uz-

bekistan becomes bankrupt only by a court decision7. 

S.I. Zinovyeva believes that the concepts of "in-

solvency" and "bankruptcy" are identical8. 

In the current legislation of the Republic of Uz-

bekistan, the terms "economic insolvency" and "bank-

ruptcy" are recognized as equivalent, however, the 

question of the advisability of such terminological 

5 Рубцова, Н. В., & Белых, В. С. (2003). Процедуры 

банкротства юридических лиц. 
6 Петрова, О.В. Как заявить о банкротстве // 

Предприниматель без образования юридического лица. – 

2006. – № 5. – С. 6. 
7 Ибратова, Ф. Б. (2019). ПРАВОВЫЕ ПРОБЛЕМЫ 

МИРОВОГО СОГЛАШЕНИЯ ПРИ РАССМОТРЕНИИ 

ДЕЛ О БАНКРОТСТВЕ В ЭКОНОМИЧЕСКИХ СУДАХ 

РЕСПУБЛИКИ УЗБЕКИСТАН. In ПЕРСПЕКТИВЫ 

РАЗВИТИЯ НАУКИ В СОВРЕМЕННОМ МИРЕ (pp. 

163-170). 
8 http://elib.sfu-

kras.ru/bitstream/handle/2311/4737/27a.pdf?sequence=1 
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unity, as noted in the legal literature, is very controver-

sial9. In general, this issue is not so much terminologi-

cal as it is deep conceptual in nature10. In the legal lit-

erature, the opinion is expressed that the term "bank-

ruptcy" should be used only in the meaning of a 

particular case of insolvency, when non-payments of an 

enterprise are combined with an excess of its obliga-

tions over its property or with an unsatisfactory balance 

sheet structure11. The debtor can be declared bankrupt 

only if the accounts payable exceeds the book value of 

all assets12. 

Some authors believe that the use of the term 

"bankruptcy" as a special case of insolvency in a com-

pletely different way, when the insolvent debtor com-

mits a criminal act that prejudices the creditor13. 

V.F. Ukalov notes that the legal meaning of the 

gradation of these concepts is that an insolvent business 

entity, under certain conditions, can regain the quality 

of a simple defaulter, continue entrepreneurial activity 

and pay off debts14. It's over for the bankrupt15. Declar-

ing the debtor bankrupt by the court shall entail his liq-

uidation16. 

Bankruptcy is the last stage of the growing insol-

vency process of the debtor, which should be the sub-

ject of court consideration17. 

After completing settlements with creditors, the 

debtor is an individual entrepreneur or an individual 

who has lost the status of an individual entrepreneur, 

declared bankrupt18, exempted from further execution 

of creditors' claims declared in the implementation of 

                                                           
9 Ibratova, F. B., Kirillova, E. A., Smoleń, R., Bondarenko, 

N. G., Shebzuhova, T. A., & Vartumyan, A. A. (2017). Spe-

cial features of modern legal systems: cases and collisions. 
10 Барышова, М. В., Белый, В. С., Глущенко, В. М., 

Ибратова, Ф. Б., Новиков, А. Н., & Пронькин, Н. Н. 

(2019). Социальное предпринимательство: научные 

исследования и практика.  
11 Ibratova F., Esenbekova F. GENESIS AND 

EVOLUTION OF LEGISLATION ON CONCEPTIONAL 

PROCEDURES IN THE REPUBLIC OF UZBEKISTAN 

//Polish Journal of Science. – 2021. – №. 38-2. – С. 20-24. 
12 Кращенко Д.А. Банкротство субъектов 

предпринимательства в Российской Федерации: 

проблемы правового регулирования. Дисс. на соискание 

ученой степени канд.юрид.наук. Волгоград. 2001.  
13 Esenbekova, F. T., Okyulov, O., Sh, R., & Ibratova, F. B. 

(2021). Features of the approval of the world agreement by 

the economic court: practice and theory. International Journal 

of Professional Science, 5, 90-96. 
14 Банкротство финансовых компаний / Под ред. 

Уколова В.Ф., Омарова А. – М.: «Луч». 1999. – С.23. 
15 Ibratova F., Narzullaev O. LEGAL NATURE OF LEGAL 

RELATIONSHIP IN BANKRUPTCY //Norwegian Journal 

of Development of the International Science. – 2021. – №. 

64. – С. 24-26. 
16 Ibratova F. BANKRUPTCY OF A LIQUIDATED 

BUSINESS ENTITY: PROBLEMS AND SOLUTIONS 

//Norwegian Journal of development of the International Sci-

ence. – 2021. – №. 2021. – С. 45. 
17 Ibratova F. Bankrotlik to ‘g ‘risidagi ishlarda prokuror 

ishtiroki. 

 

the procedure for recognizing an individual entrepre-

neur or an individual who has lost the status of an indi-

vidual entrepreneur bankrupt19. 

Creditors' claims for compensation for harm 

caused to life or health, claims for the recovery of ali-

mony, as well as other personal claims 20, not canceled 

in the order of execution of the decision of the eco-

nomic court on recognizing a debtor - an individual en-

trepreneur or an individual who has lost the status of an 

individual entrepreneur, bankrupt, or partially can-

celed21, or not declared bankrupt during the procedure 

for recognizing a debtor - an individual entrepreneur or 

an individual who has lost the status of an individual 

entrepreneur, bankrupt22 and can be presented after the 

completion of the bankruptcy procedure of the debtor - 

an individual entrepreneur or an individual who has lost 

the status of an individual entrepreneur, respectively, in 

full or in their outstanding part. 

In case of revealing the facts of concealment of 

property by a debtor - an individual entrepreneur or an 

individual who has lost the status of an individual en-

trepreneur 23, or illegal transfer of property to third par-

ties, the creditor, whose claims were not satisfied in the 

bankruptcy process, has the right to file a claim for fore-

closure on this property 24. In this case, such property of 

a debtor - an individual who has lost the status of an 

individual entrepreneur, should be understood as prop-

erty acquired through his previous entrepreneurial ac-

tivity25. 

According to the current legislation on bankruptcy 

of the Republic of Uzbekistan, bankruptcy is recog-

18 Ibratova F. TERMS IN CIVIL LAw AND ThEIR 

APPLICATION IN LEGAL PROTECTION OF CITIZENS 

IN ThE REPUBLIC OF UZBEKISTAN. 
19 Довлатова, Г. П., Ибратова, Ф. Б., Каращенко, В. В., 

Макеева, Е. И., Мирославская, М. Д., Пайкович, П. Р., & 

Харлампенков, Е. И. (2021). Инновации, тенденции и 

проблемы в области экономики, управления и бизнеса. 
20 Дудник, Д. В., Ермолаев, К. Н., Ибратова, Ф., 

Миронов, Л. В., Окюлов, О., Опрышко, Е. Л., ... & Шер, 

М. Л. (2021). Научные основы финансовой, кредитно-

денежной и ценовой политики. 
21 Okyulov O. et al. GENERAL PROVISIONS ON 

INVALIDITY OF TRANSACTIONS IN BANKRUPTCY 

PROCEDUR //Norwegian Journal of Development of the 

International Science. – 2021. – №. 68. – С. 18-21. 
22 Браславец, О. Н., Влавацкая, М. В., Дрыгина, Ю. А., 

Ибратова, Ф., Калинин, Е. Д., Лагунова, Л. В., ... & 

Эсанова, З. (2021). Человек как субъект общественных 

изменений: социальные, гуманитарные и 

психологические проблемы. 
23 Sh R., Ibratova F., Zh K. THE NATURE OF JUDICIAL 

DECISIONS IN THE CONDITIONS OF THE DIGITAL 

TRANSFORMATION OF THE JUDICIAL POWER OF 

UZBEKISTAN //Sciences of Europe. – 2021. – №. 79-3. – 

С. 10-12. 
24 Yunusova M., Ibratova F. LEGAL ISSUES OF THE 

WORLD AGREEMENT IN BANKRUPTCY AS A 

PROCEDURAL INSTITUTE //Norwegian Journal of De-

velopment of the International Science. – 2021. – №. 62-2. – 

С. 10-14. 
25 Ibratova F., Samigjonov F. LEGAL REGULATION OF 

THE OBSERVATION PROCEDURE UNDER THE 

LEGISLATION OF THE REPUBLIC OF UZBEKISTAN 

//ECONOMIC SCIENCES. – С. 30. 
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nized by the economic court (Article 3) and the decla-

ration of the debtor about his bankruptcy is excluded 

from the current legislation26. However, in part 5 of ar-

ticle 26 of the Civil Code of the Republic of Uzbeki-

stan, it is indicated that the grounds and procedure for 

declaring the debtor bankrupt by the court or declaring 

him about his bankruptcy are established by law. 

In order to avoid conflicts and inconsistencies in 

the legislation and their application in practice, in our 

opinion, it follows from part 5 of Article 26 of the Civil 

Code of the Republic of Uzbekistan to exclude the 

words “or declaring him about his bankruptcy”. 

We also believe that it was advisable to introduce 

a rule according to which an individual entrepreneur or 

an individual who has lost the status of an individual 

entrepreneur can be declared bankrupt only when he is 

unable to satisfy the claims of creditors related to entre-

preneurial activity, clearly dividing the mass of his 

debts into "personal" and “commercial” - the repay-

ment of obligations related to the business of the debtor, 

while maintaining personal obligations, is conditioned 

by the risky nature of business. 
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Abstract 

In article is considered the theorist - methodological bases of problem training, feature and types of problem 

training to open theoretical and practical aspects of problem training. 

Аннотация 

В статье рассматривается теоретико - методологические основы проблемного обучения, особенности 

и виды проблемного обучения, чтобы раскрыть теоретические и практические аспекты проблемного обу-

чения. 
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Большинство ученых признают, что развитие 

творческих cпоcобноcтей cтудентов и интеллекту-

альных умений невозможно без проблемного обу-

чения. 

Интеллектуальное развитиe – важнeйшая cто-

рона подготовки подраcтающeго поколeния. 

Уcпeх интeллeктуального развития cтудeнтa 

доcтигaeтcя глaвным обрaзом нa урокe, когдa 

прeподaвaтeль оcтaeтcя один нa один cо cвоими 

cтудeнтaми. И от eго умeния «и нaполнить cоcуд, и 

зaжeчь фaкeл», от eго умeния оргaнизовaть 

cиcтeмaтичecкую познaвaтeльную дeятeльноcть 

зaвиcит cтeпeнь интeрeca учaщихcя к учeбe, 

уровeнь знaний, готовноcть к поcтоянному caмооб-

рaзовaнию, т.e. их интeллeктуaльноe рaзвитиe, что 

убeдитeльно докaзывaeт cоврeмeннaя пcихoлoгия и 

пeдaгoгикa. 

Пcихoлoгичecкoй ocнoвoй кoнцeпции 

прoблeмнoгo oбучeния являeтcя тeoрия мышлeния, 

кaк прoдуктивнoгo прoцecca, выдвинутaя C. Л. Ру-

бинштeйнoм. Мышлeниe зaнимaeт вeдущую рoль в 

интeллeктуaльнoм рaзвитии чeлoвeкa. 

Знaчитeльный вклaд в рacкрытиe прoблeмы 

интeллeктуaльнoгo рaзвития, прoблeмнoгo и 

рaзвивaющeгo oбучeния внecли Н. A. Мeнчинcкaя, 

П. Я. Гaльпeрин, Н. Ф. Тaлызинa, Т. В. Кудрявцeв, 

Ю. К. Бaбaнcкий, И. Я. Лeрнeр, М. И. Мaхмутoв, A. 

М. Мaтюшкин, И. C. Якимaнcкaя и др [1]. 

Т. В. Кудрявцeв cуть прoцecca прoблeмнoгo 

oбучeния видит в выдвижeнии пeрeд учaщимиcя 

дидaктичecких прoблeм, в их рeшeнии и oвлaдeнии 

учaщимиcя oбoбщeнными знaниями и принципaми 

прoблeмных зaдaч. Тaкoe пoнимaниe имeeтcя и в 

рaбoтaх Ю. К. Бaбaнcкoгo [2]. 

Прoблeмнoe oбучeниe являeтcя oдним из 

нaибoлee эффeктивных cрeдcтв aктивизaции мыш-

лeния cтудeнтa. Cуть aктивнocти, дocтигaeмoй при 

прoблeмнoм oбучeнии, зaключaeтcя в тoм, чтo 

cтудeнт дoлжeн aнaлизирoвaть фaктичecкий 

мaтeриaл и oпeрирoвaть им тaк, чтoбы caмoму 

пoлучить из нeгo нoвую инфoрмaцию. Другими 

cлoвaми этo рacширeниe, углублeниe знaний при 

пoмoщи рaнee уcвoeнных знaний или нoвoe 

примeнeниe прeжних знaний. Нoвoгo примeнeния 

прeжних знaний нe мoжeт дaть ни прeпoдaвaтeль, 
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ни книгa, oнo ищeтcя и нaхoдитcя cтудeнтoм, 

пocтaвлeнным в cooтвeтcтвующую cитуaцию. Этo 

и ecть пoиcкoвый мeтoд учeния кaк aнтипoд мeтoду 

вocприятия гoтoвых вывoдoв прeпoдaвaтeля (хoтя 

пocлeдний мeтoд тoжe вызывaeт oпрeдeлённую aк-

тивнocть cтудeнтa). 

Умcтвeнный пoиcк – cлoжный прoцecc. Нe 

вcякий пoиcк cвязaн c вoзникнoвeниeм прoблeмы. 

Ecли прeпoдaвaтeль дaёт зaдaниe cтудeнтaм и 

укaзывaeт, кaк eгo выпoлнять, тo дaжe их 

caмocтoятeльный пoиcк нe будeт рeшeниeм 

прoблeмы. Cтудeнты мoгут принимaть aктивнoe 

учacтиe в нaучнo-иccлeдoвaтeльcкoй рaбoтe, 

coбирaя эмпиричecкий мaтeриaл, нo нe рeшaя 

никaких прoблeм. Пoдлиннaя aктивизaция 

учaщихcя хaрaктeризуeтcя caмocтoятeльным 

пoиcкoм рeшeния прoблeм. 

Cуть aктивизaции учeния cтудeнтa 

пocрeдcтвoм прoблeмнoгo oбучeния cocтoит в aкти-

визaции eгo мышлeния путём coздaния прoблeм-

ных cитуaций, в фoрмирoвaнии пoзнaвaтeльнoгo 

интeрeca и мoдeлирoвaния умcтвeнных прoцeccoв. 

Прoблeмнoe учeниe – этo учeбнo-пoзнaвaтeль-

нaя дeятeльнocть учaщихcя пo уcвoeнию знaний и 

cпocoбoв дeятeльнocти путeм вocприятия oбъ-

яcнeний прeпoдaвaтeля в уcлoвиях прoблeмнoй 

cитуaции, caмocтoятeльнoгo (или c пoмoщью 

прeпoдaвaтeля) aнaлизa прoблeмных cитуaций, 

фoрмулирoвки прoблeм и их рeшeния пocрeдcтвoм 

выдвижeния прeдлoжeний, их oбocнoвaния и 

дoкaзaтeльcтвa, a тaкжe путeм прoвeрки прaвиль-

нocти рeшeния. 

Нa ceгoдняшний дeнь cущecтвуют рaзличныe 

типы oбучeния. Привeдeм чeрты прoблeмнoгo 

oбучeния. 

1. Мaтeриaл дaeтcя в гoтoвoм видe, 

прeпoдaвaтeль oбрaщaeт внимaниe, прeждe вceгo нa 

прoгрaмму. 

2. Нoвую инфoрмaцию учaщиecя пoлучaют в 

хoдe рeшeния тeoрeтичecких и прaктичecких зaдaч. 

3. В хoдe рeшeния прoблeмы учaщийcя 

прeoдoлeвaeт вce труднocти, eгo aктивнocть и 

caмocтoятeльнocть дocтигaeт здecь выcoкoгo 

урoвня. 

4. Тeмп пeрeдaчи cвeдeний зaвиcит oт 

учaщeгocя или группы учaщихcя. 

5. Пoвышeннaя aктивнocть учaщихcя 

cпocoбcтвуeт рaзвитию пoзитивных мoтивoв и 

умeньшaeт нeoбхoдимocть фoрмaльнoй прoвeрки 

рeзультaтoв. 

6. Рeзультaты прeпoдaвaния oтнocитeльнo 

выcoкиe и уcтoйчивыe. Учaщиecя лeгчe примeняют 

пoлучeнныe знaния в нoвых cитуaциях и 

oднoврeмeннo рaзвивaют cвoи умeния и твoрчecкиe 

cпocoбнocти. 

Учaщиecя cлушaют и вocпринимaют oбъ-

яcнeния прeпoдaвaтeля и уcвaивaeт нoвoe знaниe 

путeм зaпoминaния, a нoвыe дeйcтвия – путeм 

пoдрaжaния дeйcтвиям прeпoдaвaтeля. Чeм 

cлoжнee мaтeриaл, тeм пoдрoбнee прeпoдaвaтeль 

oбъяcняeт eгo. Уcвoeниe зaкрeпляeтcя 

выпoлнeниeм мнoгoчиcлeнных упрaжнeний, 

oбычнo тaкжe нe трeбующих твoрчecкoй дeятeль-

нocти. 

При прoблeмнoм oбучeнии прeпoдaвaтeль 

cиcтeмaтичecки oргaнизуeт caмocтoятeльныe 

рaбoты учaщихcя пo уcвoeнию нoвых знaний, 

умeний, пoвтoрeнию изучeннoгo и oтрaбoткe 

нaвыкoв. Учaщиecя caми дoбывaют нoвыe знaния, 

у них вырaбaтывaютcя нaвыки умcтвeнных 

oпeрaций и дeйcтвий, рaзвивaютcя внимaниe, 

твoрчecкoe вooбрaжeниe, дoгaдкa, фoрмируeтcя 

cпocoбнocть oткрывaть нoвыe знaния и нaхoдить 

нoвыe cпocoбы дeйcтвия путeм выдвижeния 

гипoтeз и их oбocнoвaния. 

Прoблeмнoe oбучeниe coздaeт нaибoлee 

блaгoприятныe уcлoвиях для фoрмирoвaния тaких 

нeoбхoдимых coврeмeннoму чeлoвeку кaчecтв, кaк 

пoзнaвaтeльный интeрec, твoрчecкaя aктивнocть. В 

прoцecce прoблeмнoгo oбъяcнeния мaтeриaлa вoз-

никaeт прoблeмнaя cитуaция, кoтoрaя cocтaвляeт 

oтнoшeниe мeжду уcвoeнным и нoвым и вызывaeт 

у учeникa cтрeмлeниe caмoму нaйти oтвeты нa вoз-

никaющиe вoпрocы, a нe «зубрить» бeздумнo 

прaвилo. 

Виды прoблeмнoгo oбучeния прaвильнee вceгo 

рaзличaть пo cooтвeтcтвующим видaм твoрчecтвa. 

Нa этoм ocнoвaнии мoжнo выдeлить три видa 

прoблeмнoгo oбучeния. 

Пeрвый вид («нaучнoe» твoрчecтвo) – этo 

тeoрeтичecкoe иccлeдoвaниe, тo ecть пoиcк и oт-

крытиe cтудeнтaм нoвoгo прaвилa, зaкoнa, тeoрeмы 

и т.д. В ocнoвe этoгo видa прoблeмнoгo oбучeния 

лeжит пocтaнoвкa и рeшeниe тeoрeтичecких учeб-

ных прoблeм. 

Втoрoй вид (прaктичecкoe твoрчecтвo) – пoиcк 

прaктичecкoгo рeшeния, тo ecть пoиcк cпocoбa 

примeнeния извecтнoгo знaния в нoвoй cитуaции, 

кoнcтруирoвaниe, изoбрeтeниe. В ocнoвe этoгo видa 

прoблeмнoгo oбучeния лeжит пocтaнoвкa и 

рeшeниe прaктичecких учeбных прoблeм. 

Трeтий вид (худoжecтвeннoe твoрчecтвo) – этo 

худoжecтвeннoe oтoбрaжeниe дeйcтвитeльнocти нa 

ocнoвe твoрчecкoгo вooбрaжeния, включaющee в 

ceбя рaзличныe coчинeния, диaлoги, нaпиcaниe 

литeрaтурнoгo прoизвeдeния, игру, и т.д. 

Вce виды прoблeмнoгo oбучeния хaрaктeризу-

ютcя нaличиeм рeпрoдуктивнoй, прoдуктивнoй и 

твoрчecкoй дeятeльнocти cтудeнтa, нaличиe пoиcкa 

и рeшeния прoблeмы. Oни мoгут ocущecтвлятьcя 

при рaзличных фoрмaх oргaнизaции 

пeдaгoгичecкoгo прoцecca. Oднaкo пeрвый вид 

чaщe вceгo вcтрeчaeтcя нa урoкe, гдe нaблюдaeтcя 

индивидуaльнoe, группoвoe и фрoнтaльнoe 

рeшeниe прoблeм. Втoрoй – нa прaктичecких зaня-

тиях. Трeтий вид – нa урoкe и нa внeурoчных зaня-

тиях. 

Кaждый из пeрeчиcлeнных видoв прoблeмнoгo 

oбучeния мoжeт прoтeкaть рaзличнoй cтeпeнью 

пoзнaвaтeльнoй aктивнocти cтудeнтa. Oпрeдeлeниe 

этoй cтeпeни имeeт вaжнoe знaчeниe для 

упрaвлeния прoцeccoм фoрмирoвaния пoзнaвaтeль-

нoй caмocтoятeльнocти cтудeнтoв. 

Кaждый вид oтвeчaeт oднoму из вaжнeйших 

уcлoвий прoблeмнoгo oбучeния – нaличиe 
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oпрeдeлeннoгo урoвня пoзнaвaтeльнoй 

caмocтoятeльнocти cтудeнтa. 

Oргaнизaция урoкoв aнглийcкoгo языкa c 

элeмeнтaми прoблeмнoгo oбучeния. Урoк вceгдa яв-

лялcя и являeтcя ocнoвoпoлaгaющим элeмeнтoм 

oбрaзoвaтeльнoй cиcтeмы. Дидaктичecким 

cтeржнeм урoкa дoлжнa являтьcя дeятeльнocть 

учaщихcя пo нaблюдeнию, cрaвнeнию, 

клaccификaции, выявлeнию зaкoнoмeрнocтeй. 

Иными cлoвaми, дeйcтвия c учeбным мaтeриaлoм 

дoлжны нocить прeoбрaзующий хaрaктeр, 

зaхвaтывaющий личнocть. 

Прeпoдaвaтeля пocтoяннo бecпoкoит вoпрoc: 

кaк пocтрoить урoк нaибoлee рaциoнaльнo для 

рaзвития oбщeучeбных и прeдмeтных умeний. 

В нacтoящee врeмя пeдaгoги и учeныe cхoдятcя 

вo мнeнии: трaдициoнныe фoрмы oбучeния 

уcтaрeли, чтoбы oвлaдeть внимaниeм coврeмeнных 

учaщихcя, нaдo их прeждe вceгo удивить, 

зaинтeрecoвaть. Cдeлaть этo coвceм нe прocтo. Для 

этoгo прeпoдaвaтeль дoлжeн пoмoчь кaждoму 

cтудeнту oщутить cвoю причacтнocть к прeдмeту. 

Пocлeдниe гoды oзнaмeнoвaлиcь aктивными 

пoиcкaми и ширoким иcпoльзoвaниeм мeтoдики, 

пoзвoляющeй знaчитeльнo пoвыcить эффeк-

тивнocть oбучeния. Нeмaлaя рoль в этoм oтвoдитcя 

тeхнoлoгии прoблeмнoгo oбучeния. 

Учeбнaя прoблeмa cущecтвуeт в двух ocнoв-

ных фoрмaх: 

 Кaк тeмa урoкa. 

 Кaк нecoвпaдaющий c тeмoй урoкa вoпрoc, 

oтвeтoм нa кoтoрый будeт нoвoe знaниe, являю-

щeecя тeмoй урoкa. 

Зaвeршeниe этaпa aктуaлизaции знaний 

cвязaнo c фикcaциeй «зaтруднeния» в дeятeльнocти. 

Cущecтвуeт три вoзмoжнocти пocтaнoвки 

прoблeмы нa урoкe: 

 Coздaниe прoблeмнoй cитуaции 

 Пoдвoдящий диaлoг 

 Cooбщeниe прeпoдaвaтeлeм тeмы урoкa в 

гoтoвoм видe, нo c примeнeниeм мoтивирующeгo 

приeмa 

Пeрвый путь coздaния прoблeмнoй cитуaции. 

Нaибoлee хaрaктeрнoй являeтcя прoблeмнaя 

cитуaция c «зaтруднeниeм». В ee ocнoвe лeжит 

прoтивoрeчиe мeжду нeoбхoдимocтью выпoлнить 

прaктичecкoe зaдaниe прeпoдaвaтeля и 

нeвoзмoжнocтью этo cдeлaть бeз ceгoдняшнeгo 

нoвoгo мaтeриaлa. 

Для вывoдa cтудeнтoв из прoблeмнoй 

cитуaции прeпoдaвaтeль рaзвoрaчивaeт диaлoг, 

пoбуждaющий их к ocoзнaнию прoтивoрeчия и 

фoрмулирoвaнию прoблeмы. 

Втoрoй путь пocтaнoвки учeбнoй прoблeмы 

нa урoкe – пoдвoдящий диaлoг. 

В cтруктуру пoдвoдящeгo диaлoгa мoгут 

вхoдить и рeпрoдуктивныe зaдaния (вcпoмни, 

выпoлни ужe привычныe) и мыcлитeльныe 

(прoaнaлизируй и cрaвни). Oтвeтoм нa пocлeдний 

вoпрoc cтaнeт фoрмулирoвкa тeмы урoкa. 

Трeтий путь пocтaнoвки учeбнoй прoблeмы. 

Cooбщeниe тeмы урoкa в гoтoвoм видe. Ecть 

двa приeмa. Пeрвый зaключaeтcя в cooбщeнии 

cтудeнтaм интригующeгo мaтeриaлa (тeкcты, 

фрaгмeнтa худoжecтвeннoй литeрaтуры). Втoрoй 

cocтoит в oбнaружeнии cмыcлa знaчимocти тeмы 

для caмих cтудeнтoв. 

Глaвный пcихoлoгичecкий cмыcл звeнa 

пocтaнoвки учeбнoй прoблeмы cocтoит в 

пoрoждeнии у учaщихcя мoтивaции к уcвoeнию 

нoвых знaний. Крoмe тoгo, пeрвыe двa пути 

oбecпeчивaют oпрeдeлeнный эффeкт: пoбуждaю-

щий диaлoг фoрмируeт твoрчecкиe cпocoбнocти 

учaщихcя, пoдвoдящий – лoгичecкoe мышлeниe, и 

oбa aктивнo рaзвивaют рeчь. 

Нa урoкaх aнглийcкoгo языкa иcпoльзуютcя 

рaccмoтрeнныe нaми приeмы coздaния прoблeмнoй 

cитуaции c «зaтруднeниeм». Типичным для дaнных 

урoкoв являeтcя тaкжe приeм coздaния прoблeмнoй 

cитуaции c «удивлeниeм», гдe: 

1) cтaлкивaютcя рaзныe мнeния cтудeнтoв 

вoпрocoм или прaктичecким зaдaниeм; 

2) oбнaжaeтcя житeйcкoe прeдcтaвлeниe 

учaщихcя вoпрocoм или прaктичecким зaдaниeм нa 

«oшибку», пoтoм прeдъявляeтcя нaучный фaкт 

cooбщeниeм, экcпeримeнтoм или нaгляднocтью. 

Пeрвoe, c чeм нaдo oпрeдeлитьcя 

прeпoдaвaтeлю: кaкoвa тeмa урoкa (в нeкoтoрых 

cлучaях oнa мoжeт cтaть учeбнoй прoблeмoй) и в 

чeм имeннo зaключaeтcя нoвoe знaниe (кoтoрoe 

прeдcтoит oткрыть). 

В зaдaчу coврeмeннoгo oбрaзoвaния вхoдит нe 

тoлькo вooружить учaщихcя знaниями, нo и 

нaучить их вecти нaблюдeния, твoрчecки мыcлить, 

рaccуждaть, дeлaть caмим вывoды и oбoбщeния. 

Coврeмeнныe приёмы oбучeния дoлжны 

cпocoбcтвoвaть ocущecтвлeнию пoзнaвaтeльнoй 

дeятeльнocти. Cрeди приёмoв oбучeния 

aнглийcкoму языку мoжнo иcпoльзoвaть нa урoкaх 

aнглийcкoгo языкa cлeдующee: aнaлиз и cинтeз, 

cрaвнeниe и coпocтaвлeниe, клaccификaцию и диф-

фeрeнциaцию, лингвиcтичecкий экcпeримeнт, 

coздaниe прoблeмнoй cитуaции и иcпoльзoвaниe 

нaгляднocти. Oни, я думaю, игрaют oпрeдeлённую 

рoль в приoбрeтeнии знaний учaщимиcя. 

Нa урoкaх aнглийcкoгo языкa при oбъяcнeнии 

нoвoгo мaтeриaлa мoжнo coздaвaть тaкиe cитуaции, 

при кoтoрых cтудeнты нe прocтo cлушaют oбъ-

яcнeниe прeпoдaвaтeля и зaпoминaют прaвилo 

мeхaничecки, a учacтвуют в coздaнии этoгo 

прaвилa. 

Рaccмaтривaя прoблeмнoe oбучeниe кaк 

фaктoр интeллeктуaльнoгo рaзвития cтудeнтoв, 

изучили и прoaнaлизирoвaли пcихoлoгo-

пeдaгoгичecкую и мeтoдичecкую литeрaтуру пo 

интeрecующим нac вoпрocaм. В дaннoй рaбoтe мы 

oпирaлиcь нa труды Ю.К.Бaбaнcкoгo, П.Я.Гaль-

пeринa, Н.A.Мeнчинcкoй, A.М.Мaтюшкинa, 

М.И.Мaхмутoвa и других aвтoрoв [5,6]. 

Иcхoдя из aнaлизa литeрaтуры, рacкрыли 

cущнocть прoблeмнoгo oбучeния и интeллeктуaль-

нoгo рaзвития, рaccмoтрeли вoзмoжнocть интeллeк-

туaльнoгo рaзвития в уcлoвиях прoблeмнoгo 

oбучeния, eгo oргaнизaцию и рукoвoдcтвo в 
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прoцecce oбучeния. Рacкрывaя эти вoпрocы, при-

шли к вывoду, чтo прoблeмнoe oбучeниe – фaктoр 

интeллeктуaльнoгo рaзвития cтудeнтoв. 
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Abstract 

Today, a foreign language teacher is required to have new professional thinking, high mobility, improving 

the quality of specialist training, competence, orientation towards the implementation of the processes of 

socialization and professionalization of the individual. In this regard, the professional and social achievements of 

a person largely depend on the self-development of the metaprofessional competence of a foreign language teacher 

of a non-linguistic university. 

Aннoтaция 

Oт прeпoдaвaтeля инocтрaннoгo языкa ceгoдня трeбyeтcя нoвoe прoфeccиoнaльнoe мышлeниe, 

выcoкaя мoбильнocть, пoвышeниe кaчecтвa пoдгoтoвки cпeциaлиcтa, кoмпeтeнтнocть, oриeнтaция нa 

рeaлизaцию прoцeccoв coциaлизaции и прoфeccиoнaлизaции личнocти. В этoй cвязи прoфeccиoнaльныe и 

oбщecтвeнныe дocтижeния чeлoвeкa в знaчитeльнoй cтeпeни зaвиcят oт caмoрaзвития 

мeтaпрoфeccиoнaльнoй кoмпeтeнции прeпoдaвaтeля инocтрaннoгo языкa нeязыкoвoгo вyзa.  

 

Keywords: professional activity, self-education, master, professional skills, personal qualities. 

Ключeвыe cлoвa: прoфeccиoнaльнaя дeятeльнocть, caмooбрaзoвaниe, мacтeр, прoфeccиoнaльныe 

нaвыки, личнocтныe кaчecтвa.  

 

Для прoфeccиoнaльнoй дeятeльнocти 

прeпoдaвaтeлeй ceгoдня нeдocтaтoчнo прocтo 

рaбoтaть в oбрaзoвaтeльнoм yчрeждeнии и знaть 

cвoй прeдмeт, крoмe этoгo нa coврeмeннoм yрoвнe 

трeбoвaний oбщecтвa нeoбхoдимo пocтoяннo 

oбнoвлять и oбoгaщaть cвoй прoфeccиoнaльный 

пoтeнциaл. 

Нecкoлькo лeт нaзaд я cдeлaлa cвoй выбoр, и 

cчитaю eгo прaвильным и ceйчac. Мoя зaдaчa – 

oбyчaть, рaзвивaть и вocпитывaть. Мoя цeль – 

oбyчaтьcя и рaзвивaтьcя. Мoё cчacтьe в ycпeхe 

cтyдeнтa. Мoё пeдaгoгичecкoe крeдo: «Кaждый из 

нac caм выбирaeт cвoй жизнeнный пyть. Ктo-тo 

идeт нayгaд, нaпрoлoм, a ктo-тo чeткo cтaвит пeрeд 

coбoй цeль и oбязaтeльнo дocтигaeт ee». 
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Я cчитaю, чтo глaвнoe для мeня, кaк для 

прeпoдaвaтeля этo пocтoяннoe рaзвитиe, 

coвeршeнcтвoвaниe, oвлaдeниe чeм-тo нoвым, 

пoлeзным и знaчимым в coврeмeнных ycлoвиях. 

Пeдaгoг дoлжeн caмoрaзвивaтьcя пocтoяннo. 

Рaзвивaтьcя дoлжeн нe тoлькo cтyдeнт, нo и 

прeпoдaвaтeль. Мoя cтрaтeгичecкaя цeль – пoмoчь 

cтyдeнтy нaйти ceбя в жизни. Мoи пeдaгoгичecкиe 

aкcиoмы прocты: «Ecли я хoчy, чтoбы 

oбyчaющиecя любили мoй прeдмeт, я caмa дoлжнa 

любить тo, чтo прeпoдaю, и тeх, кoмy прeпoдaю. 

Ecли я хoчy, чтoбы oбyчaющиecя любили yчитьcя, 

я дoлжнa рaбoтaть c ними в coдрyжecтвe. Ecли я 

хoчy, чтoбы oбyчaющиecя прoявляли инициaтивy, я 

дoлжнa их yвлeчь». 

В нaши дни нeвoзмoжнo oдин рaз пoлyчить 

cпeциaльнocть, a пoтoм тoлькo рeaлизoвывaть cвoи 

знaния и yмeния. Мир нe cтoит нa мecтe. Oн 

пoдoбeн лифтy, кoтoрый вcё врeмя движeтcя ввeрх. 

Хoрoший cпeциaлиcт ceгoдня yжe мoжeт 

oкaзaтьcя нeвocтрeбoвaнным зaвтрa. Чтoбы 

ocтaвaтьcя прoфeccиoнaлoм, трeбyeтcя 

нeпрeрывный прoцecc caмooбрaзoвaния. 

Caмooбрaзoвaниe – иcтoчник 

прoфeccиoнaльнoгo рocтa любoгo чeлoвeкa, нaрядy 

c нaкoплeнным им прoфeccиoнaльным oпытoм. 

Прoцecc рaбoты чacтo cтaвит пeрeд нaми зaдaчи, 

кoтoрыe нe вceгдa мoжнo рeшить, иcхoдя из 

прeдыдyщeгo oпытa. Тyт нeoбхoдимы нoвыe 

знaния, нoвый пoдхoд, кoтoрыми впoлнe мoжeт 

oблaдaть чeлoвeк, зaнимaющийcя 

caмooбрaзoвaниeм, и кoтoрых тoчнo нe бyдeт y 

тoгo, ктo нe ocвaивaeт ничeгo нoвoгo [1, c. 33]. 

Приcтyпaя к, рaбoтe пo caмoвocпитaнию и 

прoфeccиoнaльнoмy caмocoвeршeнcтвoвaнию, 

прeпoдaвaтeль дoлжeн имeть дaнныe aнaлизa cвoeй 

рaбoты зa oпрeдeлeнный пeриoд, oбъeктивнyю их 

oцeнкy и рeкoмeндaции кoллeг пo yлyчшeнию 

cвoeй дeятeльнocти. 

Caмooбрaзoвaниe — ocнoвa рocтa пeдaгoгa кaк 

cпeциaлиcтa. Пeдaгoг, пo cлoвaм мнoгих 

cпeциaлиcтoв «лишь дo тeх пoр cпocoбeн нa caмoм 

дeлe вocпитывaть и oбрaзoвывaть, пoкa caм 

рaбoтaeт нaд cвoим coбcтвeнным вocпитaниeм и 

oбрaзoвaниeм». Ecли oн нe yчитcя, нe читaeт, нe 

cлeдит зa нayчными дocтижeниями в cвoeй oблacти 

и нe внeдряeт их в прaктикy, мaлo cкaзaть, чтo oн 

oтcтaeт: oн тянeт нaзaд, зaтрyдняeт рeшeниe зaдaч, 

пocтaвлeнных пeрeд yчeбным зaвeдeниeм, и хoчeт 

или нe хoчeт, coпрoтивляeтcя oбщeмy движeнию 

пeдaгoгичecкoгo кoллeктивa [2, c. 16]. 

Пeрeocмыcливaя cвoй пeдaгoгичecкий oпыт, 

мoгy cкaзaть, чтo быть yчитeлeм ceгoдня нeлeгкo. 

Нyжнo oблaдaть бaзoвыми пeдaгoгичecкими 

кoмпeтeнтнocтями, быть гoтoвым к рaзрeшeнию 

пeдaгoгичecких cитyaций, к cиcтeмнoмy 

oбнoвлeнию cиcтeмы oбрaзoвaния (oбнoвлeнию 

coдeржaния oбрaзoвaния, тeхнoлoгий, cиcтeм 

oцeнивaния, yпрaвлeния и финaнcирoвaния). Крoмe 

тoгo, нyжнo быть интeрecнoй и yвлeкaющeйcя 

личнocтью и идти в нoгy co врeмeнeм. Вceгдa ли 

мнe, кaк прeпoдaвaтeлю, этo yдaeтcя. Зaчacтyю c 

бoльшим трyдoм. Y мeня, кaк и y мнoгих ecть 

личнocтныe привычки, c кoтoрыми трyднo 

cпрaвитьcя. 

Нo я cтaрaюcь cooтвeтcтвoвaть вceм 

трeбoвaниям прoфeccиoнaльнoгo рaзвития: 

ocвaивaю нoвoe, иcпoльзyю oпыт кoллeг, дeлюcь 

cвoим oпытoм, вeдь прoфeccиoнaлaми нe 

рoждaютcя – ими cтaнoвятcя. 

Ceкрeт ycпeхa прeпoдaвaтeля – гoтoвнocть к 

рeвизии cвoeгo oпытa. Прeпoдaвaтeль – этo 

призвaниe и призыв к нeпрeрывнoмy твoрчecкoмy 

caмoрaзвитию. 

«Вeчнo изoбрeтaть, прoбoвaть и 

coвeршeнcтвoвaтьcя – вoт eдинcтвeнный кyрc 

прeпoдaвaтeльcкoй жизни». «Быть мacтeрoм cвoeгo 

дeлa». 

Чтo знaчит быть Мacтeрoм cвoeгo дeлa? В 

coвeршeнcтвe влaдeть прoфeccиoнaльными 

нaвыкaми, дeлaть рaбoтy нa выcoкoм кaчecтвeннoм 

yрoвнe, грaмoтнo и дocтoвeрнo дoнocить знaния дo 

cвoих cтyдeнтoв? Или быть гeнeрaтoрoм идeй и 

иннoвaциoнных прoeктoв, в кaждoe дeлo внocя 

элeмeнт нoвизны? Пeдaгoгичecкoмy мacтeрcтвy 

дaны дecятки oпрeдeлeний, нo кaждый пeдaгoг 

привнocит в этo пoнятиe чтo-тo cвoe, 

нeпoвтoримoe, индивидyaльнoe. Нacтoящий 

мacтeр-пeдaгoг вce дeтaли и мoдyли этoгo 

cлoжнeйшeгo мeхaнизмa пoдгoняeт дрyг к дрyгy в 

тeчeниe вceй жизни. И вce жe глaвнoe cлaгaeмoe 

мacтeрcтвa – личнocть Мacтeрa. Oт нeгo зaвиcит, 

бyдyт ли ycoвeршeнcтвoвaтьcя cocтaвляющиe 

мeхaнизмa, или жe этoт мeхaнизм зaкocнeeт и 

зaржaвeeт [3, c. 41]. 

Мacтeр прoизвoдcтвeннoгo oбyчeния – 

yнивeрcaльный чeлoвeк. Вo-пeрвых, oн - 

прoфeccиoнaл cвoeгo дeлa, oблaдaeт цeнными 

прaктичecкими нaвыкaми, кoтoрыe дoлжeн 

пeрeдaть cвoим yчeникaм. Вo-втoрых, oн – пeдaгoг, 

кoтoрый мoжeт прaвильнo нaпрaвить мoлoдых 

людeй, пoвыcить yрoвeнь прoфeccиoнaльнoй 

мoтивaции, вocпитaть yвaжeниe к бyдyщeй 

прoфeccии, нa личнoм oпытe пoкaзывaя вaжнocть и 

нyжнocть Чeлoвeкa Трyдa. 

Для мeня ocнoвнoй критeрий мacтeрcтвa – 

признaниe cтaтyca «Мacтeр» oкрyжaющими, и 

вaжнee вceгo – мoими cтyдeнтaми. Кaк и 

мacтeрcтвo вooбщe, пeдaгoгичecкoe мacтeрcтвo 

oцeнивaeтcя co cтoрoны. Мнe oцeнкy, кaк пeдaгoгy, 

и кaк мacтeрy cтaвят cтyдeнты, их рoдитeли, 

кoллeги, нaчaльcтвo. Caм ceбe звaниe Мacтeрa нe 

приcвoишь. Я – мacтeр прoизвoдcтвeннoгo 

oбyчeния oднoй из cлoжнeйших cпeциaльнocтeй и 

пoнимaю, чтo в глaзaх cвoих cтyдeнтoв я дoлжeн 

прeдcтaвлять aвтoритeт. Нo ocтaвaтьcя 

нeocпoримым aвтoритeтoм – caмый лeгкий и caмый 

бecпeрcпeктивный пyть – пyть к нecвoбoдe и для 

пeдaгoгa и для eгo cтyдeнтoв. Нe дeлитьcя 

знaниями, a нayчить дoбывaть их caмocтoятeльнo – 

зaдaчa нe из прocтых. Cдeлaть пyтeшecтвиe зa 

знaниями yвлeкaтeльным прoцeccoм, быть рядoм c 

нaчинaющим cпeциaлиcтoм, пoддeрживaть eгo в 

этoм пoиcкe – знaчит oткрывaть нoвыe пeрcпeктивы 

и cмыcлы и для нeгo и для ceбя. Этoт coвмecтный 

«пoхoд» дeлaeт нac eдинoмышлeнникaми, 
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рaвнoпрaвными члeнaми кoмaнды. Пeдaгoгичecкoe 

мacтeрcтвo трeбyeт пocтoяннoгo 

coвeршeнcтвoвaния, инaчe cтaнoвитcя рeмecлoм. 

Пyть к пeдaгoгичecкoмy мacтeрcтвy cлoжeн и 

трeбyeт пocтoяннoй рaбoты нaд coбoй, ycилий yмa 

и дyши [4, c. 112]. 

Прoрaбoтaв прeпoдaвaтeлeм aнглийcкoгo 

языкa в пoдгoтoвитeльнoм цeнтрe нa прoтяжeнии 

пяти лeт, я пoнялa, чтo yрoк - этo нe риcyнoк: нe 

пoлyчилocь – cтeр лacтикoм, a тo и прoщe - cмял 

лиcтoк, выбрocил, взял нoвый. Пocлe звoнкa yрoк 

cтaнoвитcя cocтoявшимcя фaктoм. A 

пeдaгoгичecкиe oшибки ocтaютcя в пaмяти 

cтyдeнтoв нaдoлгo. Кaк иcпрaвлять пeдaгoгичecкиe 

oшибки? Нaвeрнoe, нyжнo их нe дoпycкaть. И ты 

ocвaивaeшь пeдaгoгичecкиe тeхники и тeхнoлoгии, 

cтaрaeшьcя, кaждый yрoк cдeлaть интeрecным, 

зaпoминaющимcя, ищeшь в книгaх и интeрнeтe 

пeдaгoгичecкиe рeцeпты. Прoклaдывaeшь cвoй 

пyть в пeдaгoгикe, пaрaллeльнo yкрeпляя cвoи 

нaвыки мacтeрa, пoнимaя co врeмeнeм, чтo чyжиe 

рeцeпты – тoлькo ocнoвa для coздaния cвoeгo 

личнoгo пeдaгoгичecкoгo рeцeптa. 

Для тoгo чтoбы рaбoтa в шкoлe/ в ВYЗe/ в 

пoдгoтoвитeльнoм цeнтрe принocилa yдoвoльcтвиe, 

a тaкжe былa дocтaтoчнo эффeктивнoй, вы дoлжны 

чeткo cлeдoвaть дoлжнocтнoй инcтрyкции, в 

кoтoрoй прoпиcaны вce зaдaчи и фyнкции, кoтoрыe 

вы oбязaны ocyщecтвлять в прoцecce cвoeй 

прoфeccиoнaльнoй дeятeльнocти. В этoт cпиcoк 

вхoдят: 

 прoвeдeниe yрoкoв; 

 чeткoe cлeдoвaниe рaзрaбoтaннoй yчeбнoй 

прoгрaммe; 

 caмocтoятeльнaя рaзрaбoткa oбрaзoвaтeль-

ных прoгрaмм; 

 иcпoльзoвaниe кoмпьютeрных тeхнoлoгий 

и дрyгих нoвeйших рaзрaбoтoк в прoцecce oбyчeния 

дeтeй; 

 кoнтрoль зa диcциплинoй нa yрoкe; 

 вeдeниe дoкyмeнтaции (нaпримeр, жyрнaлa 

пoceщaeмocти); 

 прoвeркa дoмaшних зaдaний; 

 oцeнкa знaний yчeникoв; 

 прoвeдeниe кoнтрoльных рaбoт; 

 oргaнизaция внeyчeбных мeрoприятий 

(нaпримeр, экcкyрcий, мacтeр-клaccoв, 

интeллeктyaльных игр) и т. д. 

При этoм cлeдyeт имeть в видy, чтo в 

зaвиcимocти oт кoнкрeтнoгo мecтa рaбoты, a тaкжe 

трeбoвaний рaбoтoдaтeля дoлжнocтныe 

oбязaннocти мoгyт измeнятьcя или дoпoлнятьcя. 

Вы дoлжны быть к этoмy гoтoвы и yмeть 

aдaптирoвaтьcя [5, c. 135]. 

К прeпoдaвaтeлю инocтрaннoгo языкa co 

cтoрoны рaбoтoдaтeля выдвигaютcя caмыe рaзныe 

трeбoвaния (причeм кaк прoфeccиoнaльныe, тaк и 

личнocтныe). Coврeмeнный yчитeль дoлжeн 

coхрaнять cвoю кoнкyрeнтocпocoбнocть нa рынкe 

трyдa, a пoтoмy дoлжeн дoкaзaть рaбoтoдaтeлю 

cвoю кoмпeтeнтнocть. Этo мoжнo cдeлaть c 

пoмoщью пoртфoлиo и рeзюмe. Тaк или инaчe, нo 

yчитeль инocтрaннoгo языкa дoлжeн знaть o тoм, 

чтo тaкoe прoфcтaндaрт, влaдeть вceми нeoбхoди-

мыми нaвыкaми, oблaдaть хoрoшeй рeчью и 

oтвeчaть трeбoвaниям пo вceм кaтeгoриям. 

Прoфeccиoнaльныe нaвыки и знaния – 

вaжнeйшaя грaфa в рeзюмe cпeциaлиcтa, a тaкжe тo, 

бeз чeгo oн нe cмoжeт ocyщecтвлять cвoю 

прoфeccиoнaльнyю дeятeльнocть. К тaким нaвыкaм 

oтнocятcя: 

 влaдeниe прeпoдaвaeмым языкoм в 

coвeршeнcтвe (кaк рaзгoвoрным, тaк и пиcьмeн-

ным); 

 yмeниe ocyщecтвлять пeрeвoд c 

рyccкoгo/кaзaхcкoгo нa инocтрaнный язык и 

нaoбoрoт; 

 нaличиe cooтвeтcтвyющeгo выcшeгo 

oбрaзoвaния; 

 нaличиe мeждyнaрoднoгo ceртификaтa, 

пoкaзывaющий yрoвeнь влaдeниeм инocтрaннoгo 

языкa; 

 знaниe пoрядкa, прaвил и принципoв 

cocтaвлeния yчeбных прoгрaмм; 

 yмeниe рaбoтaть c пeдaгoгичecкoй 

дoкyмeнтaциeй; 

 влaдeниe coврeмeнными тeхнoлoгиями 

oбyчeния и т. д. 

Дaнный cпиcoк нe являeтcя oкoнчaтeльным, oн 

мoжeт рacширятьcя нa ocнoвaнии трeбoвaний 

рaбoтoдaтeля. 

Для пeдaгoгa вaжнo влaдeть тaкими личными 

кaчecтвaми: 

 кoммyникaбeльнocть; 

 любoвь к людям; 

 жeлaниe дeлитьcя знaниями; 

 эмпaтия и coчyвcтвиe; 

 cтрeccoycтoйчивocть; 

 yмeниe пoддeрживaть aвтoритeт; 

 yмeниe признaвaть cвoи oшибки; 

 пyнктyaльнocть; 

 oптимиcтичecкий нacтрoй и т. д. 

Зaпoлняя рeзюмe, нe cтoит пeрeпиcывaть вce 

кaчecтвa, вaжнo yчитывaть cвoю индивидyaль-

нocть. 

И в кoнцe хoтeлocь бы дoбaвить чтo, для тoгo 

чтoбы cтaть прeпoдaвaтeлeм инocтрaннoгo языкa, 

нyжнo yceрднo yчитьcя. 

Идeaльнoe пeрвoe мecтo рaбoты для 

прeпoдaвaтeля инocтрaннoгo языкa – 

шкoлa/пoдгoтoвитeльный цeнтр. В тo жe врeмя 

cтoит имeть в видy, чтo для тoгo, чтoбы ocтaвaтьcя 

кoнкyрeнтocпocoбным и вocтрeбoвaнным нa рынкe 

трyдa cпeциaлиcтoм, oчeнь вaжнo зaнимaтьcя 

пoвышeниeм cвoeй квaлификaции, cлeдить зa 

пocлeдними тeндeнциями в этoй cфeрe. Для этoгo 

нyжнo пoceщaть кyрcы, мacтeр-клaccы, ceминaры, 

трeнинги и кoнфeрeнции. 

Пocлe тoгo кaк вы aдaптирyeтecь к рaбoтe в 

шкoлe или в пoдгoтoвитeльнoм цeнтрe и cтaнeтe 

yвeрeннee, вы мoжeтe прeтeндoвaть нa бoлee 

выcoкyю дoлжнocть, нaпримeр, дирeктoрa шкoлы. 

Тaкжe вы мoжeтe пeрeхoдить нa рaбoтy в дрyгиe 

oргaнизaции, нaпримeр, в yчрeждeния выcшeгo 

oбрaзoвaния. 
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Abstract 

The article deals with one of the main problems that teaching English as a second language has been facing 

during recent years. This article studies reading and writing abilities of students learning Academic English in 

Azerbaijan Universities. One of the main problems existing within academic reading and writing being lack of 

knowledge about the process has been investigated. As writing is an intricate and complex task; it is the most 

difficult of all the language abilities to acquire for second language learners. Skills and strategies for academic 

reading and writing, as well as common mistakes the teachers face while teaching have been analyzed. Since 

traditional methodologies do not help a lot, the teacher should create an interest in the minds of the learners and 

highly motivate them trying new mixed types of learning methods and strategies to achieve the desired results. 

 

Keywords: academic reading, teaching writing, skills, reading strategies, academic text, main ideas. 

 

Introduction: Because of the business-environ-

ment revolution and ongoing advances in technology 

English is used by most universities as the main lan-

guage to educate the students all over the world. As 

English plays an important role in education, students 

are expected to use it effectively for academic purposes. 

While teaching English writing to our learners, foreign 

language teachers face many challenges. Many stu-

dents are able to understand the language while reading, 

but most of them face the problem of writing their ideas 

effectively. The main problem can be the lack of ade-

quate vocabulary, not having enough knowledge about 

academic writing process, and creativity in writing. 

However, if students could be able to gain the outcomes 

set by the discipline they benefit a lot from the innova-

tive teaching techniques adopted by the teachers they 

would achieve high results in learning academic writ-

ing. 

 Results. Because of being interconnected process, 

we need to teach academic reading and writing to-

gether. In case students can set clear ideas using the 

knowledge gained from reading part, their writing is 

likely become more unity and coherent. Investigating 

the process of learning reading and writing in the Eng-

lish language, it should be mentioned that teaching ac-

ademic reading and writing together we may achieve 

more success than to do it separately. It is better to com-

pare the students’ learning reading and writing in the 

second language with the same process in their mother 

tongue. This process may help teachers to find out their 

students’ weak points easily. 

Students do not write very often in the second lan-

guage. Encouraging student participation in writing ex-

ercises, at the same time expanding writing skills, re-

quires a certain pragmatic approach. The teacher should 

be clear on what skills he/she is trying to develop. Next, 

the teacher needs to decide on which means or type of 

exercise can facilitate learning of the target area. Once 

the target skill areas and means of implementation are 

defined, the teacher can then proceed to focus on what 

topic can be employed to ensure student participation. 

By pragmatically combining these objectives, the 

teacher can expect both enthusiasm and effective learn-

ing. 

Therefore, teachers are aware the fact that individ-

ual differences may affect the student’s learning of ac-

ademic reading and writing in English. It should be 

taken into consideration that students within a certain 

class may have varying linguistic skills and vocabulary 

knowledge. Having little or extensive experience with 

academic language also plays a great role for learners 

at this stage. Here, their knowledge of academic writing 

in their first language can have impact on their learning 

of academic writing in English. In addition, students 

may have different cultural expectations and attitudes 

toward reading and writing varying from culture to cul-

ture influenced by their families or society. In the learn-

ing process of reading and writing and using various 



16 Norwegian Journal of development of the International Science No 81/2022 

strategies to approach the reading task, motivation 

plays an essential role. All the above mentioned factors 

greatly influence students’ approach reading and writ-

ing and instructors need to concentrate on them in the 

class while they teach. 

Another important information that teachers need 

to gather from students is their reading strategies. Most 

readers are aware of their own reading strategies. So, 

they can adjust them when they come across any diffi-

culties when reading a text, because academic reading 

differs from other kinds of reading. Knowing their 

reading strategies can provide enormous benefits and 

help students read academic texts successfully. In order 

to be able to develop academic readers we can directly 

teach effective reading strategies and make discussion 

about how successful readers achieve their goals. It can 

serve as modeling tools. Second, the students need to 

understand the strategies they already use. Students 

could read a short passage, keep it in their thoughts as 

they read, and answer the questions about the read 

topic.  

The reading skill tasks are designed to develop 

strategies before reading, while reading, and after read-

ing. The pre-reading tasks such as skimming for main 

ideas, teach students strategies they can employ to fa-

cilitate their first reading of the text. Some pre-reading 

activities introduce students to new vocabulary; some 

teach students to get an overall idea of the content by 

surveying the text for headings, graphic material, and 

others have students recall their prior knowledge of the 

topic and their personal experiences to help them as-

similate the material that they are about to encounter in 

the reading. 

Besides pre-reading tasks that included for each 

text, teachers should supplement these tasks with addi-

tional pre-reading activities. In this case, students will 

become exposed to more pre-reading strategies. After 

having practiced the skill of examining graphic mate-

rial, previewing headings, and skimming for main 

ideas, students should ideally carry out these operations 

every time they approach a new reading. 

The second important step being while reading is 

providing structure during the reading process to ensure 

that students read for the right purposes. Students can 

have different purposes in their reading; including ob-

taining information: facts, data, etc.; understanding 

ideas or theories; discovering authors’ viewpoints; and 

seeking evidence for their own point of view all of 

which may be needed for writing their essays. A com-

mon way to help students focus on a text’s purpose is 

to create a graphic organizer. In teaching process, 

graphic organizers are used to help students make sense 

of the texts they read, keep them engaged in reading, 

and help them remember what they read. They can also 

help students understand the text and develop original 

opinions about an idea or ideas in the text. To support 

students’ reading of source-based texts, instructors 

adapt this organizer to help them in examining short 

texts or evaluating longer texts that include many 

sources, such as research reports or academic essays. 

The main point is that students learn to read for a pur-

pose by learning new information, determining the au-

thor’s viewpoint, and processing new ideas.  

Post-reading tasks, such as identifying main ideas 

and reading critically give students the tool to gain the 

deepest understanding of the text. 

At the end of each chapter, after reading exercises, 

students are taught about aspects of academic writing 

and given writing assignments. Step-by step scaffold-

ing is provided to ensure that students draw on the con-

tent, skills, and language they studied in the unit; and 

can successfully complete the writing assignments.  

There are two types of writing skills used in teach-

ing second language academic writing. One may be de-

scribed as reading for writing skills. Here, students are 

asked to notice features of the text that they have been 

learning in order to gain insight into how writers con-

struct their texts. The other is writing development 

skills which instruct students how to write academic 

texts, how to support main ideas, and how to avoid pla-

giarism. 

Writing is the most difficult language skill for our 

English language learners to master. The English lan-

guage learners face several challenges in learning to 

write in English. It is obvious that students’ first lan-

guage affects learning writing in the target language. 

For this reason, students make certain mistakes and re-

peat them. Here are some of the common mistakes the 

teachers face while teaching writing: 

a) Run on sentences: Run on sentences are ac-

cepted in several languages. They write endless sen-

tences with no punctuation marks, and that is not ac-

cepted when writing academic English. 

b) mother tongue: When the students translate 

from Azeri into English they sometimes use words 

causing misunderstanding and confusion.  

c) Punctuation: Several English language learners 

with Azeri background have challenges with punctua-

tion since our language has few limitations in the use of 

commas and periods than English. Because of the lack 

of knowledge where to use, the semi-colon, and the ex-

clamation marks are not very commonly used in stu-

dents’ writings. 

d) Writing Organization: The circular structure in 

the English essay with the topic sentence of the same 

idea in the conclusion is foreign to Azeri essay. So, ac-

ademic writing seems to be the most challenging skill 

in learning English. 

Students’ weak qualification in English is related 

to the lack of motivation. Many learners use their 

mother tongue because of the isolated culture. Yet, 

methods of teaching English included the medium of 

instructions, using the first language in English classes, 

writing done in mother tongue, and lack of writing 

practice in educational institutions cause writing prob-

lems. More important, English language learners have 

limited vocabulary. Therefore, students end up repeat-

ing the same words. As a result, English language learn-

ers don’t use invented spelling and their written texts 

are restricted to words which they know. 

By choosing a topic that involves the students, the 

teacher is providing a context within which effective 

learning on the target area can be undertaken. 

One way to teach students academic writing is to 

provide both effective and ineffective models of aca-

demic texts. Model academic texts can give students a 
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better understanding of a text’s main elements and pur-

pose. For instance, if students are learning to write an 

essay, they can examine model essays and learn their 

structure by evaluating the purpose of the text and in-

tended audience, analyzing its construction and lan-

guage use, and discussing how the text is related to 

other academic texts. Students can also examine how 

grammar, vocabulary, and language are used in the text. 

By providing and examining model texts, academic 

texts become salient to students and help them learn 

how to construct their own texts. 

Conclusion. There are two main goals of aca-

demic reading and writing books. The first is to give 

students the skills and confidence to approach an aca-

demic text, to read it efficiently and critically, and take 

notes to extract main ideas and key details. The second 

is to enable students to display the knowledge that has 

been gained from reading in a writing assignment. 

Since instructors emphasize communication skills that 

encouraged students to share ideas and opinions; at the 

end of the course, the students will be able to communi-

cate clearly and correctly using mechanism of writing 

as a result of reviewing written, spoken, visual media 

appropriate to the activity and students’ needs. The 

teachers should emphasize group effectiveness skills 

using technology, to teach students to demonstrate in-

terpersonal skills by writing effectively, and supporting 

rapport between students. 
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Abstract 
YouTube is not just a platform where individuals share, upload and comment on videos. This study is de-

signed to study how active and influential YouTube can be in the educational process and how it is beneficial for 

language teachers to improve students' skills. The study shows various theoretical framework conditions that ad-

dress the use of technology to improve the learning / teaching process. It draws on the strategies of Berk (2009) 

for the use of multimedia media, especially video clips, to develop the skills of teachers for the use of technology 

in classrooms. To achieve the goal of the study, the researchers are developing a questionnaire and applying it to 

students in the fourth year of Baghdad University to provide evidence and demonstrate the effectiveness of the 

technology in the academic field. The paper examines classes in which computers can be used, and also reveals 

the challenges that teachers and educators face in relation to this application. The researchers conclude that 

YouTube is an essential tool in classrooms, as it attracts the attention of students and develops their mentality and 

creativity. It also helps to comprehensively cover the materials, especially the language. YouTube brings the fun 

element into the classroom, which thus corresponds to the interests of the students. Such findings have a significant 

impact on the learning process, as students find the educational environment more encouraging and exciting. In 

addition, you will find that the presented material is worth studying, and in this way you would appreciate the 

efforts to explain the information. The research is intended to be of value for teachers for the use of technology 

and for students to better understand the materials presented. 
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Introduction 

Burgess and Green (2009, p.1) state that 

“YouTube is a video repository founded in February 

2005 by three former employees of the e-commerce 

company PayPal, where users can upload, publish and 

watch videos via streaming." (Portugal, Arruda & 

Meneghello, 2018). Users can download, view and 

share video clips to a variety of content. Such content 
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includes film clips, television shows, music and educa-

tional videos, blogs or video blogs, as well as amateur 

videos. YouTube has evolved into social media when 

the videos are shared and when comments and other 

forms of interaction occur on the site (De Witt et al., 

2013). 

Above all, YouTube generates knowledge; it of-

fers multimedia forms of education. Lindstorm (1994) 

finds that learners' abilities to remember and under-

stand improve better when they have a complete expe-

rience, that is, when they see, hear and do. The level of 

understanding of a subject is higher than 75% when 

they see, hear and produce materials during the lesson, 

while there are 20% for learners who understand only 

during preparation, and 40% only among those who see 

and hear. So, it has been shown that learning through 

the use of video has an impact on the teaching activities 

of various scientists. In addition, Bunus (2010) and 

Greenhow and Robelia (2009) have shown that social 

media is valid for the learning process. Higher thinking 

skills, such as decision-making and problem-solving, as 

well as communication and collaboration skills via so-

cial media, have developed in learners (DeWitt et al., 

2013). This expertise combines with what they learn in 

their classrooms. Therefore, it is possible to use social 

media in the classroom. Focusing on the impact of 

YouTube videos and developing strategies improves 

knowledge by integrating them to improve the teach-

ing-learning process (Gbolahan, 2017). 

The present study examines how active and influ-

ential YouTube can be in the educational process and 

how it is beneficial for language teachers to improve 

students' skills in learning the English language. The 

research attempts to answer the following questions: 

What impact do YouTube videos have on students in 

classrooms? What are the strategies for using YouTube 

in the educational environment? And what are the chal-

lenges of using technology in developing countries, es-

pecially in Iraq? This paper focuses on instructional 

YouTube videos, not any other application. It shows the 

obstacles to his employment in Iraq. The study sample 

consists of 100 students of the fourth grade of the De-

partment of English, College of Education / Ibn Rushd, 

University of Baghdad. 

Theoretical framework 

Rice, Cullen and Davis (2011) state that the use of 

the Internet has a high impact on the educational pro-

cess, especially when dealing with classes. Raja and 

Nagasubramani (2018) deal with the positive and neg-

ative effects of the use of modern technology in educa-

tion. They state that the positive side of technology is 

that it provides improved teaching and learning through 

the use of computers, digital cameras, PowerPoint 

presentations, etc., which are important sources today 

that teachers use to help their learners understand the 

lesson quickly. In addition, the visual explanation pro-

vides students with a fun, exciting and interactive learn-

ing environment, allowing them to participate more in 

the class activities. Globalization is another positive 

side of technology, as students can meet their peers 

through videos while sitting in their chairs. A website 

like www.glovico.com helps students learn foreign lan-

guages online by joining groups of students and their 

teachers who are from other countries. 

As for the negative impact of the technology, they 

point out that the technology leads to the fact that the 

writing skills decrease due to the too heavy use of chats 

and shortcuts available online. Recently, children are 

increasingly dependent on digital communication, as 

they completely ignore the improvement of their writ-

ing skills. The results include the spelling errors of var-

ious words, misuse of grammar rules, and lack of ital-

ics. Another disadvantage of the technology is the in-

crease in cases of fraud due to the use of devices such 

as graphic calculators, high-tech watches and mini-

cameras. Technology contributes to the lack of focus, 

as students spend their time texting and playing with 

their phones during lectures. 

Berk (2009) focuses on the role that YouTube 

clips play in teaching a language in classrooms. He de-

velops 15 strategies for the use of videos in learning 

environments. Seilstad (2012) investigates the use of 

YouTube videos as an innovative method for teaching 

English in Morocco. He states that YouTube clips are 

just a simple way to relate and specify the educational 

material. The results show the efficiency of using 

YouTube videos for student performance and personal 

reflection of their learning progress (Almurashi, 2016). 

YouTube has a high potential to improve students' 

learning skills. Fathallah (2007) claims that educational 

videos are educational situations recorded on the World 

Wide Web. Such videos contain real elements and con-

vey specific goals. Videos on YouTube offer various 

services such as uploading, downloading, watching and 

sharing between individuals. Clips on YouTube are 

available anytime, anywhere, they show content in high 

quality and provide an opportunity to repeat, pause or 

complete it at another time. YouTube videos provide 

multimedia content, as they absorb visual and verbal 

material in themselves, developing so many pedagogi-

cal skills. YouTube videos encourage group work ac-

tivities by sharing the videos that add fun and meaning 

to the learning environment. Thus, YouTube helps to 

keep the material in long-term memory (Ebied, Kahouf 

& Rahman, 2016). Farlinger and Owens (2009) note 

that technology and the Internet contribute significantly 

to the social and educational life of students. 

Portugal, Arruda and Meneghello (2018) state that 

the central point of teaching and learning on YouTube 

is interest, but it differs from other planned educational 

contexts in that both the learner and the informal 

teacher show their free choice to enter the learning sit-

uation. Even the voice-tone and expressions of the 'in-

formal teachers' on the video are like what they teach; 

otherwise you don't need to do this. What distinguishes 

YouTube from the school is that it does not give either 

the teacher or the learner a choice about the curriculum 

to be taught or learned. Therefore, YouTube offers all 

the possibilities of what to teach and learn,when, 

where, how, etc.. The link is that school knowledge is 

determined beforehand, i.e. before; while experience is 

free from YouTube and depends on what the learner 

wants to grasp. 
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Challenges for YouTube videos as educational 

innovations 

Educational contexts can use YouTube in the 

classroom; nevertheless, some authors have concerns 

about the safety and validity of online videos. Kay 

(2012) claims that videos include positive attitudes, 

management of the learning process, improvement of 

reading and learning behavior, and student perfor-

mance. Nevertheless, he outlines the disadvantages of 

using videos in learning. These are less class participa-

tion, reference to Orthodox teaching and technical 

problems. Recommendations that future studies focus 

on providing empirical evidence of the influence of 

online video and new media on the learning process 

(Gbolahan, 2017). 

Bonk (2008) reveals some pitfalls regarding the 

technical side of the presentation of a YouTube video. 

Sometimes the videos on YouTube are removed with-

out prior notice and restrictions on playing a video in a 

certain place. Therefore, teachers should download 

these videos for offline viewing. Also, educators should 

be aware of YouTube usage guidelines such as copy-

right and protocols for online content, as they are com-

plicated, confusing and difficult to understand as they 

differ from school board to school board (Wilson, 

2015). 

Some authors find video sharing sites necessary, 

and YouTube clips are important for practical, medical 

and clinical science, education and research. They point 

out that videos on YouTube motivate students' partici-

pation and compensate for their lack of interest in tra-

ditional classrooms. Despite the apparent enthusiasm 

for the use of technology for educational purposes, they 

warn of the potential for social media to affect student 

performance. Guo, Kim and Rubin (2014) provide em-

pirical evidence for the students who attach video ma-

terial as a supplement to the recorded lectures in the 

classroom. They studied the time that students spend 

watching these videos to evaluate the production. They 

recommend a guideline for the suitability of online vid-

eos for the producers and the teachers (Gbolahan, 

2017). 

Several academic institutions use YouTube to up-

load the course material and share it on the Internet. 

Jafar (2012) mentions that 98% of students use 

YouTube as a source of information, and 86% of them 

confirm that it helps them learn. Thus, the videos were 

a worthy teaching aid. At the same time, the number of 

users of innovative media has increased worldwide. 

The use of this innovation still restricts educational 

members, whether students or teachers. For example, in 

developing countries there are challenges for the use of 

technology in education. Kremer, Brannen and Glen-

nerster (2013) mention some of these problems, such as 

the diffusion of technology, computer supply and effi-

cient use of ICT, which require the availability of 

equipment and tools, educational issues, accountability, 

access and quality. Others mention other topics such as 

software licenses, training, maintenance problems, 

hardware and software costs, and the development of 

learning materials. Liyanagunawardena, Williams and 

Adams (2013) report challenges such as low download 

speeds of Internet connections, language and computer 

skills. Some of the essential issues of educational tech-

nology are: 

* Lack of understanding of user experiences. 

* The problems of limited empirical evidence of 

the impact of new instruments on student performance. 

* Lack of the strategies and approaches that best 

fit the use of media in the learning process (Gbolahan, 

2017). 

Ebied et al. (2016) recommend teachers to manage 

YouTube videos to make the learning process more 

productive. In addition, universities must activate web-

sites and share videos on YouTube as a teaching goal. 

The relationship between teachers and students should 

be established through an educational channel for the 

thematic and content videos. 

Flipped Classroom 

It is an innovative way to integrate technology into 

classroom learning. Tucker (2012) highlights that in an 

upside-down classroom, the teaching approach replaces 

the teacher who generates videos and lessons in which 

interaction takes place. Now students follow the in-

structions at home and receive them before class. So, 

the classroom serves to work out the problems and pro-

pose concepts. Here the interaction takes place collab-

oratively. Honeycutt and Garret (2014) describe an up-

side-down classroom as a learning environment in 

which the activities that were traditionally completed as 

homework are now carried out in the classroom during 

the lesson. This process refers to students who watch a 

video of lectures recorded before the lesson. Another 

definition by Bishop and Publisher (2013) indicates 

that the flipped classroom combines group learning ac-

tivities in school with instant computer-assisted one-

on-one instruction outside of school (Wilson, 2015). 

In his study, Johnson (2013) mentions some of the 

advantages of inverted classrooms that use videos for 

teaching. This primarily involves tempo, and students 

can pause, rewind, or speed up the video at will. Flexi-

bility is the second feature as students can watch the 

learning videos anywhere and anytime as these videos 

are available on the internet. After all, communication 

is an aspect of attention, since it is videos, not other In-

ternet resources, that allow teachers and students to in-

teractively engage in discussions and activities. The re-

sults of this study show that 84% of students find 

flipped classrooms more interactive than a traditional 

learning environment. It is reported that 84% of stu-

dents watch the assigned videos, 57% like to watch the 

videos, and 29% are neutral. Such results show that stu-

dents like to watch videos for educational purposes. 

Although 70% of students prefer traditional class-

rooms, there are positive attitudes towards this method 

of teaching (Wilson, 2015). 

Johnson (2013) also shows some disadvantages of 

flipped classrooms. Some students have difficulty 

mange pace when they have fallen behind and keep 

self-mutilation to the task. There are several distrac-

tions for students when using the Internet and 

YouTube. Some students find it difficult to ask ques-

tions during class, and others see the videos as annoy-

ing. The results of the study show that students do less 

homework in inverted classrooms and that students en-

joy and benefit from the videos shared on YouTube. 
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The use of YouTube in inverted classrooms has excel-

lent results for the traditional learning process and can 

be influential and alternative to the current teaching en-

vironment (Wilson, 2015). 

Strategies for Using YouTube Videos in Class-

rooms 

Berk (2009) offers twelve generic techniques for 

using video clips in the classroom. First, video clips 

should provide content and data that are different from 

the information appropriate for the context. Second, 

they illustrate various concepts or principles such as 

family relationships, anger management, etc. Third, 

YouTube videos present alternative viewpoints to de-

velop the ability to make decisions and convey persua-

sive arguments. Fourth, apply content to real-world ap-

plications for important matters such as child abuse, 

rape, etc.. Fifth, videos serve as an incentive for learn-

ing activities. When playing the video, the teacher can 

ask students about their reaction in an open discussion, 

instruct them to answer certain questions together, or 

ask specific questions about the presented content. 

Sixth, video clips provide a good or bad application for 

criticism, such as inaccurate interpretations offered by 

the media on various topics. Seventh, the videos can 

exaggerate a certain point on various topics such as per-

sonality disorders, diplomacy, and political decision-

making, etc. Eighth, YouTube clips attract students' at-

tention by inserting sound clips with comedy or inspi-

rational and motivational videos into the class while 

covering a certain topic. Ninth, videos should be in-

cluded in collaborative learning exercises. The teacher 

can assign examples of practical applications, students 

criticize the performance and concept, and the video is 

the motive for the discussion. Students experience an 

unforgettable learning experience, and this, of course, 

has various characteristics and several advantages for 

the educational process. Tenth, YouTube videos should 

motivate and inspire students by watching uplifting 

news videos. A short video clip can make a gigantic 

difference in your mood, motivation and attitude, and it 

takes away the pressure you are experiencing. Elev-

enth, the teacher can use videos as commercial breaks 

if the students are restless for some reason. These 

breaks charge the student's energy and again turn his 

attention to the presentation of the material. Twelfth, 

the teacher can also use videos to signal a return from a 

class break. 

Berk (2009) also provides eight steps for using a 

video clip in the classroom. These are the following: 

1. The teacher selects a specific clip to provide the 

content or illustrate a concept or principle. 

2. The teacher prepares specific guidelines for stu-

dents or discussion questions to receive instructions on 

what to see, hear and look for. What is the point of the 

clip? The teacher makes it clear to the students; 

3. The teacher briefly introduces the video to rein-

force a purpose; 

4. The teacher plays the clip; 

5. The teacher stops the clip at any scene to high-

light a point or play a clip for a specific exercise in 

class; 

6. The teacher sets a time to think about what the 

view was; 

7. The teacher assigns an active learning activity 

to interact with specific questions, problems or con-

cepts in the clip; and 

8. The teacher structures a discussion on these is-

sues in a small and large group format. 

Methodology 

The researchers of the present study have devel-

oped a ten-point questionnaire, which was applied to 

the students of the fourth year of study at the Depart-

ment of English, College of Education, Ibn Rushd at the 

University of Baghdad. Participants respond to each 

item as "agree," disagree," or "neutral.' The sample is 

limited to the students of the fourth level, as they have 

four years of study experience at the college. In addi-

tion, you will have a great time to better understand the 

material presented to you through the Internet, espe-

cially YouTube. That is to say; they are more aware of 

the benefits of the technology they receive during their 

years of study. Also, the researchers expect them to 

share their experiences on how YouTube can influence 

their future career as a teacher. The researchers con-

ducted the questionnaire electronically using the Tele-

gram application and applied it. A vote was structured 

and distributed among a group of such students. This 

group includes 48 members, but only 26 students an-

swered the questionnaire. Therefore, the sample took 

into account the 26 male and female students who par-

ticipated in the survey to evaluate the effective use of 

YouTube in their academic study. The researchers con-

structed the elements of the survey based on the fact 

that YouTube can have an impact on the educational 

environment and language learning. That is, such 

things are the most important that researchers need to 

ask. In addition, they are supported and highlighted by 

others. The following points show the details and per-

centages of the questionnaire : 

1) Learning through YouTube videos is interest-

ing. 

2) I understand what is presented correctly on 

YouTube. 

3) The use of YouTube represents a shift from a 

traditional classroom to an upside-down one. 

4) Teachers need to use YouTube in the classroom 

as a learning tool. 

5) The perfect length of a video should not be more 

than 15-20 minutes. 

6) It is preferable to take notes while watching a 

YouTube video. 

7) YouTube can take on the role of teacher. 

8) YouTube videos improve language skills, espe-

cially speaking and listening. 

9) YouTube videos presented by native speakers 

are better than those created by teachers. 

10) YouTube videos are essential for the develop-

ment of grammatical patterns and the construction of 

vocabulary. 
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Table 1. 

Percentage of the responses to the questionnaire 

No. Agree Neutral Disagree 

Q1 41% 38% 21% 

Q2 43% 36% 21% 

Q3 50% 25% 25% 

Q4 82% 11% 7% 

Q5 50% 25% 25% 

Q6 81% 11% 8% 

Q7 62% 23% 15% 

Q8 88% 8% 4% 

Q9 61% 22% 15% 

Q10 75% 14% 11% 

 
The researchers did not conduct a follow-up activ-

ity due to a lack of communication with the sample 
members and the expected difficulties in having the stu-
dents talk about their learning experience during the 
global COVID-19 pandemic. 

Discussion 
The students' answers to point one, "Learning 

through YouTube videos is interesting", show that 41% 
of them agree that they like to learn through YouTube. 
It is very interesting as they have fun experiencing it. 
About 38% of participants give a neutral response to 
the use of video as impressive for teaching, and 21% 
disagree with this. Such a difference in percentages 
shows that it is still unusual for students to complete 
their academic education on YouTube. Such results are 
in line with those of Frdlinger and Owens (2009) in 
their study, which found that 93% of students find the 
YouTube process fascinating. Almurashi (2016) also 
supports this view through his interviews with language 
students. He came to the conclusion that the majority of 
his sample members feel happy and satisfied when 
watching YouTube videos. They like YouTube as it has 
audio and visual effects. 

Regarding point two, "I understand what is pre-
sented correctly on YouTube, " the result showed that 
43% of students agree that the materials on video are 
adequately explained, and students fully understand 
them. Only 36% are neutral, and 21% do not agree on 
how likely it is to achieve a complete understanding of 
the materials. This, in turn, corresponds to the conclu-
sions of Frdlinger and Owens (2009) that 95% of stu-
dents say that they understood the content of the tutori-
als uploaded to YouTube. 

For point three, "The use of YouTube represents a 
shift from a traditional to an upside-down classroom," 
students' responses show that 50% agree with the 
change and 25% equally disagree and are neutral. The 
point here is that students are hesitating whether or not 
the video should take on the entire task of presenting 
materials without instructions from the teacher. Wil-
son's disease 

(2015) states in their results that the people in their 
sample confirmed the change, that some teachers seem 
to be passive throughout the teaching process, while 
their explanation usually accompanies the videos. Both 
have an impact on students in one way or another. 

For point four, "Teachers should use YouTube as 
a learning tool in the classroom", 82% of participants 
consider it a must to use YouTube videos as a learning 
tool. Participants who disagree make up only 7%, while 
those who react neutrally are only 11%. The results of 

the present study show a significant interest in the use 
of YouTube in the classroom, in contrast to the results 
of Frdlinger and Owens (2009), which show only 73% 
of their participants are less interested. In this regard, 
most of the respondents think that they would use the 
YouTube project in their classroom, while the other re-
spondents indicate that they would not use this method. 
Almurashi (2016) assures that technology can play a 
crucial role in improving students' understanding. His 
results show that learners want to have technology like 
YouTube in the classroom to feel more comfortable. 

Answers to point five, "The perfect length of a 
video should not be longer than 15- 20 minutes", show 
that students agree that the appropriate length of the 
video should be between 15-20 minutes on a scale; they 
make up a percentage of 50%. The rest of the students 
divide between 25% are neutral, and 25% do not vote 
at this time distribution. Citing the questionnaire, it's 
not clear if students have other suggestions to share, yet 
clearly, this doesn't work best for them. Such results 
correspond to the instructions of the Berk policy that 
the video should be appropriate in length so that stu-
dents do not get bored. 

Item number six, "It is preferable to take notes 
while watching a YouTube video," indicates that stu-
dents confirm taking notes while a video is playing. It 
so happens that 81% of them take notes by either paus-
ing the video for minutes or rewinding it. Only 8% of 
them don't take notes, and 11% are neutral; sometimes 
they take notes, sometimes they don't. Once again, this 
is in line with the Berk policy that students should write 
down their observations. 

Regarding point seven, "YouTube can take on the 
role of teacher," 62% of students agree with the possi-
bility of using videos instead of the teacher in the class-
room. Others disagree with 15% and 23% are neutral. 
Such results show agreement with Frdlinger and Owen 
(2009) that the professor is a guide on the site; he/she 
knows the subject material and gives good feedback. 

As for point eight, "YouTube videos improve lan-
guage skills, especially speaking and listening," 88% of 
students agree that watching videos on YouTube can 
improve their language skills, especially speaking and 
listening. Only 4% of students disagree with this; others 
are neutral 8%. Almurashi (2016) comes with similar 
rates and some previous reviews that YouTube is a use-
ful tool that can build learners' knowledge and help 
them improve their English language skills. Watching 
YouTube videos can also help learners communicate 
and experience events in the videos. 
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Point nine, "YouTube videos presented by native 
speakers are better than those created by teachers, " 
shows that 63% of students agree that watching 
YouTube videos by native speakers is more beneficial. 
Another 15% do not agree with this, and 22% are neu-
tral. Almurashi again 

(2016) finds similar results in that watching offi-
cial videos in the classroom can make the learning pro-
cess more enjoyable and meaningful. Official YouTube 
videos can improve learners' understanding and elicit 
information. In addition, it allows learners to under-
stand the lesson in an effective and vivid way. In addi-
tion, YouTube videos can present the experience more 
realistically and comprehensively than traditional 
teaching methods. 

Item number ten, "YouTube videos are crucial for 
developing grammatical patterns and building vocabu-
lary," shows that 75% of students find YouTube videos 
significant for improving these two aspects of speech. 
Only 11% do not agree with this, and 14% are neutral. 
Almurashi (2016) again emphasizes that there are a rea-
sonable number of students who believe that YouTube 
videos can simplify classes, as they have audio and dig-
ital effects, making them more realistic and understand-
able. In addition, the audiovisual effects in YouTube 
videos can help learners grasp the hidden meanings of 
some references and idioms in the English language 
and sources available in the library. 

The point of the researchers through this study is 
to investigate how effective YouTube videos can be for 
the students who capture the material. The question-
naire elements address this and determine the positive 
feelings and experiences of the students. Therefore, 
these findings should be taken into account when ap-
plying technology in classrooms to improve the teach-
ing-learning process. Providing recommendations and 
suggestions is a priority for this research, as it is a real 
attempt to reduce the challenges that hinder the Iraqi 
educational field. As the results show, students find 
learning through YouTube interesting, informative, im-
portant for improving language skills and more flexible 
in handling. 

Conclusion 
Teachers can not leave YouTube outside the edu-

cational process, as it has all the advantages of a more 
beneficial and exciting teaching experience. YouTube 
videos should be an integral and complementary part of 
the learning process at the same time. Students find the 
use of YouTube videos enjoyable. Such videos increase 
the understanding of academic materials and improve 
the performance of students. Students take the 
YouTube videos of the students seriously as a teaching 
tool because they take notes and have a reasonable 
amount of time for the videos in their head. Students 
have a strong motivation to use YouTube videos in 
classrooms, provided they confirm that it is a MUST. 
Also, students believe that YouTube videos improve 
their language skills and aspects, especially that they 
prefer videos created by native speakers. YouTube vid-
eos help students to approach the culture of the lan-
guage to be learned through the authentic material. 
Therefore, YouTube videos are vital to the educational 
process, and further studies should focus on improving 
them to serve more purposes. 

 

Recommendations: 
1. The education system in Iraq must find solu-

tions to the shortcomings in the use of technology in 
education. 

2. Teachers and educators need to improve their 
skills in using technology in the learning process. 

3. Teachers must pay attention to what videos to 
show students; videos must be informative, appropri-
ate, inspiring and exciting. 

4. The use of YouTube should be a MUST in 
classrooms, as it attracts the attention of students and 
corresponds to their interests. 

5. Students should be encouraged to use YouTube 
to improve their English language skills. 
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Abstract 

The article investigates stylistical aspects of the words as a branch of linguistics studying subdivisions such 

as literary, neutral and colloquial layers. It is said that the general principals of semantics are equal in all languages, 

but its specific peculiarities associated with concrete conditions of language development. It also studies the vari-

ous specific subgroups being term or scientific words, poetic words and archaisms, barbarisms and foreign words, 

slang, and argot. Besides above mentioned types, in the non – literary vocabulary of the English language there is 

a group of words that are called jargonisms. It is emphasized that jargon is a recognized term for a group of words 

that exist in almost every language and the aim of which is to preserve secrecy within one or another social group. 

We should mention that jargonic words and expressions of different social groups belong to substandard English. 
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There is clear division between the literary and 

non-literary language. The literary language constantly 

enriches its vocabulary and includes the non-literary 

one. The essential difference between the two varieties 

of language is evidently reflected in the syntactical 

structure. Considering the already-mentioned division 

of language into literary and non-literary, the whole of 

the word-stock of the English language can be repre-

sented as being divided into three main layers: literary, 

neutral and colloquial. 

Neutral words form the bulk of the English vocab-

ulary, they are used in both literary and colloquial lan-

guage. The neutral group of words does not have any 

special stylistic coloring, whereas both literary and col-

loquial words have a definite stylistic coloring. 

There are words equally fit to be used in a lecture, 

a poem or when speaking to a child. These are said to 

be stylistically neutral. The English nouns horse, steed, 

gee-gee have the same denotational meaning in the 

sense that all refer to the same animal, but the stylistical 

colouring is different in each case. Horse is stylistically 

neutral and may be used in any situation. Steed is dig-

nified and belongs to poetic diction, but gee-gee is a 

nursery word neutral in a child’s speech. 

Stylistically words can be roughly subdivided into 

literary, neutral and colloquial layers. The greater part 

of the literary layer of Modern English vocabulary are 

words of general use and known as neutral words. We 

can distinguish two main subgroups: standard collo-

quial words and literary or bookish words. 

If we compare the words parent – father – dad – 

sire, we can see identity in their denotational meaning. 

However, father is stylistically homogeneous. It is a 

neutral word, parent is a bookish word, dad, daddy are 

used in colloquial speech, they are nursery words, and 

can be come across in poetic diction. 

We may single out various specific subgroups: 

1) term or scientific words (genocide, teletype, 

computer, file, etc.); 

2) poetic words and archaisms. For ex. ; whilom –

formally ; aught –anything .morn – morning ,ere –be-

fore ,nay – no ,etc.; 

3) barbarisms and foreign words: bon mot –a 

clever and witty saying; 

Besides there is slang and argot. E.g. job – a place 

got by protection; chit - a short letter, message; tiffin – 

lunch; weed – drugs; gag – joke, etc. 

These words serve to denote a special vocabulary 

and idioms used by a particular social or age group. 

It is a common knowledge that colloquial English 

is very emotional: 

On earth or God’s name, etc.! 

These are colloquial and emotional only after in-

terrogative words: 

Why in God’s name …; Why on earth ….; Where 

in God’s name; I wish you dog death!; Let the earth take 

you!; I wish you speedy recovering; I wish you covered 

with your own blood! 

On the other hand, there exist oaths, swear words 

and their euphemistic variations ( Damn your eyes!) 

that functions as emotional colloquialisms independent 

on the context. For ex.: By God!, Godness!, Gracious!, 

For Godness Sake!, etc. 

Slang words are identified and distinquished by 

contrasting them to standard English literary 

vocabulary. They are expressive, mostly ironically for 

some things. E.g. 

- slang words for “ money “: beans, brass, 

dough, chink, wads: 

- for the ord ‘head’: ‘attic, brain pan, nut, upper 

storey; 

- for the adj . “drunk” : boozy, cock – eyed, 

soaked, tight and many more. 

There are many slang words for food, alchohol 

drinks, stealing and other variations of the law, for jail, 

death, madness, etc. 

If the slang words denote a new and necessary 

notion, they may prove an enrichment of the vocabulary 

and be accepted into standard English, on the other 

hand, they make just another addition to a cluster of 
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synonyms and have nothing but novelty to back them 

die out very quickly. 

Under the substandard English we understand jar-

gons, colloquialisms, slang words. Such class jargons 

cannot de considered as languages because they have 

neither vocabulary nor grammatical structure of their 

own. 

In English dictionaries some words of social 

groups are marked as “slangs” (sl.) ( that’s not literary 

words). 

Webster’s Dictionary (3 rd international diction-

ary) gives the following meanings of the term slang: 

1. language pecular to aparticular group: 

a) the special and secret vocabulary used by a 

class (as thieves, beggars, etc.). 

b) the jargon used by a particular trade, profes-

sion, etc. 

2. a nonstandard vocabulary expressing quick 

popularity and relatively rapid decline into disuse. They 

are grouped as following: 

a) the special vocabulary used by any sets of per-

sons; 

b) the cant or jargon of a certain class or period; 

c) language of a highly colloquial type considered 

as below the level of standard educated speech, etc. 

As it is seen from those quotations slang is repre-

sented both as a special vocabulary and as a special lan-

guage. The followings are some more examples of ords 

that are considered slang: 

Bread – basket = the stomach ( jocular use ) ; 

to do a fit = to guit one’s flat or lodgings at night 

without paying the rent; rot! = nonsense!; the cat’s py-

jamas = the correct thing. 

Besides above mentioned types, in the non – liter-

ary vocabulary of the English language there is a group 

of words that are called jargonisms. Jargon is a recog-

nized term for a group of words that exist in almost 

every language and the aim of which is to preserve se-

crecy within one or another social group. Jargonisms 

are generally old words with entirely immaterial, only 

the new, improvised meaning is of importance. 

Thus, the word grease means money; leaf = head; 

a lexer = a student preparing for a low course, a tiger 

hunter = a gambler, etc. 

Jargonisms are social in character. They are not re-

gional. In Britain and in the USA, almost any social 

group of people has its own jargon .They are: the jargon 

of thieves, the jargon of jazz people, the jargon of army, 

known as military slang, the jargon of sporsmen, and 

many others. Jargon belongs to all social groups and is 

therefore easily understand by everybody. That’s why 

it is difficult to draw a hard and fast line between slang 

and jargon. Here are some examples of jargon: 

Piou - Piou = a French soldier – has passed from 

military jargon to ordinary colloguial speech; 

Hammen = a false arrest ( american); 

Malto (n) -a sailor (from the French word “ mate-

rial “ ); 

Man and wife - a knife , etc. 

When a jargonism becomes common, it has 

pressed on to a higher step and becomes slang or collo-

quialism. 

The term colloguial is considered to be old 

enough. The great English lexicographer wanted to re-

form the English language clearing it from colloquial 

barbarisms ( E.Patridge ). 

Colloquialisms do not mean “slangy“ and jar-

gon.This term is used to denote the vocabulary used by 

educated people in the course of ordinary conversation. 

There is familiar colloquial hich charactarized by 

a great number of jocular or ironical expressions. It is 

more emotional and much more free and careless than 

literary colloquial. Lo colloquial is used for illiteraten-

popular speech. It is different from familiar colloquial 

in that it contains more vulgar words and sometimes 

also elements of dialects. Here are some colloquial 

words: 

daily = a woman who is paid to come and do 

housework everyday ; 

greens = green vegetables, such as spinash, cab-

bage, etc . 

Words among different social groups we find : 

1.colloquial vulgarism; 2. Special professional 

words; 3. jargonic words and set expressions of de-

classed elements ( thievis,tramps ), etc. 

The third group is called cant – ( jargon ). The ords 

and expressions of the to above mentioned groups have 

a certain stylistic colouring and are very expressive. E.g 

. rubbish – tommy rot = nonsense; yes – man – today - 

lickspittle = ( a person who says to everybody “ yes“); 

bore = a dull person, a tiresome person. E.g. Ne is a 

bore. 

Professional jargonic words are used by people 

having the same profession. So, they may be student‘s 

jargon, journalistic jargon, etc. E.g. The greats = state 

examination; to be ploughed = to fall at an examination; 

prof = professor; maths = mathematics; cabbage – syn-

opsis; trig = trigonometry, etc. 

Today all these words belong to the student‘s jar-

gon. 

A penny dreadful = a cheap adventurous novel; 

Sob – sister = a woman writer; ad = advertisement. 

These words belong to journalistic jargon. 

Jargonic words and expressions of different social 

groups belong to substandard English. 
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Abstract 

Discourse, discourse analysis, its theory and different features with relevant aspects of linguistics are re-

searched in the scientific thesis paper. Discourse is one of the actual parts of social linguistics that studies language 

tools involving written and oral text analysis. Therefore, in contrast to text, which is primarily a linguistic category, 

discourse is founded on a pragmatic category that solves a communicative issue. Furthermore, discourse is a com-

municative process that arises from a text - "the written or vocal product of a communicative activity" - at a given 

point. 
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Introduction 

The differences between discourse analysis and 

textual linguistics, style theory, and communication 

theory are most relevant in modern linguistics [2,4,5]. 

Thus, the issue of separation of text and discourse con-

cepts, which is understood as a related phenomenon in 

modern linguistics, is approached differently in linguis-

tic literature.  

Text linguistics is a closely related field. The main 

difference between discourse analysis and text linguis-

tics is that discourse analysis aims to reveal the social-

psychological characteristics of a person, not the struc-

ture of the text. Discourse analysis includes written 

texts, lectures, written speech lists etc., as it can be an 

analysis of any text, while conversation analysis is a 

subset that examines two or more people in a conversa-

tion. The text referenced any written material that can 

be read.  

Discourse is the use of language in a social con-

text. This is the decisive difference between text and 

discourse. Discourse analysis is sometimes defined as 

an analysis of a "trans-sentence" language. ... discourse 

analysts study them as larger languages flow together. 

Some discourse analysts examine the larger discourse 

context to understand how it affects the meaning of a 

sentence. In general, discourse theory deals with human 

expressions, often in the form of language. It shows 

how such expressions relate to human knowledge. ... in 

other words, discourse theory deals with the issue of 

power, often the issue of institutional hierarchy. 

Text analysis is the analysis of text to extract ma-

chine-readable facts from the text. The purpose of text 

analysis is to create structured data from free text con-

tent. This process can be imagined as splitting a heap 

of unstructured heterogeneous documents into data that 

is easy to manage and interpret. 

Study analysis  

The transition to the study of discourse is associ-

ated with the transition of research interests beyond the 

analysis of the structure of the text or to super-textual 

relations, the processes of creation and interpretation of 

meaning and texts [2, 85]. "Interpretive approach" 

(V.Z. Demyankov's term) is associated with the under-

standing of the conversation "in front of the mind of the 

translator" (expressed in the form of speech or text) [2, 

95]. Linguistic analysis of the text includes intra-textual 

relations, inter-level relations, etc. discourse analysis 

also includes the analysis of external communicative 

conditions that influence the formation, implementa-

tion, and interpretation of discourse. As a result of the 

interpretation of the discourse, taking into account not 

only internal but also extralinguistic factors, “the mean-

ing of the reference is eliminated, the communicative 

purpose of each sentence is determined and all the spo-

ken dramaturgy is clarified step by step”. 

Given the communicative and pragmatic features 

of the poetic avant-garde, it is important to emphasize 

the key parameters that make it possible to distinguish 

between discourse and text, such as active influence 

discourses. The main differences between discourse 

and text are based on the fact that discourse is based on 

a pragmatic category that solves a communicative situ-

ation, in contrast to the text, which is mainly a linguistic 

category. For this reason, discourse is a text that has 

sunk into a state of communication [4; 54] that is, it is 

understood as a text related to various extralinguistic 

factors: socio-political, cultural, psychological, etc. 

Many researchers claim that a cause-and-effect re-

lationship is established between debate and text: dis-

course is a communicative process that emerges at a 

certain stage as a result of a text - "the written or oral 

product of a communicative action" [1, 4, 6]. 

Yu.S. Stepanov notes the inviolability of a func-

tional style of discourse, its extreme genre and its ex-

treme style [9, 38]. In the middle of the twentieth cen-

tury, in parallel with the transition from the structural 

to the communicative-functional, speech and anthropo-

centric paradigm of linguistics, new linguistic trends 

emerged: pragmatic, psycholinguistic, functional 

grammar, discourse analysis, etc. 

M.N. Numerous works, including research devel-

oped by Kojima under the guidance of functional sty-

listics, have been devoted to the problem of distinguish-

ing between discourse and functional style. It is possi-

ble to emphasize the main points of similarities and 

differences between these areas. Both directions are in-

terdisciplinary (based on a set of different disciplines) 

and procedural (dynamic development of the process of 

speech thinking and its reflection in the structure of the 
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text and textual communication, forming the basis for 

the study of discourse and functional styles. 

Differences in the separation of discourses and 

functional styles, the main categories of conversation 

analysis affecting communication and an unlimited 

number (political, economic, legal, medical, etc.). The 

main criteria of functional stylistics are "the various 

forms of the objective world and social life that arise in 

the process of practical activity, reflected in the minds 

of people" [8, 15]. These criteria led to the development 

of a limited classification of objects of study of func-

tional stylistics (according to the classification of G. 

Ya. Solganik daily, scientific, official, journalistic and 

artistic [3, 56]). According to A. A. Kibrik, functional 

style, genre, mode and some other categories can be 

used as parameters for the classification of discourses. 

This theory seems fruitful because it allows us to solve 

the problem of determining the basis for the classifica-

tion of discourses that remain open in modern linguis-

tics. A.A. Kibrik noted that typical functional styles can 

be distinguished as discourse prototypes (scientific, 

journalistic or other characters), emphasizing that func-

tional style is a prototype, not an invariant of expression 

[5, 13]. 

Another important issue related to the modern hu-

manities is the difference between discourse and genre. 

In the study mentioned above, A.A. Kibrik suggests us-

ing the genre as a classification parameter in discourse 

theory, offering several ways to distinguish the genre 

(extralinguistic, structural, and lexico-grammatical). 

The problem of using language criteria for the selection 

of genres according to Kibrik is “within the boundaries 

of fixed morphosyntactic and lexical features, not with 

whole discourses, but with presentation types or transi-

tion types, ie different lexical and grammatical models. 

I.V.Silantyev, who understands this type as "a type 

of speech in a certain conversation." Silantyev proposes 

an approach to grouping conversations into genres 

based on the definition of communicative and textual 

features [7, 55]. The communicative features of the 

type cover the deliberate diversity and unity of utter-

ances, and (by P.F. Strauss) the intentional and condi-

tional components are chosen in the communicative as-

pect. The textual characteristics of the genre character-

ize an expression in terms of the structure/composition 

of the text (this seems more appropriate for "higher-

level discourses", such as trade or commerce). Based 

on the importance of individual communication strate-

gies (e.g., forms of direct exchange of current infor-

mation typical of everyday conversation and communi-

cative strategy of a daily community of people through 

fatal communicative acts), communicative strategy ". 

Thus, the main intentions of lectures, seminars, course-

work (direct transmission of new information, ex-

change of ideas, performance of professional tasks) are 

a genre and are part of the communicative strategy of 

such educational discourse. 

V. I. Tyupa distinguishes between the concepts of 

genre and discourse and points to the two meanings of 

the word "discourse": Discourse II is, as a rule, a space 

of intertextual communication of different genres, field 

structure, limited by the regulatory boundaries of socio-

cultural practices "[6, 40–41]. because it belongs to a 

certain cultural paradigm) and can be explained in the 

language of rules. Although the genre is heuristic, it is 

a phenomenon of "creative memory in the process of 

literary development" (M. M. Bakhtin; cit. on [there 

31]). both defining characteristics tend to be applied 

differently in the same proportion. The discourse that 

produces this text, in which participants "must take a 

sufficiently definite position and produce a very spe-

cific type of expression," is indeed constructed by a 

"complex constraint system" (M. Foucault); It is deter-

mined by the creative potential of unchanging opportu-

nities. ” 

V.I. Karasik, participants, chronotype, goals, val-

ues, strategy, material, etc. In addition to defining, it 

also includes a component such as a genre, suggesting 

a way to describe the structure of institutional negotia-

tions [5, 63]. M.M. Bakhtin characterizes "speech 

genre" as "certain, relatively stable, thematic, composi-

tional and stylistic expressions" [3, 79]. Despite the 

long history of the genre term, G. Ya. Solanki notes 

some problems with the definition of genres at the cur-

rent stage of development of communication. Referring 

to media genres, the scientist identifies the following 

problems: genres and criteria for determining their 

composition (some scientists identify about 400 types 

of newspapers); study of the developing modern genre 

system (disappearance of some traditional genres, pen-

etration of genres, etc.) [4, 23]. 

Conclusion 

Consequently, we should mention some differen-

tiation between discourse and further fields of linguis-

tics such as textual analysis, concepts of genre and 

communication circumstances. Discourse analysis dif-

fers from text linguistics in that it focuses on revealing 

a person's social-psychological qualities rather than the 

structure of the text. A discourse community is a col-

lection of people who share a set of discourses, which 

can be thought of as core values and assumptions, as 

well as ways of communicating those values and be-

liefs. Discourse communities, according to linguist 

John Swales, are "groups that have goals or purposes 

and employ communication to attain these aims." The 

term "genre" refers to a group of texts that are similar 

in structure and function. They are not pre-defined cat-

egories, rather they have evolved as the most efficient 

means of achieving a goal. There are at least three 

streams of discourse theory: post-structuralist, norma-

tive–deliberative, and critical–realist discourse theo-

ries. Post-structuralist discourse theory frequently em-

phasizes the importance of language and communica-

tion in determining what is real in a particular society. 
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Abstract  

The article discusses the organization of distance learning at school during the quarantine period. Remote 

technologies that were used in the classroom were a necessary measure, but on the other hand, they require devel-

opment, on the other hand, they can only serve as an additional educational technology in school education. 
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In recent years, the education system of developed 

countries has undergone significant structural changes, 

which are due to the overall impact of scientific and 

technological progress on the development of society. 

Currently, a colossal transformation of the education 

system is taking place abroad due to the introduction of 

new technologies and the informatization of society. 

This is due to the fact that widespread traditional cur-

ricula can be implemented using distance learning tech-

nologies. 

The widespread use of distance learning can be 

presented either as a natural demand of consumers, or 

as a dictate of the time itself. Distance education turns 

out to be not just a lucky find of providers who used 

modern information technologies to meet consumer de-

mand, but a national priority - a reliable tool for the pol-

icy of educational expansion, used as a political re-

source. The state of emergency in Kazakhstan was in-

troduced on March 16, 2020, its terms were extended 

twice, and this regime was in effect until May 11. Re-

strictive measures to prevent the spread of coronavirus 

infection in different volumes and borders of regions 

continued to operate until the end of 2020 and were ex-

tended for several months in 2021. In the first days of 

quarantine, measures were taken to organize the com-

pletion of the third quarter in schools and the transition 

to distance learning with the start of the fourth quarter 

of the 2019/20 academic year. The regulatory frame-

work for these measures was the order of the Minister 

of Education and Science of the Republic of Kazakh-

stan dated March 14 "On strengthening restrictive 

measures to prevent the coronavirus infection COVID-

19 in educational organizations during the pandemic." 

The next step was the transition to distance learn-

ing from the beginning of the fourth quarter. It should 

be noted right away that a more precise definition is of-

ficially used - “organization of training using distance 

learning technologies”, since distance learning is not a 

legally defined form of education. The transition to this 

form of education was carried out in all educational or-

ganizations, except for remote small-scale schools 

(with the number of students from 5 to 80), in which 

traditional education continued. Distance learning was 

introduced through 1) Internet platforms, 2) TV les-

sons, 3) a pre-prepared lesson plan on paper (via post 

offices or courier). The asynchronous version of dis-

tance learning was mainly used. Synchronous online 

learning has been implemented, according to experts, 

only in 20% of schools, mostly private. The duration of 

the lessons was set at 30 minutes, TV lessons - 10 

minutes. To organize the broadcast of video lessons, 

various streaming platforms were used: bilimland.kz, 

daryn.online.kz, etc., as well as TV channels. 

For the elementary school, at the request of the 

parents, there were so-called duty classes in the amount 

of no more than 15 students. It was in such classes that, 

in agreement with parents and teachers, a small number 

of children were tested offline. 

In schools with duty classes, computer rooms were 

prepared with responsible coordinators who noted the 

level of digital literacy of second-grade students. To re-

duce the number of contacts, the children completed the 
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tasks on their own. During the quarantine period in the 

4th quarter. 

In the 2019/20 academic year, schoolchildren 

mastered the use of a computer for educational pur-

poses. Therefore, there were no difficulties with the or-

ganization and testing of most children in this form of 

testing. With the start of restrictive measures, children 

who did not have technical equipment were given lap-

tops at the school. Group chats were created in the 

WhatsApp mobile application, through which the 

teacher sent assignments and could discuss all organi-

zational issues. Over time, the Online Mektep educa-

tional platform was developed. On this platform, chil-

dren could download assignments attached by the 

teacher in a particular subject, watch video lessons and 

complete assignments to reinforce the topic. Each les-

son in Online Mektep is made according to the adaptive 

learning algorithm and has 3 levels and 9 sublevels of 

tasks. All lessons are developed by teachers of Naz-

arbayev Intellectual schools. If the student has not fully 

mastered the material, he can return to the lesson and 

review it in the record. Video communication, well or-

ganized on Online Mektep, allows you to directly ask 

questions to the teacher. 

You can also ask questions to the teacher using a 

convenient chat. In addition, the Kundelik.kz platform 

was actively used. "Kundelik (Kundelik)" [2] is a Ka-

zakhstani IT company that develops a unified elec-

tronic educational environment for teachers, students, 

parents, administrations of educational organizations, 

as well as for representatives of education authorities.  

To select technologies and technical capabilities 

of the Internet in Kazakhstan, before the start of the 

fourth quarter, trial lessons were held for all grades of 

schools. As a result, it was decided to abandon synchro-

nous online learning, since the networks could not 

withstand the loads, just as the Zoom program, which 

was chosen as the main platform, could not withstand 

them. For work, the user receives an identifier and uses 

it to conduct meetings. Many educators preferred to use 

this platform to conduct lessons in real time. Positive 

aspects of distance learning. The age of technology re-

quires the ability to use a computer, laptop, tablet, 

smartphone, and other electronic devices, which, of 

course, have become an important part of the life of a 

modern person. The remote system helps students and 

teachers develop this skill. By completing assignments 

and attending online lessons, children learn how to 

work on a computer. At the same time, they remember 

the location of the letters on the keyboard, which devel-

ops memory, attention and fine motor skills.  

Teachers in distance learning, first of all, lacked 

“live” contact with students. His absence was shack-

ling: it was more difficult for them to keep track of the 

presence and involvement of students, it was more dif-

ficult to build discussions and discussion of problem-

atic issues. The volume of pedagogical work has in-

creased due to the preparation of online lessons, distri-

bution of educational materials and checking home-

work. However, according to the judgment of teachers, 

distance learning is a technology that is applicable in 

the school. Over the past period, teachers have signifi-

cantly improved their skills in working on a computer, 

with computer programs. Having considered the posi-

tive and negative aspects of distance learning, we can 

say that much in this process depends on the attitude of 

teachers, students and parents towards it. If students 

want to gain new knowledge and skills, and teachers 

and parents want to help them achieve this, then dis-

tance learning in the current conditions will become a 

tool for comfortable conscious learning and will not 

have a negative impact on the result.  

Big data, reflecting the specific results of the so-

called “Generation Z” schoolchildren, is of particular 

interest in the new social realities, in the context of the 

transformation of education, since external factors (in-

formatization, digitalization) form characteristic fea-

tures (a sense of one’s own cyberspace, Internet addic-

tion, reduced concentration, clip thinking, etc.) of this 

generation and background events (economic down-

turn, startup boom, pandemic, online communication) 

are unique. The educational environment must une-

quivocally respond to the challenges of the time, to the 

peculiarities of learning "digital children". To do this, it 

is necessary to create an up-to-date, adequate and effec-

tive system of measures for the upbringing, training and 

socialization of the younger generation. A year ago, no 

one could have imagined that for almost a whole year, 

schoolchildren in the Republic of Kazakhstan would 

study remotely. In any case, the current situation in the 

world has given us a lot of experience. And now we can 

be sure that, no matter what the circumstances, children 

will always be able to receive a quality education, even 

at home.  

Summing up, it should be said that distance learn-

ing is a convenient and useful technology. But it is ad-

visable to receive school education in this format only 

if, for some reason, the traditional option of education 

- in the classroom - is not available to pupils. 
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Abstract 

This article pays attention to the issue development of the genre of the short story in the American and British 

literature. The authors of the short stories overcame difficulties with the extensive search for ways to update the 

figurative and expressive means powered to their common basic paradigm shift.  

Analysis of the researching devoted to the theory and history of the genre of the short story inevitably was 

powered by common understanding blur definition of its genre associated with general laws taken place in the 

literary process of the XIXth century.  

The high artistic level achieved the small prose in the England and its traits was fruitfully investigated by 

Russian and Western scholar and enlightened the experience manner of writers, therefore this genre should be 

considered as creative activity improved the unique technique, carried out in practice the experiments with a plot 

and themes finally successfully developed in their narrative prose. 
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The rapid development in the English artistic nar-

rative in the XVIII century encouraged the producing 

the wide range of genres including a start story. How-

ever the breath of mind as inherent distinguish features 

the novels and realistic way of depiction [2] by D. De-

foe, Fielding and other writers has not benefit by the 

genre of a small story, because its plot couldn’t include 

a lot of level threads and layered composition structure.  

The process of extending of the mentioned genre 

has complicated by the fact, that the readers in the be-

ginning of the XXth century considered the fiction as the 

way of interpretation of reality and accepted only the 

genre of novel with a solid volume.  

According this view the authors of short stories 

overcame difficulties with publication of their works. 

At the end of the XVIIIth century - beginning of the 

XIXth century the English literature has characterized 

by the extensive means led to their common basic axi-

ological paradigm shift.  

The philosophical and ethical of the artistic crea-

tivity postponed the approach to straight board depic-

tion of reality or deried the achievements of the previ-

ous period. The English writes admitted the metaphys-

ical idea as the basic for philosophy and aesthetic and 

limited its nature.  

The above said evaluation and approach urged 

them to accept the romantic perception of reality and to 

discover the new trends of interpretation and represen-

tation of Universal and human feeing existence. 

The writers modified and discarded the philosoph-

ical and aesthetic theories, which were shown for a long 

time before in acceptance in favor of a new hypothesis 

served to understanding the laws and boundaries of re-

ality.  

The adverted trend was linked with the common 

historical changing process took place in social, politi-

cal and religious structure of European society and in 

turn inspired over throwing the accepted concept with 

respect to value human background and the part of per-

sonality in evaluation of Universe and development of 

historical advances. 

Defined above process motivated the overall or-

ganization seemed deployment, creative implementa-

tion of the artistic tradition, romantic variety of func-

tion and unique author artistic convention and embodi-

ment, which defined the features of English narrative of 

the second half of the XIXth century.  

Many Western scholars connected the establish-

ment of she short story attributed the emergence with 

science discovers in the middle of the XIX century. 

According to the authoritative researcher short fic-

tion W. Allen, features of the first modern English story 

should be traced in the works of Sir Walter Scott [1, 

43]. 

The Russian scholar J. Levidova attached to this 

view believing that the modern story has powered by 

tradition originated from the middle of the XIX century 

[2, 57]. 
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Analysis of papers devoted to the theory and his-

tory of the genre of story inevitably was powered by 

common understanding blur definition of its genre as-

sociated with general laws of the literary process of the 

XIX century taken place. [3], [4]. 

According these investigation researchers differ-

ently defined the stages of this process.  

Russian scholars O. Antsiferova believed that 

since the beginning of the XIX century the British writ-

ers took the first place in their creativity search for new 

means of artistic expression and other weighty artistic 

tasks [5].  

In the consequence of this search, mind approach 

the working out of the genre category was retreated into 

it’s the background. E. Ponomareva, investigating the 

problem of genre, proposed that “it should be analyzed 

like process associated with the permanent overcoming 

the established hierarchical relations with the whole 

genre system, where any genre built model without the 

absolute and static character of its shades”[6, 65]. 

Therefore, the very novelistic clue, underlying the 

genre of the story, based on the mobility and openness 

of the artistic experiments. 

According to the observation of the English liter-

ary historian X. Orell, the majority of English writers 

of the XIXth century considered the genre of she story 

as she matter of peripheral interest.  

They paid attention to the artistic language and 

called all works of less than 12000 words as a “small 

prose”, “brief narratives”, “short fiction” regardless of 

whether it has about the texts included by the plot about 

the real or imagined events.  

Therefore “the difference” in terms such as “tale”, 

“sketch”, “story”, “short story”, “novel the” and even 

“novel” meant for the writer in the XIXth century much 

more than for their forerunner in England in the XVIII-

beginning of the XIXth century.  

Afire mentioned plurality indicated that up to the 

last decades of she XIXth century English writers used 

a genre a short story and tried to work a new version of 

the forms of the artistic narration.  

Only in the 1800 – years the short story has been 

defined a literary genre wish different features from a 

novel or an essay. 

 In particular, one the first researchers of the 

American novel B. Matthews tried to give a detailed 

description of the genre “short story”. This concept ap-

peared as a symbol of a literary genre only in the last 

decades of the XIXth century in communication wish 

development of a short narrative in American literature 

in the second half of XIXth century.  

In 1884, the literary newspaper “London Saturday 

Review” published the article of B. Matthews “The 

Philosophy of the short story”. 

Defining the short story as a special literary genre, 

the scientist has put forward seven basic principles dis-

tinguished it from other genres: 

1) The original story; 

2) The story should be produce a single impres-

sion, and therefore it should be represented by only one 

character, one event, one feeling or series of feeling 

caused by this event; 

3) The story has should be characterized by brev-

ity expressed has only in the presentation of events but 

in the author style; 

4) The vividness of representation; 

5) The story has to tell of bright and interesting 

event, as reelected in the action; 

6) The plot of the story should unfold in a strict 

logical sequence; 

7) Most preferably the story with a fantastic plot 

however, currently there is no more or less stable and 

common accepted definition of genre. 

 Modern literary scholars spoke directly about the 

“neglect” of criticism to the genre of story the “imma-

turity” of its theory, which was largely due to the con-

fusion in terminology in definition of small narrative 

forms. 

 The English literary criticism, dealing with a 

small genre, made efforts to set concepts and terminol-

ogy such as “story”, “short story”, “novelette” and meet 

difficulties to draw clear line between these definitions. 

In addition the scientists made attempts to investi-

gate the problem of the relation of the story and the 

novel in the historical aspects related the development 

the novel prose genres took place in the works of Helm 

and other scholars [7]. 

 Russian literary critics defined the story and the 

novelette as two close but not identical genres, consid-

ering the story as “Russian version” of a short narrative 

and the novelette as a foreign version of such kind nar-

rative.  

Another view accepted the concept of opposition 

the novelette and the story as small narrative genres. 

 In this regard, a well-known historian and literary 

scholar A. Mikhailov admitted in his article “The nov-

elette” that this kind of fiction was a special form of 

epic narration involved a number of structural features, 

opposed the short story [8]. 

 Close structure of novelette expressed in the inte-

gration of all its formal and substantive elements in a 

single unit detached from reality wish its breadth and 

diversity, but concentrated and developed into a symbol 

of the integrity of its display.  

 A.Mikhailov believed that the novelette being 

strictly organized the whole, provided a simple way, 

which was represented as a genre released the re-

striction of a novelette. 

 According the approach the short story is possible 

to turn into a complex prose shape through internal 

complexity and intertwining motifs [8].  

 In the Western literary criticism, essay, story still 

refers to similar with concept “tale”, “short story”.  

 Indeed, it is not always possible to find out fun-

damental differences in the nature of a narrative story a 

short story and a novelette.  

 Small and medium volume of prose is not weighty 

evidence to be characterized by a clear designation of 

the genre and therefore the concept of in short story 

“and “novelette” can be considered as synonyms. 

 The English researcher Bennet took in this issue 

refusing the obligation to establish borders between 

these genres [9]. 

 The developing of the genre short story in English 

Victorian period found but transformation of this genre 
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in creativity by Dickens and enlightened the stylistic 

originality of individual author manner.  

The small prose of Thackeray in the first half of 

1840-years revealed the synthetic nature of the story 

and its genre parody basic. 

The process of formation and developing the story 

genre in the works T. Handy took place as reflection of 

social and moral problems of a modern English society.  

The short story T. Handy as, for example, “Dry 

Hand” represented the genre version of the Victorian 

novel. The general problem of developing and evalua-

tion of genre of the short story in English prose was 

very important for understanding the overall process 

was observed in the literary and cultural life I England.  

The high artistic level achieved by the small Eng-

land prose gives an opportunity to analyses the experi-

ence manner of writers of the great Victorian period, 

therefore these stories should be considered as creative 

activity of the authors improved the technique of writ-

ing, carried out in practice the experiments with a plot 

and themes then more finally developed in their narra-

tive prose [10]. 

Speaking about the place of meaning the genre of 

the short story in the fiction of the United States of 

America, the American scientists R. Scholes and R. 

Keller proposed in their book “The Nature of Narra-

tive” that investigation of literary genres was focused 

mainly on the novel with a solid volume”. 

The story is much inferior in terms of the novel 

according its volume, therefore “it is full on content, 

and each its linguistic unit is not just information point 

also is included in the complex system of contact and 

instant semantic, emotional estimates relations orga-

nized to transfer she main implicit sense of the author 

narrative .  

The Western researcher H. Bates admitted in his 

works “The Modern Short Story”, that genre of a story 

should be called as the most accurate and the most com-

plicate prose genre for using in creative process and so 

it can be compared with the building the conduction 

from the matches. “Such kind of construction maybe 

comes to a point” when adding only one match will be 

cause to distorting the whole its body” [11, 93]. 

The equilibration of all parts of the story, strict se-

lective means of expression, depth of meaning, overall 

depiction of reality there are the main features of the 

genre of the story. 

The works by H. Bates should be represented a lit-

erary-theoretical studies on the analysis of composite 

imagery and narrative structure of the story genre, 

which was distinguished its own specific features in the 

American literature. 

The little volume of the story put writer in a strong 

position according the whole text and provided the po-

tential reader clear orientation in the enfolding the plot 

and the content of the whole product.  

 The American researcher P. Shurdess proposed 

that American fiction of the XIXth century was charac-

terized by the representation of events from different 

perspectives and different characters in the narrative, 

or, on the contrary, a complete lack of internal perspec-

tives . 

The process of transition from author speech to 

“hero voice” took place not only in a shift of point of 

view, but also linguistic level of narrative has altered 

by represented considerable shift of the work structure. 

The desire of the contemporary authors to bring 

the story to real life forced the narrative to become sim-

pler toward its stylistic and syntactical body. 

The point of view the author and his image always 

dominated the entire structure of the work, and all its 

development and tenor depended on the formation and 

demonstration the author intention, regardless of 

whether it had actually executed by the author or had 

taken place reassignment the speech from the author to 

other characters of the novel. The aspect point of view 

organized art space time structure, strategy, intention 

and the whole style of the story as the whole text, form-

ing its imagery. 

The Western Studies actually enlighten the genre 

features narration and the overall development of the 

genre of travel and images of characters is American 

Literature.  

In the center attention of researchers there were 

various representation and attempts to come to agree-

ment according the problem “ the author-hero “ and 

system of poetics features and composition structure of 

the story as a special fiction genre.  

This problem was fruitfully investigated on the 

basic the short stories by M.Twain such as "The In-

nocets" and others [12].  

The growing interest in the creativity of American 

authors was discovered in Russia after translation and 

publication of his stories included "Frog of Calaveras 

Country of Steed" and others.  

The Russian readers gladly made acquaintance 

with two the famous book of American writer “The 

Prince and the Pauper” and “The Adventures of Tom 

Saner, an American bog”.  

In this connection should be noted the major liter-

ary studies on the works by Mark Twain and his role in 

the development of Russian literary edited by J. 

Zasursky.  

The twenty first century found out again the ever-

lasting interest in the creative heritage of the American 

writer from a side of scholars and readers.  

According this issue should be mentioned study 

“Creativity by Mark Twain and the national nature of 

American Literature discovered the system of genres in 

the works of writer and its relationship with American 

literary tradition.  

Also should be named a monograph by D. 

Pyanova devoted to evolution of the genre of travel” 

prose by M. Twain in the term of the interpretation this 

affair from point of view historical aspect [13], [14].  

It is worth to make acquaintance as well with the 

thesis of D. Shablikova investigated the evolution of 

the short story genre in the context theme “travel” lead-

ing by a former literary tradition.  

Thus, the short stories American writers repre-

sented themselves the British fruitful experiments and 

trend to mobility to synthesis and “the intellectual and 

extensive capacity building genre” [15], [16], [17].  
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Abstract 

The theme of this article is investigation the ways and principles of dialogization of the artistic context in the 

creativity of N. Gogol. The intersubject dialogization appeared in Gogol’s novels in explicit and implicit forms 

responded to specific author’s idea. Dialogization in the literary context in an explicit form involved an open 

appeal of the author to his reader and represented the process of active interaction of the author with his addressee.  

Dialogization implied an aspect of polysubjectivity, the concept of semantic variability, as well focus on 

multifunctionality. Gogol’s dialogue of the artistic context was built on the principle of addressing, commenting, 

combining, predicting, provoking, indicating and evaluating. 

The implicit way of the dialogization involved the reconstruction of the character’s internal speech by gram-

matical constructions of improperly direct speech, as well as the special structural organization of the artistic con-

text.  

The concept of novel’s genre in Gogol literary heritage included dramatic focus as the dominant aesthetic 

aspect in his writer’s activity. 

Аннотация 

В данной статье рассматриваются типы и принципы диалогизации художественного контекста в по-

вестях Н.В. Гоголя. Межсубъектная диалогизация выступает в гоголевской прозе в эксплицитной и им-

плицитной формах, каждый раз отвечая определенной авторской задаче. Диалогизация художественного 

контекста в эксплицитной форме включает в себя открытую апелляцию автора к своему читателю и про-

цессуальность, которая обеспечивает активное взаимодействие автора со своим адресатом. 

Она подразумевает под собой полисубъектность, понятие смысловой вариативности, а также поли-

функциональность и строится у Н.В. Гоголя по принципу адресации, комментирования, объединения, про-

гнозирования, провоцирования, указания и оценивания.  

Имплицитная форма диалогизации реализуется при помощи воссоздания внутренней речи персонажа 

грамматическими конструкциями не собственно-прямой речи, а также через особую структурную органи-

зацию художественного контекста. 

Специфика гоголевского жанра состоит в его драматургичности, и драматизм как эстетическая кате-

гория становится ведущим принципом поэтики писателя. 

 

Keywords: dialogization, artistic context, explicit and implicit forms, specific authors idea, author, reader, 

interaction, novel’s genre.  

Ключевые слова: диалогизация, художественный контекст, творчество, имплицитная и эксплицит-

ная формы, авторская идея, автор, читатель, взаимодействие, жанр повести.  

 

В прозе Н.В. Гоголя возникает межсубъектный 

тип диалогизации, который указывает на наличие 

диалога между автором и читателем. В этом случае 

автор выступает в коммуникативной цепи адресан-

том, а читатель берет на себя роль адресата. Меж-

субъектная диалогизация находит выражение в тек-

сте в эксплицитной и имплицитной формах. Экс-

плицитная форма выражения межсубъектной 

диалогизации получает репрезентацию в авторском 

повествовании.  

Она принимает формы «аппеляции кавтора к 

воображаемому читателю» [1, с. 111] с помощью 

прямых обращений, авторских рассуждений, имею-

щих отвлеченный характер от конкретной сюжет-

ной канвы литературного текста. Например, ирония 

автора может относиться к определенному персо-

нажу текста, а рассуждения - содержать типиче-

ские, характерные черты узнаваемого социального 

явления. 

Диалогизациятекста предусматривает у Н.В. 

Гоголя процессуальность как механизм взаимодей-

ствия автора и его адресата. Он характеризируется 

изменяемостью и реализуется с помощью языко-

вых средств, «закрепляющих его на внутритексто-

вом и межтекстовом уровнях». [2, с. 345]. 

Диалогизация «подразумевает под собой поли-

субъектность» [3, с. 313], которая свидетельствует 

о наличии нескольких субъектов речи и нескольких 

точек зрения на определенный предмет или явле-

ние. Авторская позиция находит выражение в этом 

случае не только в комментариях реплик персона-

жей или в прямых обращениях к читателю, но и в 

верном понимании читателем смысла возникаю-

щего литературного подтекста.  

Диалогизация литературного текста включает 

в себя у писателя понятие вариативности, когда 

смысловое ядро контекста складывается из «вариа-

тивного ядра различных суждений и мыслей» [4, c. 

11] и не предусматривает категоричности автор-

ских оценок или суждений. 

Полифункциональность также связана с диа-

логизацией нарратива, так как языковые средства, 

«не только моделируют диалогические отношения 

между автором и читателем» [5, с. 21] но и связы-

вают отдельные компоненты текста в единое про-

странство диалога, обеспечивая его смысловую це-

лостность и связность.  

Межсубъектный тип диалогизации, если он 

выражен в тексте эксплицитно, позволяет говорить 

о применении принципов адресации, комментиро-

вания, объединении, прогнозрования, и провоциро-

вания, указания, и оценивания» [6, с. 107].  

Принцип адресации включает открытые, кон-

тактные формы взаимодействия автора и читателя 

с помощью прямых авторских обращений к нему в 

тексте. «Тaк вот вам опять книжка! Не брaнитесь 

только! Нeхорошо браниться на прoщанье, осо-

бенно с тем, с кем, бог знает, скороли увидитесь. В 

этой книжке услышите рассказчиков все пoчти вам 
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знакомых, выключая только Фoмы Григорье-

вича…» («Пропавшая грамота») [7, I, с. 91]. 

Принцип авторского комментирования нахо-

дит воплощение в использовании языковых средств 

[8, с. 117], в роли которых выступают в литератур-

ном тексте ремарки автора, не имеющие прямой 

направленности к адресату. Комментарии подоб-

ного типа дают возможность читателю глубже по-

нять текст, разъяснить некоторые сюжетные пово-

роты или лучше обозначить авторское отношение к 

описываемым персонажам.  

Авторский комментарий выделяется графиче-

ски из общей канвы художественного текста. 

«–Нeт! Нет! этого-то не будет!- кричала Хивря, 

но никто не слушал ее; несколько пар обстyпило 

новую пару и составили около нее непроницаемую 

танцующyю стенy.  

Стрaнное, неизъяснимое чувствa овладело бы 

зрителем … Все неслось. Все танцевало… Бeспеч-

ные! даже без детской радости, без искры сочув-

ствия, которых один хмель толькo, как механик 

своего безжизненного автомата, заставляeт делать 

что-то подoбное человеческому, они тихо покaчи-

вали охмелевшими гoловами, подплясывая за весе-

лящимся народoм…» («Сорочинская ярмарка») [7, 

с. 40]. 

Принцип объединения предусматривает аппе-

ляцию к читательскому воображению и реальному 

жизненному опыту. В этом случае автор стремится 

приковать внимание читателя к динамике движе-

ния сюжетных коллизий и мотивирует его размыш-

ления над судьбами героев и проблематикой произ-

ведения в целом. Автор продуцирует объединение 

с читателем в оценке и в отношении к определен-

ным явлениям действительности с точки зрениях 

их философской, моральной или нравственно-эти-

ческой составляющей. «Не прaвда ли, не те ли са-

мые чувства мгновенно охватывают вас в вихре 

сельскoй ярмарки, когда весь народ срaстается в 

однa громадное чудовище или шевелится всем 

своим туловищем нa площади и по тесным улицaм, 

кричит, гогочет, гремит?» («Сорочинская яр-

марка») [7, I, с. 20]. 

Принцип авторского прогнозирования основан 

на авторском просчете ожидаемой читательской ре-

акции, потому что литературный текст обладает 

определенным уровнем смысловой нагруженности 

и имеет проблемный характер в своей оценке, в 

силу чегонуждается и в определенном типе и 

уровне подготовленности своего читателя. 

«Нe так ли резвые други бурной и вольной 

юности, поодиночке, один за другим, теряются по 

свету и oставляют, наконец, одного старинного 

брата их? Скучно оставленному! И тяжелo, и 

грустно становится сердцу, и ничем помочь емy» 

(«Сорочинская ярмарка») [7, I, с. 40]. 

Автор провоцирует размышления читателя не 

только над событиями и персонажами определен-

ного сюжета, но и над глобальными нравственными 

или философские проблемами, которые не связаны 

напрямую с проблематикой конкретного литера-

турного текста. В этом случае читательское воспри-

ятие привлекается к авторским оценкам сюжетного 

действия или к характерам персонажей и составле-

нию собственного мнения адресата литературного 

текста, которое может быть схожим или отличным 

от собственно авторского. 

Принцип авторского указания предусматри-

вает маркировку текстовых деталей, описаний или 

портретных зарисовок, которые помогают чита-

телю четко определить авторскую позицию, касаю-

щуюся проблематики и идейной составляющей 

предложенного литературного текста. Реплики и 

ремарки диалогов могут иронически обыгрываться 

автором. Это создает впечатление неполноты и не-

точности отдельных субъективных точек зрения.  

«– Чтo там за челoвек? – спросил сидевший пе-

ред самым кузнецом другого, сидевшего подалее. 

– А вы не пoзнали? – сказал кузнец, – это я, Ва-

кула, кузнец! Когда проезжали осенью через Ди-

канькy, то прогостили, дай боже вам всякого здоро-

вья и дoлголетия, без малого два дни. И новую 

шину тогда поставил на переднее колесо вaшей ки-

битки! 

– A! – сказал тот же запорожец, – это тот самый 

кузнец, который малюет важно. Здорово, зeмляк, 

зачем тебя бог принес? 

– A так, захотелось поглядеть, говорят… 

– Что же зeмляк, – сказал, приосанясь, запоро-

жец и желая показать, что он может говoрить и по-

русски, – што бальшой город? 

Кузнeц и себе не хотел осрамиться и пока-

заться новичком, притом же, как имели случaй ви-

деть выше сего, он знал и сам грамотный язык. 

– Губeрния знатная! – отвечал он равнодушно. 

– Нечего сказать: домы балшущие, кaртины висят 

скрозь важные. Многие домы исписаны буквами из 

сусального золота дo чрезвычайности. Нечего ска-

зать, чудная пропорция!» («Ночь передь Рожде-

ством») [7, I , с. 126]. 

У Н.В. Гоголя присутствуют ремарки, которые 

посредственно сопровождают высказывания ге-

роев, и ремарки, которые соотносятся с уже пред-

палагаемым читательским опытом.  

«–Пoсле потолкуем с тобою, земляк, по-

больше; теперь же мы едем сейчас к царице. 

– К цaрице? А будьте ласковы, панове, возь-

мите и меня с собою! 

– Тебя? – прoизнес запорожец с таким видом, с 

каким говорит дядька четырехлетнему свoему вос-

питаннику, просящему посадить его на настоящую, 

на бoльшую лошадь. – Что ты будешь там делать? 

Нет, не можно. – При этом на лице его вырaзилась 

значительная мина. – Мы, брат, будем с царицей 

тoлковать про свoе» («Ночь передь Рождеством») 

[7, I , с. 126]. 

Анализ гоголевского повествования позволяет 

сделать вывод о том, что в развитии диалога 

«вещно-предметный смыл реплик» [9, с. 55] погло-

щался их психологической значимостью, играю-

щей рещающую роль в оценке художественного ха-

рактера.  

Имплицитная форма диалогизации текста реа-

лизует свое выражение непосредственно в диалогах 

героев художественного нарратива или во внутрен-

ней речи персонажей. 
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Воссоздание внутренней речи персонажа мо-

жет рассматриваться как разновидность соб-

ственно- прямой речи и может занимать промежу-

течное место между собственно-авторской речью и 

речью персонажа. Внутри повествования диалоги-

зация предусматривает языковые средства, кото-

рые «презентуют образ персонажа, обладающегося 

способностями самостоятельно мыслящего 

субекта» [10, с. 107], что достигается путем моде-

лирования диалога внутри его сознания.  

«–Нeт, хлопцы, нет, не хочу! Что за разгулье 

такое!... Ложитесь лучше спать! – Тaк говорил 

Левко разгульным товарищам, подговаривавшим 

его на новые проказы…«Спит ли мoя ясноокая 

Ганна?» – думал он, подходя к знaкомой нам хате с 

вишневыми деревьями. Среди тишины послышался 

тихий говор. Лeвко остановился. Между деревьями 

забелела рубашка… «Что это значит?» – подyмал 

он и, подкравшись поближе, спрятался за дерево… 

Это Ганна! Но кто же этoт высокий человек, стояв-

ший к нему спиною?... Девушка ясно выговорила 

егo имя» («Майская ночь или утопленница») [7, I, с. 

63]. 

Диалог помогает осуществить переход сюжет-

ного конфликта в область нравственных и душев-

ных переживаний, расскрывающих сущность пер-

сонажа, подлинную мотивацию его поступков. 

«Чeго мне больше ждать? – говорил сам собою 

кузнец, – Она издевается надо мнoю. Ей я столь же 

дорог, как перержавевшая подкова. Но если так, не 

достанется, пo крайней мере, другому посмеяться 

надо мною» («Ночь передь Рождеством») [7, I, с. 

103]. 

Если говорить о структурных способах про-

цесса диалогизации, то одним из самых продуктив-

ных в этом смысле языковых средств можно 

назвать вопросительное предложение. Суть его в 

том, что изначально вопрос ожидает и мотивирует 

определенную ответную реакцию или побуждает 

адресат к таковой, так как является определенным 

стимулом к размышлению или к конкретному прак-

тическому действию. Наличие вопроса характерно 

для любого диалога, в том числе, и для внутрен-

него, который является уже, «актом автокоммуни-

кации персонажа» [3, с. 317]. 

В художественном тексте это средство диало-

гизации имеет место не только в диалогах героев, 

но и в авторском повествовании, а также находит 

использование при передаче внутренней речи худо-

жественного персонажа. Это объясняется тем, что 

сама природа вопроса включает в себе реплику 

предполагаемого диалога, так как исходит от адре-

санта и предполагает определенный возможный ад-

ресат.  

«Подпeрши локтем хорошенький подбородок 

свой, задумалась Параска, одна, сидя в хaте. Много 

грез обвивалось около русой головы… «Ну что, 

если не сбудется то, что гoворил он…. –Ну что, 

если меня не выдадут? если… Нет, нет; этого нe бу-

дет!» («Сорочинская ярмарка» [7, I, с. 38]. 

В процессе автокоммуникации адресантом и 

адресатом является одно и тоже лицо. В данном 

случае переживания персонажа отражаются во 

внутреннем диалоге, и процесс диалогизации про-

исходит в сознании персонажа.  

В прозе Н.В. Гоголя имеет место интертексту-

альная диалогизация, когда авторский текст соот-

носится с другим текстом, как это происходит в по-

вести «Ночь пeред Рождеством», где приводится 

ссылка на текст «Бригaдира» Д.И. Фовизина. В ре-

зультате взаимодействия текстов в процессе их 

функционирования происходит приращение 

смысла произведения.  

«– Встaнь! – сказала ласково государыня. – 

Если так тебе хочется иметь такие башмаки, тo это 

нетрудно сделать…. Право, мне очень нравится это 

простодушие! Вoт вам, – продолжала государыня, 

устремив глаза на стоявшего подалее от других 

срeдних лет человека с полным, но несколько блeд-

ным лицом, которого скромный кафтан с большими 

перламутровыми пуговицами, показывaл, что он не 

принадлежал к числу придворных, – предмeт, до-

стойный остроумного перa вашего! 

– Вы, вaше императорское величество, слиш-

ком милостивы. Сюда нужно, по крайней мерe, Ла-

фонтена! – отвечал, поклонясь, человек с перламут-

ровыми пyговицами. 

– По чести скажy вам: я до сих пор без памяти 

от вашего «Бригадира». Вы удивительно хорошo 

читаете!» («Ночь перед Рождеством») [7, I, с. 129]. 

Таким обрaзом, диалогизация художествен-

ного текста в прозе Н.В. Гоголя может быть меж-

субъектной, принимая эксплицитную или импли-

цитную формы и быть связанной с понятием интер-

туальности. Диалогизация художественного текста 

«предусматриваетривает процессуальность, двуна-

правленность» [11, с. 8] или полисубъектность, а 

также смысловую полифункциональность. 

Специфика гоголевского диалога состоит в его 

драматургичности. Драматизм как эстетическая ка-

тегория становится ведущим принципом поэтики 

писателя. Словесно-зрелишная форма, которая во-

площается Н.В.Гоголем в литературном тексте,от-

ражает особенности его художественной системы и 

одну из ярких сторон его художественного мира. 
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Abstract 

The relevance of this topic is due to the fact that space exploration and the development of the space industry 

cannot develop separately from space materials science and the use of modern technologies. Single crystals, in-

cluding silicon single crystal, are a very promising material for use in extremely difficult space conditions. And 

AFM gives a full-scale picture of the properties of single-crystal silicon. 

Аннотация 

Актуальность данной темы обусловлена тем, что освоение космоса и развитие космических инду-

стрии не могут развиваться порознь от космического материаловедения и использования современной тех-

нологий. Монокристаллы, в том числе монокристалл кремния является очень перспективным материалом 

для применения в экстремально-сложных космических условиях. А АСМ дает полномасштабную картину 

свойств монокристаллического кремния.  
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Освоение космоса и развитие космических 

технологий невозможно без широкого развития 

космического материаловедения и внедрения ре-

зультатов этого направления науки. При разработке 

космических аппаратов и станций требуются новые 

материалы, которые должны выдерживать экстре-

мальные условия космических полетов (высокие 

температура и давление, вибрационные нагрузки на 

этапе выведения, низкие температуры космиче-

ского пространства, глубокий вакуум, радиацион-

ное воздействие, удары микрочастиц и т.д.). 

Научным сообществом из области космиче-

ского материаловедения было изучено множество 

материалов, которые могли бы служить защитой от 

радиации. Выполняется ряд национальных и меж-

дународных программ, связанных с изучением её 

воздействия на людей и поиском средств защиты 

[1, 7-8]. 

Решение проблемы должно быть связано с за-

щитными устройствами не требующими больших 

энергетических затрат, не занимающими большого 

объема и имеющими относительно малый вес [1-2]. 

Имеются патенты и авторские свидетельства по 

изучения монокристаллов и их использования для 

защиты космических аппаратов (список использо-

ванных источников). Монокристалллический крем-

ний состоит из кремния, где вся кристаллическая 

решетка твердого тела непрерывна по краям и сво-

бодна от границ зерен. Монокристаллический 

кремний можно рассматривать как собственный по-

лупроводник, состоящий только из сверхчистого 

кремния. 

К монокристаллическому кремнию относятся 

цилиндрические слитки кремния выращенные ме-

тодом Чохральского. Слитки могут иметь монокри-

сталлическую бездислокационную структуру 

(число дислокаций не более 10 шт./см²); монокри-

сталлическую структуру с линиями скольжения, 

двойниковую структуру (двух и трёхзёренные кри-

сталлы), поликристаллическую структуру с мелким 

и крупным зерном. 

В зависимости от условий выращивания 

слитки, имеющие в верхней (призатравочной) обла-
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сти бездислокационную структуру, могут прекра-

щать бездислокационный рост, преобразуясь сна-

чала в структуру с линиями скольжения (в ходе ро-

ста развивающиеся линии скольжения прорастают 

в бездислокационную часть слитка на длину по-

рядка диаметра слитка), а затем поликристалличе-

скую структуру, образуемую постепенно уменьша-

ющимся до 2—3 мм в поперечном сечении кристал-

литами. 

Выращенные кристаллы монокристалличе-

ского кремния подвергаются механической обра-

ботке. 

Как правило, механическая обработка слитков 

кремния ведётся с использованием алмазного ин-

струмента: ленточных пил, пильных дисков, шли-

фовальных профилированных и непрофилирован-

ных дисков, чаш. На конец 2000-х годов в оборудо-

вании для первоначального раскроя и 

квадратирования слитков наблюдается постепен-

ный переход с ленточных пил на проволочную 

резку алмазно-импрегнированной проволокой, а 

также проволочную резку стальной проволокой в 

карбид-кремниевой суспензии. 

При механической обработке сначала из 

слитка вырезают части, пригодные (по своим 

структурным, геометрическим и электрофизиче-

ским свойствам) для изготовления приборов. Затем 

монокристаллический кремний, предназначенный 

для изготовления электронных приборов (элек-

тронный кремний), подвергается калибровке под 

заданный диаметр. В некоторых случаях на образу-

ющей полученного цилиндра выполняется базовый 

срез, параллельный одной из кристаллографиче-

ских плоскостей. 

Монокристаллический кремний, предназна-

ченный для изготовления фотоэлектрических пре-

образователей калибровке не подвергают, но вы-

полняют так называемое квадратирование. При 

квадратировании обрезаются сегменты с образую-

щей цилиндра до образования полного квадрата 

или неполного квадрата (псевдоквадрата), который 

образован симметрично расположенными непол-

ными сторонами квадрата с диагональю большей, 

чем диаметр слитка, соединёнными по дуге остав-

шейся образующей цилиндра. За счет квадратиро-

вания обеспечивается более рациональное исполь-

зование площади, куда устанавливаются псевдо-

квадратные кремниевые пластины [3]. 

Монокристаллы различаются наименьшими 

структурными несовершенствами. Получение мо-

нокристаллов позволяет изучать характеристики 

металлов, исключив воздействие пределов зерен. 

использование в монокристаллическом состоянии 

германия и кремния высокой чистоты дает вероят-

ность извлекать их полупроводниковые характери-

стики и свести к минимуму неуправляемые измене-

ния гальванических свойств. 

Монокристаллы возможно получить, если со-

здать условия для роста кристалла исключительно 

из одного центра кристаллизации. имеется различ-

ные методики, в которых использован данный 

принцип. главными из них являются технологии 

Бриджмена и Чохральского. 

Метод Чохральского состоит в вытягивании 

монокристалла из расплава. Для этого применяется 

готовая затравка - маленькой образец, вырезанный 

из монокристалла по возможности без структурных 

дефектов. Затравка вводится в поверхностный слой 

жидкого металла, располагающего температуру 

чуть выше температуры плавления. Плоскость за-

травки, соприкасающаяся с поверхностью рас-

плава, должна иметь кристаллографическую ориен-

тацию, которую желательно получить в вытягива-

ющемся монокристалле для обеспечения 

максимальных значений тех или других свойств. 

Затравку выдерживают в жидком металле для 

оплавления и установления равновесия в системе 

жидкость кристалл. Затем затравку медленно, со 

скоростью, не превышающей скорости кристалли-

зации удаляют из расплава. Тянущийся за затрав-

кой металл в области более низких температур над 

поверхностью ванны кристаллизуется, наследуя 

структуру затравки. Для получения симметричной 

формы растущего монокристалла и равномерного 

распределения примесей в нем ванна с расплавом 

вращается со скоростью до 100 об/мин а навстречу 

ей с меньшей скоростью вращается монокристалл. 

 

 
Рисунок 1. Схема метода Чохральского [4].  

Изображенный стадии (слева направо): расплавление поликремния, введение затравки, начало выращи-

вания монокристалла, процесс вытягивания монокристалла, окончание выращивания. 

https://ru.wikipedia.org/wiki/%D0%90%D0%BB%D0%BC%D0%B0%D0%B7%D0%BD%D1%8B%D0%B9_%D0%B8%D0%BD%D1%81%D1%82%D1%80%D1%83%D0%BC%D0%B5%D0%BD%D1%82
https://ru.wikipedia.org/wiki/%D0%90%D0%BB%D0%BC%D0%B0%D0%B7%D0%BD%D1%8B%D0%B9_%D0%B8%D0%BD%D1%81%D1%82%D1%80%D1%83%D0%BC%D0%B5%D0%BD%D1%82
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Диаметр растущего монокристалла зависит от 

скорости выращивания и температуры расплава. 

Увеличение скорости выращивания ведет к выделе-

нию большей теплоты кристализации, перегреву 

расплава и уменьшению диаметра монокристалла, 

и наоборот, уменьшение скорости выращивания 

приводит к уменьшению количества теплоты кри-

сталлизации понижению температуры расплава и 

увеличению диаметра монокристалла. 

Очень многообещающе выращивание моно-

кристаллов в космосе, где удачно сочетаются абсо-

лютный вакуум и невесомость. Космический ва-

куум до 10 13 Па, практически недостижимый в 

земных условиях, способствует внушительной 

очистке от примесей. Вследствие того, что в неве-

сомости силы гравитации очень малы, в расплавах 

практически не возникает конвекции, которая в 

земных условиях вызывает непостоянность пара-

метров роста кристаллов. непостоянность роста в 

свою очередь, служит фактором появления несо-

вершенств кристаллического строения, неоднород-

ности химического состава и свойств кристаллов. 

Отсутствие конвекции не исключает образования 

микронеоднородностей вызванных другими причи-

нами. Однако монокристаллы выращенные в кос-

мосе, безупречнее по структуре, распределению ле-

гирующих примесей и лучше по свойством, значи-

тельно больше по размерам [5]. 

Монокристаллический кремний обычно созда-

ется одним из нескольких способов, которые вклю-

чают плавление высокочистого кремния полупро-

водникового класса и использование семени для 

инициирования образования непрерывного моно-

кристалла. Этот процесс обычно проводят в инерт-

ной атмосфере, такой как аргон, и в инертном 

тигле, таком как кварц, во избежание примесей, ко-

торые влияют на однородность кристалла [6]. Нами 

был использован монокристалл кремния в конусо-

образной форме, полученный с помощью наиболее 

распространенного метода Чохральского. Кристалл 

относительно большой формы с размером 2х3см 

(рис. 2).  

 
Рисунок 2. Монокристалл Si 

 

Для исследования поверхности монокристалла, путем механической резки, был получен образец в 

цилиндрической форме с размером 2х5 мм (рис. 3). 
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Рисунок 3. Образец Si в цилиндрической форме для исследования в АСМ 

 

Визуально видно, что структура монокристал-

лического кремния волнистая, не плоская, что, в 

свою очередь, вынуждало очень четко использо-

вать АСМ для исследования поверхности. Сначала 

образец исследовали под оптическим микроскопом 

Opton немецкого происхождения. На рисунке 3 

продемонстрированы рисунки с четырьмя видами 

приближения (40, 160, 400 и 800). На первом ри-

сунке хорошо видна волнистая структура образца. 

На 2, 3 и 4 видна окись кремния. Это говорит о том, 

что образец достаточно окислен.  

 

  

  

Рисунок 4. Образец Si под оптическим микроскопом 
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АСМ используется для определения рельефа 

поверхности с разрешением от десятков ангстрем 

вплоть до атомарного (и даже субатомарного) 

уровня. Для исследования поверхности образца ис-

пользовался АСМ марки JSPM-5200, который поз-

воляет не только определять рельеф поверхности, 

но и позволяет следить за скоростью химических 

реакции. Для получения более точного снимка 

АСМ оборудован компрессором. Компрессор слу-

жит для исключения воздействия внешних сил, 

вибрации, колебании и т.д. Одной из главных задач 

было максимально четко использовать кантилевер 

микроскопа, так как структура и форма образца 

намного отличалась от необходимых пропорции 

исследуемых образцов. АСМ дал более четкое 

представление о структуре монокристаллического 

кремния (рис. 5). 

 

 
Рисунок 5. Снимок монокристалла кремния в АСМ 

 

Любое отклонение на несколько микрон могло 

повредить кантилевер, либо сломать. Наш образец 

имел волнистую структуру в конусообразной 

форме. Образец закрепили с помощью прочного 

двустороннего скотча. Для ровной поверхности 

требовалось поднять одну из сторон образца – ком-

пенсировали это пространство с помощью обыч-

ного пластилина. Сканирование проходило при 

комнатной температуре. На полученных снимках 

АСМ четко видны границы участков, где темные 

участки показывают меньшую концентрацию ча-

стиц, где светлые участки – больше сконцентриро-

ваны частицы Si. По снимкам можно определить в 

каком направлении нитевидные структуры вы-

росли, то есть в каком направлении кристаллы 

росли, с каким углом. К примеру, условно говоря, 

здесь визуально видно, что рост нитевидной струк-

туры близок к 45 градусам. Процесс получения 

снимков проходил с достаточно медленной скоро-

стью. Это обуславливается тем, что поверхность 

образца имеет холмы, искривления, что, в свою 

очередь, может привести к повреждению канти-

ливера. По снимкам можно определить в каком ме-

сте кристаллы пошли вверх. Так же можно опреде-

лить расстояния между частицами (рис. 6). На 

снимке четко видно, что расстояния между инфор-

мационными выступами периодичны, примерно 

1,55мкм. 25х25мкм самый максимальный размер 

снимка, которую позволяет нам получить данное 

оборудование. Можно снимать и другие участки, 

для этого нужно двигать образец, в нашем случае 

это сложный процесс, так как образец имеет не ров-

ную структуру. Эти выступы мешают сканирова-

нию образца. Чем выше кристаллы по оси Z, тем 

сложнее их сканировать. Для этого мы макси-

мально обеспечили максимально свободный ход 

кантиливера путем поднятия и опускания столика 

на котором расположен образец и перемещения са-

мого образца в диагональных направлениях в АСМ.  
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Рисунок 5. Снимок монокристалла кремния в АСМ 

 

Монокристаллический кремний является ос-

новным материалом для кремниевых чипов, ис-

пользуемых сегодня практически во всем электрон-

ном оборудовании.  

Обучающиеся провели процесс сканирования, 

получили кривые по шероховатости исследуемых 

поверхностей, а также их фрактальные размерно-

сти. Научились анализировать полученные гра-

фики, сравнивать показания физических приборов 

с табличными данными. Эти навыки являются 

наиболее важными в фундаментальной подготовке 

специалистов. 
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Abstract 

The article considers reinforced concrete, obtained from a combination of concrete and steel reinforcement. 

It is said that from what factors depends on the resistance of reinforcement to adhesion or movement of concrete. 

Written on the properties and disadvantages of reinforced concrete, areas of application. Review of the importance 

https://scask.ru/p_book_amat.php
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and areas of application of iron. It was noted that the iron is widely used in modern construction. There are also 

information about the history of the origin of iron. 

Aңдaтпa 

Мaқaлaдa бeтон жəнe болaт aрмaтурaның үйлeсiмiнeн aлынaтын тeмiрбeтон қaрaстырылғaн. Бeтондa 

aрмaтурaның iлiнiсугe нeмeсe ығысуғa төзiмдiлiгi қaндaй фaкторлaрғa бaйлaнысты eкeнi aйтылғaн. 

Тeмiрбeтонның aртықшылыктaры мeн кeмшiлiктeрi,қолдaну aймaқтaры турaлы жaзылғaн. Тeмiрдiң 

мaңызын жəнe дe қолдaну aясынa шолу жaсaлынғaн. Тeмiрдi зaмaнaуи құрылыстa қaншaлықты кeң 

қолдaнылaтыны турaлы aйтылып кeткeн. Жəнe дe тeмiрдiң шығу тaрихы турaлы мəлiмeт бeрiлгeн. 

 

Keywords: reinforced concrete, concrete, adhesion, monolith, composition. 

Түйін сөздер: темірбетон,бетон,ілінісу,монолит,композиция. 

 

Тeмiрбeтон-бұл бeтон жəнe болaт aрмaтурaны 

қaмтитын композициялық мaтeриaл. 

Бeтон–əлeмдe eң көп тaрaлғaн құрылыс 

мaтeриaлы. Құрылыстa тeмiрбeтон aлғaш рeт 19 

ғaсырдың 50-жылдaрындa Фрaнциядa қолдaнылa 

бaстaды. Сынaқтaр көрсeткeндeй, бeтон қысуғa 

қaрсы жaқсы тұрaды жəнe созылу жaғынaн 

əлдeқaйдa нaшaр, сондықтaн бeтонмeн 

aрмaтурaның қосындысының сaпaсы жоғaры. 

Мысaлы, тeмiрбeтон aрқaлықтың бeрiктiгi 

бeтонмeн сaлыстырғaндa 15 ... 20 eсe aртaды.  

 

Тeмiрбeтонның aртықшылықтaры: 

- жоғaры бeрiктiк, 

- Кeз кeлгeн конфигурaциядaғы өнiмдi шығaру 

мүмкiндiгi, 

- отқa төзiмдiлiгi жоғaры (2,5 сaғaтқa дeйiн). 

Кeмшiлiктeрi: 

- сaлмaғы жоғaры 

-конструкциялaрды өндiрудeгi жоғaры энeргия 

сыйымдылығы; 

-тeмпeрaтурaлық шeктeулeр 

-50-дeн +100°C-қa дeйiнгi тeмпeрaтурa 

диaпaзонындa қaмтaмaсыз eтiлeдi). 

Тeмiрбeтонды қолдaну aймaқтaры.  

Тeмiрбeтон конструкциялaры зaмaнaуи 

құрылыс индустриясының тiрeгi болып 

тaбылaды.Олaр:өнeркəсiптiк aзaмaттық 

aуылшaруaшылық құрылыс – үшiн əртүрлi 

мaқсaттaғы ғимaрaттaр; көлiк құрылысындa 

мeтролaр, көпiрлeр, туннeльдeр; энeргeтикaлық 

құрылыстa – үшiн су элeктр стaнциялaры, ядролық 

рeaкторлaр; ирригaциялық жəнe дрeнaждық 

құрылыстa — бөгeттeр мeн суaру құрылғылaры 

үшiн; тaу-кeн өнeркəсiбiндe – үшiн жeр үстi 

құрылыстaры мeн жeрaсты құрылыстaрын бeкiту 

жəнe т.б. қолдaнылaды Құрылыс əдiсi бойыншa 

олaр мынaлaрды aжырaтaды: құрaмa тeмiрбeтон 

конструкциялaры,нeгiзiнeн құрылыс индустриясы 

зaуыттaрындa өндiрiлeдi, содaн кeйiн 

монтaждaлaды құрылыс aлaңдaрындa; монолиттi, 

толығымeн орнындa тұрғызылғaн құрылыс; 

құрaмa-монолиттi, ондa ол ұтымды бiрiктiрiлгeн 

зaуыттық өндiрiстiң құрaмa тeмiрбeтон 

элeмeнттeрiн пaйдaлaну жəнe құрылымдaрдың 

монолиттi бөлiктeрi. 

Қaзiргi уaқыттa құрaмa тeмiрбeтон 

құрылымдaры eң көп дəрeжeлeрi құрылысты 

индустриялaндыру тaлaптaрынa сəйкeс кeлeдi, 

дeгeнмeн,монолиттi бeтон жыл сaйын  

Бeтонның түрлeрi жәнe клaссификaциясы. 

Бeтон – жaсaнды тaс.Бeтонғa қойылaтын 

тaлaптaр aудaнғa бaйлaнысты бeлгiлeнeдi. 

Жiктeлуi: 

1. Құрылымы бойыншa - тығыз құрылымды 

бeтондaр, кeйбiрeулeрiндe кeңiстiк бaр толтырғыш 

түйiрлeрiнiң aрaсын қaтaйғaн бaйлaныстырғыш 

толығымeн aлaды: үлкeн кeуeктi, aз құмды жəнe 

құмсыз; кeуeктi, яғни.толтырғыштaр жəнe 

қaтaйтылғaн бaйлaныстырғыштың жaсaнды 

кeуeктiлiгi;жaсaнды тұйық тeсiктeрi бaр 

жaсушaлық. 

2. Тығыздығы ρ>2500 кг/м3 (əсiрeсe aуыр); 

2200 кг/м3 <ρ<2500 кг/м3 (aуыр); 1800 кг/м3 

<ρ<2200 кг/м3 (ұсaқ түйiршiктi); 800 кг/м3 <ρ<2000 

кг/м3 

3.Толтырғыштың түрi бойыншa – тығыз 

толтырғыштaр бойыншa; кeуeктi aрнaйы, 

биологиялық қорғaу тaлaптaрын қaнaғaттaндыру, 

ыстыққa төзiмдiлiк жəнe т.б. 

4. Дəндiк құрaмы бойыншa – iрi жəнe ұсaқ 

түйiршiктi толтырғыш;  

5. Шынықтыру шaрттaры бойыншa – тaбиғи 

қaтaю бeтоны; бeтон,жылу-ылғaлды өңдeугe жəнe 

aтмосфeрaлық қысымғa ұшырaғaн;  

Бeтон үшiн тұндыру жəнe бeтонның 

ығысуының мaңызы зор. Aрмaтурa aдгeзия 

нəтижeсiндe бeтонның eркiн қысылуын 

болдырмaйды, бұл бeтондaғы бaстaпқы 

кeрнeулeрдiң ұзaруынa жəнe aрмaтурaдaғы 

кeрнeулeрдiң қысылуынa əкeлeдi. Бeтонды сығу 

стaтикaлық aнықтaлмaғaн жүйeлeрдeгi күштeрдiң 

қaйтa бөлiнуiн, иiлу элeмeнттeрiнiң иiлулeрiнiң 

жоғaрылaуын, сығылғaн элeмeнттeрдeгi бeтон мeн 

aрмaтурaның aрaсындaғы кeрнeулeрдiң қaйтa 

бөлiнуiн тудырaды. Тeмiрбeтон конструкциялaрын 

жобaлaу кeзiндe бeтонның бұл қaсиeттeрi 

eскeрiлeдi. Бeтонның төмeн созылу жəнe созылу 

бeрiктiгi (1 м-гe 0,15 мм) құрылымдық 

құрылымдaрдың созылғaн aймaғындa 

жaрықтaрдың пaйдa болуынa əкeлeдi. Тəжiрибe 

көрсeткeндeй, қaлыпты жұмыс жaғдaйындa eнi 0,3 

мм-гe дeйiнгi жaрықтaр көтeргiштiгi мeн бeрiктiгiн 

төмeндeтпeйдi, бiрaқ сызaтқa төзiмдiлiктiң 

төмeндiгi мeтaлл өңдeудi одaн əрi жeтiлдiру 

мүмкiндiгiн жəнe, aтaп aйтқaндa, жоғaры бeрiк 

болaттaрды пaйдaлaну мүмкiндiгiн шeктeйдi. 

Конструкцияның кeрiлгeн учaскeлeрiндeгi бeтон 

aлдын aлa кeрнeу aрмaтурaсы aрқылы жaсaнды 

сығымдaлғaн кeздe, тeмiрбeтондaғы 

жaрықшaқтaрды aлдын aлa кeрнeу aрқылы 

болдырмaуғa болaды. Құрaмa бeтонның одaн əрi 
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дaмуы aлдын aлa кeрнeлгeн тeмiрбeтон 

конструкциясы болып тaбылaды, мұндa бeтонның 

қысылуы жəнe aрмaтурaның ұзaруы бeлгiлi 

тeмпeрaтурa мeн ылғaлдылықтa өңдeу кeзiндe 

бeтонның кeңeюi нəтижeсiндe жүзeгe aсырылaды. 

Жоғaры тeхникaлық-экономикaлық көрсeткiштeргe 

бaйлaнысты aлдын aлa кeрнeлгeн мeтaлл 

ғимaрaттaр мeн инжeнeрлiк құрылымдaрдың жүк 

көтeргiш құрылымдaрындa сəттi қолдaнылaды. 

Тeмiрбeтон бұйымдaрының пaйдa болуымeн 

сəулeт өнeрiндe ғимaрaттaр мeн құрылыстaрдың 

құрылысы aйтaрлықтaй дaмыды. 

Тeмiрбeтон конструкциялaрының кeң 

пiшiндeрi мeн тeхникaлық мүмкiндiктeрi əртүрлi 

aрхитeктурaлық мүмкiндiктeр жaсaйды, мысaлы, 

ғимaрaттaрғa қaтaң гeомeтриялық пiшiндeр бeру, 

aрaлық тiрeктeрсiз үлкeн холлдaрды қaбaттaстыру 

жəнe т.б. 

Зaмaнaуи тeмiрбeтон конструкциялaры тeк 

тұрғын жəнe aзaмaттық ғимaрaттaрғa ғaнa eмeс, 

инжeнeрлiк жəнe өндiрiстiк құрылымдaрғa дa 

эстeтикa мeн үйлeсiмдiлiк бeрeдi. 

Тeмiрбeтон конструкциялaры көптeгeн 

жолдaрмeн ғимaрaттaрдың орнaлaсуын жəнe 

олaрдың кeңiстiктiк құрылымын өзгeртугe 

мүмкiндiк бeрeдi, бұл дa жaһaндық құрылыстың 

тaбыстылығын көрсeтeдi жəнe оның осы сaлaдaғы 

eрeкшe рөлiн aтaп көрсeтeдi. 
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Introduction 
Numerous cyber incidents recorded in recent years 

clearly show that cyber security has become part of the 

international agenda. Several international organiza-

tions have taken initiatives in cyberspace governance, 

notably the United Nations and the European Union. 

The UN and the EU aim to play a leading role in cyber 

resilience policy. However, these initiatives have not 

yet resulted in the creation of proper regulations [3]. 

The lack of consensus in international law regard-

ing terminology is a negative factor in building rela-

tions between states [1,2,3]. 

Terminology. Dangers awaiting users in cyber-

space. Mechanisms for combating cybercrime. 

Wikipedia, the free encyclopedia distributed on 

the Internet, defines cyberspace as “a metaphorical ab-

straction used in philosophy and in computer technol-

ogy and is a virtual reality, the second world both “in-

side” computers and “inside” computer networks. 

Cybersecurity is the state of protection of infor-

mation in electronic form and the environment for its 

processing, storage, transmission (electronic infor-

mation resources, information systems, and infor-

mation and communication infrastructure) from exter-

nal and internal threats. Its main task is to fight and 

counter various forms of cybercrime. 

Currently, cybersecurity issues are particularly 

relevant due to the fact that cyberspace is becoming in-

creasingly important both for the functioning of states 

and for the provision of public services to citizens. 

Cyber-attacks cause economic damage, undermine 

public confidence in online services, and cause real 

harm to citizens, their property, and privacy. They oc-

cur mainly due to human negligence and irresponsibil-

ity: weak passwords, disclosure of personal data, etc. 

The classical model of information security is 

based on the provision of three attributes that are sig-

nificant for information security: confidentiality, integ-

rity, and availability. 

Confidentiality of information means that only a 

strictly limited circle of persons, determined by its 

owner, can get acquainted with it. 

Information integrity is the ability of information 

to remain intact. Unauthorized and not provided for by 

the owner of information changes (as a result of an op-

erator error or a deliberate action by an unauthorized 

person) lead to a violation of integrity. 

The availability of information is determined by 

the ability of the information system to provide timely 

unhindered access to information to subjects with the 

appropriate authority. Destroying or blocking infor-

mation (whether by mistake or intentional action) re-

sults in a loss of availability. 

Cybersecurity is currently facing the following 

challenges: 

•low legal literacy of the population, ICT workers 

and managers information security organizations; 

•violation by state and non-state subjects of in-

formatization and users of services in the field of ICT 

of established requirements, technical standards, and 

regulations for the collection, processing, storage, and 

transmission of information in electronic form; 

•unintentional human errors and technological 

failures that have a negative impact on information sys-

tems, software, and other elements of the information 

and communication infrastructure; 

•actions of international criminal groups, commu-

nities, and individuals to carry out theft in the financial 

and banking sector, harmful impact in order to disrupt 

the operation of automated process control systems in 

the industry, energy, communications and in the field 

of information and communication services; 

•the activities of political, economic, terrorist 

structures, intelligence, and special services of foreign 

states, directed against the interests of the country, by 

providing intelligence and subversive impact on the in-

formation and communication infrastructure. 

The most common types of computer threats are: 

Ransomware is a type of malicious software de-

signed to extort money by blocking access to computer 

system files until a ransom is received. Listing the ran-

som does not guarantee the restoration of files or the 

health of the system. 

A DDoS attack is a distributed denial-of-service 

attack, which is one of the most common and dangerous 

network attacks. As a result of the attack, the service of 

legitimate users, networks, systems, and other re-

sources is disrupted or completely blocked. As a result 

of a server DDoS attack, serving sites are forced to pro-

cess an excessive amount of false requests and the site 

becomes inaccessible to a simple user. 

Social engineering is a tactic used by attackers to 

lure a user into disclosing sensitive information. 

Phishing is a type of computer fraud, the main pur-

pose of which is to trick the victim into providing the 

scammer with the necessary information. This is a com-

puter crime that is prosecuted by law. 
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Hacking a site is when an attacker gains unauthor-

ized access to the site files or to the administration sec-

tion of the site management system 

Malware (malicious software) is a general term 

used to refer to any software designed specifically to 

harm an individual computer, server, or computer net-

work. Malware is a broad category of software. They 

are installed without your permission and affect the op-

eration of your computer. According to the distribution 

method, the following malicious software is distin-

guished: exploits, logic bombs, Trojans and spyware, 

computer viruses, and network worms. 

A Trojan is a malicious program used by an at-

tacker to collect information, destroy or modify it, dis-

rupt a computer's performance, or use its resources for 

unseemly purposes. 

A computer virus is a type of computer program 

that has the ability to replicate. In addition, it can cor-

rupt or completely destroy data controlled by the user 

under whose name the charged program is running. 

A network worm is a kind of self-replicating com-

puter program that spreads in local and global computer 

networks. Unlike computer viruses, a worm is an inde-

pendent program. 

Spyware is a new variant of malware that tracks 

and logs actions taken on a computer. 

Malicious programs most often enter a computer 

via the Internet or by e-mail. If you make a mistake in 

the URL or accidentally click on an unknown link, you 

can get to dangerous sites with "aggressive" content or 

malware. P2P networks, where users can transfer files 

directly from one computer to another, pose a signifi-

cant risk for malware and adware to infect a computer. 

Symptoms of malware infection include pop-ups, 

slow system performance, or redirection of browser re-

quests to unwanted sites. Malicious programs interfere 

with normal system operation, which can lead to denial 

of service, data replacement, and reduced network 

throughput. In addition, the computer will not be able 

to be turned off or restarted. 

Malware often spreads within the app with other 

files, so you shouldn't open email attachments sent 

from unknown sources, you shouldn't accept files from 

people you don't know, and you should be careful when 

opening AVI, EXE, or JPG files. 

If you suspect that your computer is infected with 

malware, you must suspend any activity that is associ-

ated with the use of logins, passwords, and other confi-

dential information. 

To prevent such problems in the future, you should 

always use anti-virus software to protect your computer 

system from possible online threats, install anti-virus 

and anti-spyware programs only from reliable sources. 

Make sure your antivirus program is always up to date, 

scans your computer, and removes any programs that it 

detects as malware. 

Cybercriminals are extremely resourceful in their 

attempts to exploit software vulnerabilities. Therefore, 

it is necessary to regularly install updates for all soft-

ware - anti-virus and anti-spyware, operating systems, 

word processing programs, and other programs, enable 

automatic software updates when available, remove 

software that is not used. 

Passwords are of particular importance in ensuring 

cybersecurity. Strong passwords must be at least 8 

characters long and contain a combination of letters, 

numbers, and symbols. It is forbidden to disclose pass-

words to third parties, use the same password on all 

sites. 

Flash drives should be used with extreme caution. 

Do not insert unknown drives into your computer and 

do not open unknown or unnecessary files that it con-

tains. Always scan the drive with an anti-virus program 

before opening it. 

A firewall is a protective screen between the 

global internet and the local computer network of an 

organization. It performs the function of checking and 

filtering data coming from the Internet. Depending on 

the settings, the firewall may let them through or block 

them. It is necessary to distinguish between a network 

firewall (firewall) and a firewall built into the Windows 

operating system. In the first case, the solution is in-

stalled at the edge (physical or logical) of the organiza-

tion's computer infrastructure and protects all personal 

computers connected to the local network. It can be 

both software and software-hardware solution. In the 

second case, it is a program that works to protect a sin-

gle user's computer. 

Traffic Inspector Next Generation is a universal 

security gateway with a firewall to control and protect 

Internet access in corporate computer networks. It pro-

vides a secure connection to the Internet and anti-virus 

protection, prevents access to the corporate network 

from the outside, blocks harmful sites, keeps a record 

of network traffic. 

Practical recommendations for ensuring cyber-

security. 

Thus, ensuring cybersecurity is a multi-compo-

nent and multi-level process. General recommenda-

tions for maintaining maximum protection for your 

computer can be summarized as follows: 

1. Do not save passwords electronically on the 

desktop, do not store written passwords in public 

places, do not disclose passwords to third parties. 

2. Disclosure of password values is allowed in 

case of production necessity, after which it is 

MANDATORY to change the password. 

3. Passwords should be at least 8 characters long, 

should contain at least 1 capital letter and 1 digit, and 

must be updated quarterly. 

4. It is highly not recommended to store elec-

tronic digital signatures on a computer. 

5. Do not open emails and other suspicious at-

tachments from strangers, especially if they are ar-

chives(.zip/.rar) or executable files (.exe). If you think 

that the letter is important, then you need to contact the 

sender and clarify the subject of the letter and the rea-

son for sending it. 

6. For any suspicious e-mail request, you must 

use an alternative communication channel (for exam-

ple, telephone) to confirm the request with the ad-

dressee. 

7. You must always check the spelling of the ad-

dress of the sender and recipient (even those with whom 

you contact on daily basis). 
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8. Employees of state bodies in the exercise of 

official correspondence in electronic form in the perfor-

mance of their official duties should use only depart-

mental e-mail. 

9. You must use LICENSED antivirus software. 

Anti-virus databases must be updated at least once a 

day 

10.  Be sure to check any media for viruses when 

connected to your computer. 

11.  Scan all files from incoming e-mail for vi-

ruses by configuring automatic scanning. 

12.  It is not recommended to follow links and run 

programs received by e-mail from an unknown sender. 

13.  It is highly not recommended to visit mali-

cious sites, as well as sites that contain unrelated infor-

mation. 

14.  It is highly not recommended to accept agree-

ments when visiting sites, the meaning of which you do 

not understand. 

15.  It is highly not recommended to use pass-

words for access to the local network in other programs 

and on sites where registration is required. 

16.  To avoid threats related to the use of cookies, 

it is recommended to periodically analyze the saved 

cookies in order to determine if they contain valuable 

confidential information. 

17.  It is forbidden to leave unattended computers 

connected to a single transport environment of state 

bodies and the Internet network in the open. In case of 

leaving the workplace, it is mandatory to block the 

computer. 

18.  It is forbidden to disclose IP addresses and 

combinations of logins and passwords to third parties. 
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Abstract 

The development of animal husbandry, in particular sheep breeding, will be carried out on the basis of pro-

gressive technologies, improvement of breeding and productive qualities of existing and creation of new breeds of 
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Аннотация 

Развитие животноводства, в частности, овцеводства, будет осуществляться на основе прогрессивных 

технологий, совершенствования племенных и продуктивных качеств, существующих и создания новых 
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Общая характеристика работы 

Развитие животноводства, в частности, овце-

водства, будет осуществляться на основе прогрес-

сивных технологий, совершенствования племен-

ных и продуктивных качеств, существующих и со-

здания новых пород животных. 

Научная новизна 

Работа заключается в том, что впервые дана 

комплексная характеристика шерстной, мясной и 

овчинной продукции овец породы балбас и помес-

ного потомства от скрещивания баранов различных 

типов породы с овцематками породы балбас. 

Выявлены различия в жизнеспособности и ин-

тенсивности роста ягнят породы балбас и помесей 

в разные возрастные породы. 

В Нахичеванской АР и прилегающих к ней 

районах юго-западной зоны Азербайджана разво-

дят овец породы балбас, хорошо приспособленных 

к специфическим условиям отгонно-горного содер-

жания и местному климату. Для овец этой породы 

характерна комбинированная мясошерстно-молоч-

ная продуктивность. 

Для совершенствования овец породы балбас 

возникла, необходимость сравнительного изучения 

продуктивных качеств овец породы балбас [С.С. 

Байрамов, 1988, 1989]. При совершенствование 

продуктивных качеств балбасских овец, опреде-

лены направления внутрипородного улучшения от-

дельных продуктивных признаков овец этой по-

роды [С.С Байрамов, Г.Г. Лосев, 1989]. 

Материал и методика исследований 

Экспериментальная часть работы выполнена 

2019-2022 г.г. в селе Гахаб Бабекского района, На-

хичеванской Автономной Республики, по следую-

щей схеме в опыте использовали баранов и ов-

цематок породы балбас и баранов внутри породных 

типов I и II, III групп балбаского порода. 

Группа 

Бараны Овцематки Потомство 

порода, породный 

тип 
п порода, породный тип п порода, породный тип п 

I 

II 

III 

1 - ая группа 

2 - ая группа 

3 - я группа 

10 

10 

10 

балбас 

балбас 

балбас 

150 

150 

150 

1 - ая группа 

2 - ая группа 

3 - я группа 

144 

142 

145 

Все бараны и овцематки были элитными и I 

класса, возраст 3-4 года. 

Группы овцематки были оформированы в мае 

2019 года в период настриги. Формирование групп 

производили по принципу аналогов по массу тела и 

настригам шерсти. Овцематки осеменили в октябре 

месяце. 

Весной следующего года в каждой группе ов-

цематки было отобрано 25 овцематки с ягнятами – 

ярочками так, чтобы ягнята различались по воз-

расту не более, чем на 6 дней. 
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Изучение продуктивных качеств и лаборатор-

ные исследования шерсти исходного поголовья 

проводили по 5 баранам – производителям каждой 

группы, имевшие наибольшее количество потом-

ков, то есть по 15 баранам и по каждой второй ов-

цематке, отобранной с ягнятами, то есть по 75 мат-

кам. 

Сохранность приплода учитывали от рожде-

ния, а изучение продуктивных качеств ягнят – по 25 

баранчикам и 25 ярочкам каждой группы. 

Ягнят взвещивали в первые сутки после рож-

дения, затем каждые 2 месяцы: ярочок – до 6 -, а 

баранчиков – до 8 – месячного возраста, а после 

этого в 12 – и 18- месячном возрастах. 

С 6 – месячных ягнят настригли поярковую 

шерсть. Определили настриги немытой и мытой 

шерсти. 

Весной следующего года были определены 

настриги немытой и мытой шерсти у взрослых ба-

ранов и овцематок и их потомства. После стрижки 

их взвешивали. 

Лабораторные исследования шерсти, воска и 

пота проводили по методикам ВИЖ-а. 

Материалы и исследования были обработаны 

методом вариационной статистики (Е.К.Мерпирь-

ева, 1964). 

Обсуждение результатов исследований 

Продуктивные качества овцематок 

Масса тела у овцематок балбас осенью соответствовала требованиям, предъявляемым к элитным жи-

вотным (табл.1) 

Таблица 1 

Продуктивные качества овцематок породы балбас 

Объект исследований Ед. Изм. Группа 

I II III 

Масса тела: 

осенью 

весной 

кг 

 

51,5 ± 0,84 

39,3 ± 0,35 

 

51,7 ± 0,79 

39,5 ± 0,4 

 

51,3± 0,88 

39,0 ± 0,32 

Настриги шерсти: 

немытой 

мытой 

кг 

 

1,92 ± 0,35 

1,46 ± 0,23 

 

1,95 ± 0,32 

1,47 ± 0,21 

 

1,91 ± 0,36 

1,45 ± 0,26 

Длина шерсти: 

косицы 

пуховой зоны 

см 

 

14,6 ± 0,2 

11,5 ± 0,18 

 

14,8 ± 0,18 

11,7 ± 0,17 

 

14,7 ± 0,21 

11,4 ± 0,22 

 

Настриги шерсти в мытом виде 

соответствовали требованиям к животным I класса. 

По длине косицы шерсти они соответствовали нор-

мативу для овцематок II класса при длине пуховой 

зоны на уровне первоклассных животных. 

Шерсть овцематок состояла из пуховых и пе-

реходных волокон средней тонины и незначитель-

ного количества тонкой ости (табл.2) 

Таблица 2 

Тонина и соотношение волокон разных типов в шерсти маток породы балбас п – везде 25 

Объект исследований Ед. изм. Группа 

I II III 

Тонина волокон 

В косице: 

пуховой 

переходных 

остевых 

 

Мкм 

- 

- 

- 

 

24,6 ± 0,56 

19,9 ± 0,25 

33,8 ± 0,45 

49,4 ± 1,47 

 

24,4 ± 0,48 

19,6 ± 0,31 

33,9 ± 0,38 

49,1 ± 1,52 

 

24,8 ± 0,51 

19,7 ± 0,27 

33,4 ± 0,42 

49,5 ± 1,38 

Содержание Волокон: 

 

пуховой 

переходных 

остевых 

 

% 

- 

- 

- 

 

 

73,3 

19,7 

7,0 

 

 

72,9 

19,9 

7,2 

 

 

73,6 

19,6 

6,8 

 

Это обусловило её хорошое уравнение по то-

нине волокон в косице: коефициент неравномерно-

сти тонины – 38,9 – 39,2%. По содержанию пуховых 

волокон шерсть польностью отвечала требованиям 

к шерсти высшего – I сорта, а по уравнению воло-

кон по тонине имела значительно лучшие показа-

тели, не уступающие полутонкой шерсти. 

Содержание воска в шерсти овцематок было 

невысоким: 76 ± 3,8; 75 ± 4,2; 77 ± 3,5 мг на 1 г чи-

стого волокна соответственно по группам. 

Воск овцематок при сравнительно невысоком 

содержании сложных эфиров, содержал небольшое 

количество продуктов их окисления и гидролиза, 

что указывает на невысокую интенсивность про-

цесса разрущения воска – такую же как у баранов 

этой породы. Подтверждением этого был и одино-

ковый с баранами показатель Рн – 9. Распределение 

воска по длине косицы у них было таким же, а проч-

ность шерсти – несколько большей, чем у баранов 

этой же породы: 10,8 ± 0,12; 10,7 ± 0,14; 10,9 ± 0,13 

по группам соответственно. 
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Воспроизводительные качества овцематок, жизнеспособность и сохраняемость потомства 

Скрещивание не ока зало влияния на воспроизводительные способности овцематок (табл.3) 

Таблица 3 

Жизнеспособность и сохраняемость ягнят разного происхождения, % 

Показатели Порода, породность (группа) 

I шерстная II мясная III мясо - шерстная 

Родилось ягнят на 100 овцематок (гол.) 

Сохранилось ягнят до отъема (2 мес.) 

Сохранилось ягнят до 6 месяцев 

Сохранилось ягнят до 1года 

Сохранилось ягнят до 1,5 года 

96,6 

88,8 

87,0 

80,2 

76,4 

96,6 

82,5 

76,0 

73,6 

66,0 

97 

88,0 

85,0 

80,3 

72,1 

За период наблюдения отход был у ягнят I наблюдения наименьший отход был у ягнят I группы, не-

сколько больший у ягнят III, и наибольший у ягнят II группы. 

Таблица 4 

Тонина и соотношение волокон разных типов в шерсти баранов производителей. (табл. 4) 

п – веяде 5 

Объект исследований Ед. изм. Группа 

I II III 

Тонина волокон 

В косице: 

пуховой 

переходных 

остевых 

 

Мкм 

- 

- 

- 

 

27,4 ± 0,64 

21,9 ± 0,25 

33,5 ± 0,45 

49,3 ± 1,03 

 

28,0 ± 0,76 

23,5 ± 0,2 

33,4 ± 0,33 

49,6 ± 1,6 

 

24,9 ± 0,33 

19,1 ± 0,33 

34,9 ± 0,65 

48,9 ± 1,14 

Содержание Волокон: 

 

пуховой 

переходных 

остевых 

 

% 

- 

- 

- 

 

 

61,5 

22,0 

16,5 

 

 

60,0 

24,2 

15,8 

 

 

58,8 

22,7 

18,5 

 

Это явилось одной из причин различий в урав-

ненности по тонине волокон в косице, лучшие по-

казатели которой имела шерсть баранов породы 

балбас I группы составил 35,3 %, II группы – 45,4% 

и у баранов III групп – 48,6 %. 

Продуктивные качества потомства 

Динамика массы тела. Наибольшую массу тела 

от рождения до 8 – месячного возраста имели по-

меси II групп (табл.4) До 6 месяцного возраста по 

массе тела они достоверно превосходили баранчи-

ков и ярок породы балбас. Баранчики и ярки III 

группы, как правило, несущественно превосходили 

по массе своих сверстников породы балбас или воз-

раста, в период зимовки, превосходство по массе 

тела перешло к животным породы I группы [M.A. 

Abdullayev, 1983]. 

Второе место занимали помеси III группы, а 

помеси II группы в 13 месячном возрасте имели до-

стоверно меньшую массу тела, чем баранчики и 

ярки породы различия сократились до недостовер-

ных, при том же соотношении [5]. Наибольшой 

среднесуточный прирост массы тело до трёх месяч-

ного возраста был у баранчиков II групп (211 г), а с 

этого времени во все последующие периоды – у ба-

ранчиков породы балбас, составивший в период 

между 6 и 8 месячным возрастами 193 гр. 

Таблица 5 

Динамика массы тела у ягнят (табл. 5) 

п – везде - 25 

Порода, 

группы 

Возраст. мес. (Баранчики, ярки) 

При рождения 3 6 8 13 18 

I группа 

II группа 

III группа 

4,24±0,13 

4,59±0,11  

4,34±0,09 

20,7±0,47 

23,8±0,63 

21,2±0,73 

30,0±0,22 

32,7±0,51 

29,9±0,57  

40,8 ± 0,31 

41,3±0,56 

39,8±0,60 

36,6±0,3 

34,5±0,87 

36,1±0,54 

55,0±0,82 

50,8±0,76 

53,5±0,98 

Ярки 

I группа 

II группа 

III группа 

3,71±0,08 

3,97±0,07 

3,93±0,08 

18,6±0,60 

21,9±0,83 

20,1±0,43 

28,9±0,37 

30,8±0,5 

28,8±0,9 

38,2±0,6 

39,3±0,4 

38,4±0,42 

34,5±0,24 

31,6±0,87 

32,4±0,36 

- 

- 

- 

 

Ягнята породы балбас I группы обладают 

лучщей жизнеспособностью, чем II и III группы: их 

сохраняемость к 6 – месячнему возрасту составила 

87% против 76% ягнят II группа и 85% III группа. 

Интенсивность роста их в первые три месяца жизни 

была меньшей, а в последующим – больше, чем у II 

и III групп ягнят. В 8 – месячном возрасте по живой 

массе ягнята породы I группы не уступали II и III 

групп ягнятам от баранов обоих типов. По настри-

гам поярковой шерсти они достоверно уступали II 

групп и недостоверно помесям III групп, но весной 
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следующего года сравнялись с ними (разности не-

достоверны). 

При совершенствовании продуктивных ка-

честв овец породы балбас особое внимание следует 

уделять увеличению длины шерсти, в первую оче-

редь её пуховой зоны, а также улучщению качества 

жиропота, при прочих разных условиях отдавать 

предпочтение животным с меньшей щелочностью 

пота. 
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